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In a recent study, New York 
State students who had access 
to Ready books outperformed 
students who did not. 
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Achieve Grade-Level Expectations
Ready Reading offers instruction over the course of a multiday lesson so students have several 
opportunities to experience the standard before applying it independently.

47
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Lesson 2 Part 3: Guided Practice

Practice Together

Describing Characters
in My Rotten Redheaded Older Brother, pages 18–21

  What does Richie do at this  
point in the story?

 

   

  How does Treesha feel  
about Richie? 

   

 

Turn 
Talk  What evidence from the story tells you how Treesha 

feels about Richie?

Hint: What two things does 

Richie say about rhubarb?

Hint: What does Treesha 

say and do?

Grades K and 1

Lesson 2 Part 1: Introduction 45
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Listen and Learn

Describing Characters

Here are some questions you can ask  
about characters:

 What does the character say?

 What does the character do?

 How does the character feel?

Asking these questions helps us learn more about 
the characters .

A character is a person or lifelike animal 
in a story . You can learn about characters 
by thinking about what they say and do .

Listen and Learn
Teachers introduce the standard or skill in a 
student-friendly way.

48
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Part 4: Independent Practice Lesson 2

Practice by Myself

Describing Characters
in My Rotten Redheaded Older Brother, pages 31–32

  What does Richie do  
to help Treesha?

 

 

  How does Richie feel about  
what happened to Treesha?

   

 

Turn 
Talk  What evidence from the story tells you how Richie feels 

about Treesha’s accident?

Hint: What words tell how 

Richie talks about the accident?

Hint: What does Bubbie say 

that Richie did?

Practice by Myself
Teachers read aloud a short passage from 
the Trade Book, and students apply the 
standard independently. 

Practice Together
Teachers read aloud a short passage from 
the Trade Book and model how to apply the 
standard to the text. Then, students practice.
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Lesson 9
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Theme:  Tales of Bravery

Academic Talk 
Use these words to talk about the text.

Think What have you learned about how details help to develop 
the theme of a story? Think about the important details you 
identified in the cartoon. Complete the Theme Chart to identify the 
theme of the cartoon.

Talk Share your chart with a partner.

• Which details about the character did you include? 

• How did each of you describe what the boy learned? 

• Did you agree about the theme of the cartoon?

• theme • infer

What does the character learn?

What is the theme of the cartoon?

Who is the character?

What is the character’s problem?

Modeled and Guided Instruction

136 Lesson 9 Determining the Theme of a Story
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1  Two men planned a trip that would take them through wild, lonely 

country. They promised that if they met with danger they would stand by 

each other. 

2  “To the end!” said the first man.

3  “To the end!” said the second man.

4  They traveled only a short distance when a bear rushed out of the 

woods at them. The first man, as soon as he saw the bear, rushed to a tree 

and climbed it as quickly as he could. The other man, who was slower 

to see the bear, realized he had 

no time to escape. He fell to the 

ground, pretending to be dead.

5  The bear came over to the man 

on the ground. The animal sniffed 

and smelled the traveler. The bear 

put his face right up to the man’s 

ear. But the man held his breath 

and soon, losing interest, the bear 

walked away.

6  When the bear was safely 

out of sight, the first traveler slid 

down the tree and walked over 

to his companion, who was now 

sitting by the side of the road.

7  “Well, that was a close one, wasn’t it?” the first man said. “What 

did that bear say when he had his mouth to your ear?”

8  “It’s no secret,” growled the second man. “He said I should never 

again believe anything said by a coward like you!”

Underline words and 

phrases that tell you 

about the thoughts and 

feelings the second man 

has about the story 

events.

Close Reader Habits

Genre: Fable

adapted from a fable by AesopTwo TravelersThe
Read

Modeled and Guided Instruction

Check Your Writing Did you read the prompt carefully?
 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 
 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Don’t forget to check your writing.

140 Lesson 9 Determining the Theme of a Story
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5  Short Response Describe a theme of “The Two Travelers.”  

Include details about the story events and characters’ actions  

that helped you infer the theme, or the author’s life lesson. 

 

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 137.

HINT Focus on what the characters do and what they say.

Two Travelers
The

Grades 2–8

Graphic organizers help students 
organize their thoughts about the text in 
preparation for discussing and writing.

Introduction

Students activate background knowledge and 
learn key terminology of the lesson standard.

Modeled and Guided Instruction

Teachers model with a think aloud and 
students work with a partner to think, talk, 
and write about the text.

Independent Practice

Students independently apply the strategies to 
meet the lesson standard.

Days 2 and 3

Day 5

Day 1

Guided Practice

Students collaborate with partners to read and 
apply the standard to a new text.

Day 4
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Monitor Understanding with 
Formative Assessments
Use the formative assessment tools in the 
Student Instruction Book and Teacher Resource 
Book to inform ongoing instruction.

• Turn and Talk

• Independent Practice 

• Monitor Understanding (Grades 2–8)

• Answer Analysis (Grades 2–8)

• Writing Rubric (Grades 2–8)

Assess Mastery with  
Summative Assessments

• Use the Unit Checks in Grade 1 and Unit 
Interim Assessments in Grades 2–8 to 
evaluate student mastery of content at the 
lesson and unit levels. 

Ongoing Assessment Opportunities Inform Instruction 
Assessment opportunities provide actionable data for guiding students to grade-level achievement in reading 
comprehension. 

The Ready Reading Assessments book 
contains a series of three full-length 
assessments for Grades 2–8 to help 
prepare students for the item rigor and 
structure of standardized tests. 
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Grade K
Literature: Why Mosquitoes Buzz in People’s Ears; 
Chrysanthemum; The Art Lesson; Jamaica’s Blue 
Marker; Stone Soup

Informational: What Lives in a Shell?; Red-Eyed Tree 
Frog; What’s It Like to Be a Fish?; America’s Champion 
Swimmer: Gertrude Ederle

Grade 1
Literature: The Empty Pot; The Polar Bear Son: An 
Inuit Tale; My Rotten Redheaded Older Brother; Mike 
Mulligan and His Steam Shovel; Mice and Beans

Informational: Elizabeth Leads the Way: Elizabeth 
Cady Stanton and the Right to Vote; Earthworms; Who 
Eats What?; Butterflies and Moths

Build Knowledge and Vocabulary with 
High-Quality Texts
A broad range of literary and informational texts offers students opportunities to build knowledge 
and vocabulary on important topics. 

Build Knowledge
The Ready Reading Trade Book Collection 
for Grades K and 1 includes nine high-quality 
literary and informational texts per grade 
level. The rich, complex texts are used to 
build language comprehension through 
read-aloud experiences. 

The list of Trade Books features award-winning authors including Patricia Polacco, Virginia Lee Burton, and Patricia 
Lauber as well as several informational books from the Let’s Read and Find Out science series. 
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Raindrops freeze and become hailstones.

2

Wind blows raindrops up into a colder level 
of the cloud.

1

by Val Dumitrescu

Independent Practice

60 Lesson 4 Describing Cause and Effect

Read Genre: Science Article

1  A soft rain is falling on the roof. You smile. Suddenly, the sound gets 
louder. It sounds like golf balls are bouncing off the roof. You race to the 
window. Outside, round balls of ice cover the ground. It is hailing! How 
did rain turn into hard hail in a matter of seconds?
Inside a Storm Cloud

2  It actually takes longer than a few seconds for hail to form. It all starts 
with a storm cloud. Storm clouds are made of water droplets. Large storm 
clouds are both very wide and very tall. At the top, air is much colder 
than it is lower down. Raindrops start to form at the bottom of the cloud, 
where it is warmer.
Journey of a Raindrop

3  As wind moves the storm cloud, it also moves some of the raindrops 
inside of it. Some of the raindrops move toward the top of the cloud. 
If the raindrops meet the very cold air there, then they turn to ice. 
These new “ice drops” get heavier. As a result, they fall to the ground as 
hailstones.

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond this word to 
figure out what it 
means.

• conditions

©Curriculum Associates, LLC Copying is not permitted.

Hail falls to the ground.

4

Hailstones become larger and heavier.

3

Describing Cause and Effect Lesson 4

61Lesson 4 Describing Cause and Effect

Clear and Cloudy Hail
4  Some hail is very clear. Other hail looks like pieces of white chalk. 

When the hailstone is clear, it is because there is little air in it. That happens 
when the raindrops freeze slowly. Then the air bubbles in the water have 
time to escape. Milky looking hailstones have many small air bubbles. That 
happens when the air at the top of the cloud is super cold. That cold air 
turns the raindrops into ice right away. The air bubbles are trapped inside.
Hailstones of Every Shape and Size

5  Sometimes, strong winds move up through a cloud. The wind can pick 
up the falling hailstones and push them back up. At the top, the hailstones 
meet the cold air again. There they get a new coat of ice. In a strong 
thunderstorm, that can happen several times. When you look carefully at 
a hailstone, you may see some rings. Each ring is one layer of ice. If you 
count the rings, then you will know how many times the hailstone has 
made the trip to the top of the cloud. This up-and-down movement causes 
hailstones to have very unusual shapes. It also makes the hailstones bigger. 
Some hailstones can be the size of a pebble. Other hailstones can be larger 
than a baseball!

6  Next time you see hail on your lawn, pick some up and look at it closely. 
It may have quite a story to tell!   
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Modeled and Guided Instruction

Read

54 Lesson 4 Describing Cause and Effect ©Curriculum Associates, LLC Copying is not permitted.

Genre: Science Article

1  You may have heard the saying, “It’s raining cats and dogs out there!” 
But what’s really going on up in the sky? Read on to find out.

2  Rain comes from clouds. But where do the clouds come from? First, 
it’s important to understand that all air contains water. This invisible 
water is called water vapor. When warm air rises, it cools down. Cool 
air can’t hold as much water vapor as warm air. So the vapor grabs a ride 
on tiny pieces of dust in the air. The vapor forms water droplets around 
the bits of dust. A cloud is formed when billions of these water droplets 
come together.

3  Inside a cloud, the water droplets move around very quickly. When 
they move they may bump into each other. As a result, they may stick 
together. If they stick together, then they start to get bigger. 
When they get bigger, they get heavier. Sometimes they get 
too heavy for the cloud to hold them. Then they fall to the 
ground as rain. If it’s cold outside, then they fall as snow.

4  Much of this rain and snow falls all the way back down 
to the ground. Then the whole process starts over again.

Underline words and 
phrases that signal cause 
and effect. How do they 
help you understand how 
the ideas are connected?

Close Reader Habits

Cloudy 
                           with a Chance        of Cats and Dogs

by Nicole Sheffler

Precipitation

Water droplets,
rain, snow

Clouds  Clouds

Water
droplets,
rain,
snow

Precipitation

Water vapor

Precipitation

Water droplets,
rain, snow

Clouds  Clouds

Water
droplets,
rain,
snow

Precipitation

Water vapor

Precipitation

Water droplets,
rain, snow

Clouds  Clouds

Water
droplets,
rain,
snow

Precipitation

Water vapor

1. Warm air rises. 4. Droplets get heavy 
and fall.

2. Water vapor turns  
into droplets.

3. Droplets form  
clouds.

Guided Practice

56 Lesson 4 Describing Cause and Effect ©Curriculum Associates, LLC Copying is not permitted.

Read Genre: Science Article

1  In spite of our image of deserts, some are freezing cold and covered 
with ice and snow. Cold deserts exist all over the world. They are found 
in Asia, Africa, South America, China, and even the United States. 

2  The coldest place on Earth, Antarctica, is considered a desert. It gets 
very little snow or rain. When it snows, the snow never melts. Instead, 
it forms ice sheets that build up over time. This creates ice shelves and 
icebergs. It’s too cold for plants. Only a few mosses and algae grow there. 
And people can’t live there for long periods of time. 

3  Another frozen desert, the Gobi, reaches from Mongolia to China. 
It is still expanding. The Gobi Desert is called a rain shadow desert. 
A large mountain range, the Himalayas, blocks the wet weather from 
reaching the area. Heavy winds whip through the Gobi plains. (That may 
explain why there’s no sand there. Instead, the landscape is mostly bare 
rock with little plant life.) Temperatures are extreme. It isn’t covered in 
ice like Antarctica is. But the Gobi can get as cold as 
40° F below zero in the winter. In the summer, it can 
get as hot as 122° F. 

4  Brrrr. It’s the desert, but I’m freezing! 
Underline sentences 
that show the effects 
of extreme cold in 
Antarctica.

Close Reader Habits

Frozen Deserts
by Heidi Deal, AppleSeeds

from 

Three topically connected texts in 
each Grades 2–8 lesson spark curiosity 
and explore content-area topics 
through a student-centered lens.

Literary texts in Grades 2–8 
draw from celebrated authors 

and include a variety of text 
types such as folktales, poetry, 

realistic fiction, and dramas. 

Informational texts in Grades 2–8 
feature topics and design elements 
that captivate students while 
supporting reading comprehension 
and vocabulary development.
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Lesson 3

Read Aloud Lesson B: The Polar Bear Son 11
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PART 2: Reread for Meaning (Beginning)

Step by Step
• Reread and discuss the beginning. Read pages 

6–15 aloud. Use questions such as these to guide 
discussion. (RL.1.1; SL.1.1; SL.1.2)

  Pages 6–7: What problem does the old woman 
have? (She has no family or sons to hunt for her. She 
has to depend on neighbors for food.)

  Pages 8–9: Where does the old woman find the 
cub? (out on the ice)

  Pages 9–11: Why does she take the cub home 
with her? (He is alone. She thinks his mother must 
have been killed.)

• Focus on a key detail. Direct children to turn to 
Student Book page 8. Read aloud the first item and 
the Hint. Recall with children what the old woman 
does for the cub in her hut. (RL.1.3)

• Prompt children to complete the second item.

Tip:Tip: There are several possible answers to this 
prompt. Encourage children to describe their pictures 
as best they can in writing. Allow them to read you 
what they wrote and elaborate verbally if they’d like.

• Then use the Close Reading activity to help children 
find story evidence that tells how the cub feels.

• Have children discuss story evidence. Read aloud 
the Turn and Talk activity. Guide children to talk 
about how the cub feels and why. (SL.1.4)

• Discuss important details about the old woman, the 
cub, and the village. Encourage children to use their 
Student Book pages to recall details about the 
beginning of the story.

• Remind children that good readers look for 
evidence in the words and pictures. 

• Display and read aloud pages 14–15. Prompt:

  What do the words say about how the cub 
feels? (He is happy with the old woman.)

  What does the picture show about how the  
cub feels? (Everyone is laughing. He seems to like 
playing with the children from the village.) (RL.1.7)

  Why do you think the polar bear cub is 
happy in this village? (He is not alone anymore. 
He has food and friends to play with.)

Close Reading
• Read aloud the last sentence on page 14. Ask what 

the text and picture evidence show about the 
meaning of tumbling. (You can do it in the snow; the 
bear and children are rolling and falling.)

• Demonstrate tumbling, rolling your hands one 
over the other to show the motion. Help children 
describe tumbling as “rolling over and over, back 
and forth, or end over end.”

• Use the word in a sentence, such as I like to watch 
puppies tumbling when they play.

• Have children use objects to show what tumbling 
means. Ask them to use tumbling in a sentence to 
describe what they are doing. (L.1.5.c)

Tier Two Vocabulary: tumbling

Part 2: Beginning Read Aloud  Lesson B8
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The Polar Bear Son

In the Beginning

  Draw one way the old woman 
takes care of the polar bear cub.

 Write what is happening in your picture.

 

 

Turn
Talk  Use text evidence to tell how the polar bear cub feels

in the village.

Hint: What does she 

share with the cub?

Children might draw the cub eating from a dish or the woman putting 
food in a dish for the cub. They might also draw her carrying him to 
her home.

The old woman shares 
her food.
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Modeled and Guided Instruction
Lesson 5 Summarizing Informational Texts

68 Lesson 5 Summarizing Informational Texts

Modeled and Guided Instruction

68 Lesson 5 Summarizing Informational Texts
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Genre: History Article

Close Reader Habits

As you read, underline 

key details that explain 

three main ways that 

words have changed 

over time.

Words
New Ways

         with 
by S. L. Hughes

1  Over the centuries, the English language has undergone 

many changes. Words that once rhymed no longer sound 

the same. Others have their origins in lands far from 

America. And still other words have taken on new and 

special meanings.

2  Old English poems and rhymes o� en provide 

clues into how word pronunciations have changed. 

For example, the word sea did not always 

rhyme with see. Originally, it rhymed with say. 

And speak once rhymed with the word brake. Sometime a� er the 1600s, 

people shi� ed the way they said the sound for the letters ea in many 

words. Now sea sounds like tea or pea, and speak rhymes with beak, not 

break. No wonder spelling can be confusing!

3  Today we think of everyday words like shirt, zero, and dollar as part 

of our vocabulary. But they were “borrowed” from other languages long 

ago. Average, check, and scarlet are just a few words that came from the 

Arab world. � e Vikings, old Germans, and Romans loaned us words 

like glitter, weird, and soldier. We also borrowed words such as prairie 

and mesa from the French and Spanish. And we needed to name food 

such as chocolate, ketchup, oranges, pickles, and pretzels, so we’ve added 

those words to our vocabulary, too.

4  Even now, English continues to change. Consider how new 

technology has given familiar words like mouse or menu new 

meanings. Now you can surf the Web without getting wet or 

tangling with a spider. And you can catch a bug or a virus, but 

so can your computer. Certainly, these surprising changes to 

English make talking and writing a real adventure.

Read

68

Today you will read a history article about 

something you use every day. First, you’ll read to 

understand what the author says. Then you’ll read 

to determine the article’s main idea and details and 

summarize the text.

Read

• Read aloud the title of the article and call attention 

to the photograph. Invite students to predict why 

this picture was chosen.

• Have students read the article independently. Tell 

them to place a check mark above any confusing 

words and phrases as they read. Remind students to 

look inside, around, and beyond each unknown 

word or phrase to help them figure out its meaning. 

• When students have finished reading, clarify the 

meanings of words and phrases they still find 

confusing. Then use the questions below to 

check understanding. Encourage students to 

identify details in the text that support 

their answers.

What have people learned from reading old 

English poems and rhymes? (word pronunciations 

have changed)

What do the words mouse and menu have in 

common? (Both are used when talking about 

computers.)

What is the article mostly about? (how the 

English language has changed over time)

English Language Learners

 Word Learning Strategy 

Explore

• Read aloud the Explore question at the top of p. 69 

to set the purpose for the second read. Tell 

students that answering this question will enable 

them to summarize what they have read.

• Have students read aloud the Close Reader Habit 

on p. 68.

TIP Tell students that when they are looking 

for a key detail, it is helpful to ask themselves: 

Is this detail important? Does it help me to 

understand the main idea?

Get Started

 Word Learning Strategy

Use Context Clues

• Reread paragraph 2. Direct students’ 

attention to the word pronunciations 

in the first sentence.

What do you think the word 

pronunciations means?

What clues in the text help you 

figure out the meaning?

• Guide students by asking what the 

other sentences in the paragraph 

have in common. Point out that they 

provide examples of how sounds of 

words have changed. Help students 

to conclude that pronunciation must 

mean “the way in which words 

should sound.”

• Remind students that when they 

come to an unknown word or phrase, 

they can look at the surrounding 

words for a clue to the meaning. 

L.4.4a

English Language Learners

Develop Language

Cognates The article explains that 

many English words have been 

borrowed from other languages. Have 

students work with a partner or small 

group and brainstorm a list of English 

words that may have been borrowed 

from their home language. These 

words will have the same spelling, 

pronunciation, and meaning in both 

languages. Examples from the article 

include the words prairie from French 

and mesa from Spanish. 

When students are done brainstorming, 

come together as a large group and 

share results. Display the words by their 

country of origin. 

Word Learning  Routine
Say the Word or Phrase Aloud•  Circle the word or phrase that you find confusing.

•  Read the sentence aloud.

Look Inside the Word or Phrase•  Try breaking the word into smaller parts.
•  Look for familiar word parts, such as prefixes,  
suffixes, and root words.•  Can you figure out a meaning from the word  

parts you know?

Look Around the Word or Phrase•  Look in nearby words or sentences for clues  
about meaning.•  Think about the word or phrase in the context  

of the paragraph. 

Look Beyond the Word or Phrase

Check the Meaning •  Ask yourself, “Does this meaning make sense  
in the sentence?”

•  Look for the meaning in a dictionary, glossary,  
or thesaurus. 

3

1

5

2

4
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Dictionary

Reading

Lesson 1 Part 1: Introduction 41
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Listen and Learn

Asking Questions

Here are some questions you can ask about the 
key details in a story:

 Who are the characters? 

 Where are the characters?

 What are the characters doing? 
  Think about: 

When are they doing this? 
Why are they doing this? 

Asking and answering questions about key details 
helps you understand how the parts of the story 
fit together .

A key detail is an important piece of 
information . Asking and answering 
questions helps you notice key details . 

Lesson 2

Lesson 2 Summarizing Informational Texts 25
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Theme: Cultural Mosaic

Academic Talk  
Use these words and phrases to talk about the text.

• main idea • key detail • summarize

Talk Share your main idea organizer and summary with a partner.

• What relationships do you see between your organizers and 
summaries? 

• Do your second and third key details develop the main idea? 
How do you know?

• Could any key details in the organizer be stated differently?

Think Consider what you’ve learned so far about summarizing a text. In the 
main idea organizer below, add two key details from the passage “Let’s Play 
Futebol!” Then use the organizer to complete the summary of the passage.

Main Idea

Second Key Detail First Key Detail Third Key Detail

Soccer is the most popular sport in Brazil.

The Brazilian national 
soccer team is a world 
champion.

Summary: Soccer is the most popular sport in Brazil.  

 

 

 

Build Vocabulary 
Students explore vocabulary tied to the targeted skill or standard and the lesson topic. Vocabulary instruction is 
integrated into each lesson. 

Academic Talk introduces 
and reinforces vocabulary 
that is aligned to the standards. 

Guidance for instruction of 
Tier 2 vocabulary words 

supports teaching and learning 
of key words in each text.

The Word Learning Routine 
and Strategies teach students 
to determine the meaning of 
unknown words, including using 
context clues, word parts, and 
reference materials.
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Deepen Comprehension Skills through 
Discourse and Writing
Ready Reading for Grades 2–8 fosters engagement and builds student autonomy by using a 
consistent structure for students to read, think, talk, and write about text.

Modeled and Guided Instruction

Lesson 2 Understanding Historical Texts26

Read Genre: History Article

1  When the first cars were produced, only wealthy people could 

afford them. Henry Ford wanted to build a car that the average 

working person could afford. In 1908, the Ford Motor Company 

introduced a new, low-cost car. It was called the Model T and sold for 

$825. Although the car was reasonably priced, Ford kept thinking of 

ways to make it even cheaper. He knew that the lower the price, the 

more customers he would gain and the more money he would make.

2  Ford’s early cars were all handcrafted. This meant that each 

automobile was slightly different from the next. It also meant that 

each took a long time to make. Ford decided his cars would no longer 

be handcrafted. They would be put together in exactly the same way, 

saving time and money. In 1913, Ford began producing cars with the 

help of a moving assembly line.

3  The moving assembly line achieved Ford’s goal of turning out 

a car faster and for increasingly lower prices. In time, Ford’s factory 

was turning out one automobile every 90 minutes. By 1915, the Ford 

Motor Company was earning record profits. And by 

1918, half of all cars in the United States were 

Model Ts. Almost overnight, the United 

States became a nation on wheels.

 The

Model T
by  Thomas A. Moore
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Close Reader Habits

Underline words and 
phrases that help you  
figure out why more 
people began owning 
cars.

©Curriculum Associates, LLC Copying is not permitted. 27Lesson 2 Understanding Historical Texts

Understanding Historical Texts Lesson 2

Explore How did the production of Henry Ford’s Model T lead to 
more people owning cars?

Think 

1  What did the Ford Motor Company do in 1908 and 1913? Why did 
these events occur? Write the details in the chart.

Talk

2  In 1913, Henry Ford decided his cars would no longer be handcrafted. 
Discuss how this decision led to a new way of making cars. Write 
down an idea you talked about with your partner.

Write

3  Short Response Explain why half of all cars in the United States were 
Model T’s by 1918. Include text details telling what happened and 
why. Use the space provided on page 30 to write your response.

HINT One thing can 
cause another thing to 
happen.

Look for details that 
answer the questions 
“What happened?” 
and “Why?”

1908

1913

What Happened? Why?

30 Lesson 2 Understanding Historical Texts ©Curriculum Associates, LLC Copying is not permitted.30

Modeled and Guided Instruction

Write Use the space below to write your answer to the question on page 27. 

3  Short Response  Explain why half of all cars in the United States were Model T’s 
by 1918. Include text details telling what happened and why.

                                                 

                                               

                                               

                                                

                                                 

                                                  

                                                  

                                                  

                                                

                                                

 The

Model T

Don’t forget to check 
your writing.

Read
Students read selections multiple times for different 
purposes. The first read focuses on the reading to 
determine what the text says. In subsequent reads, 
students analyze and evaluate the text for deeper 
meaning and to develop critical-thinking skills.

Think
During the Think stage of daily instruction, students 
unpack the text using a graphic organizer to analyze 
the text’s structure and evidence.

Talk
Through meaningful activities, students interact 
with their peers to discuss the text, clarify their 
thinking, and thereby continue to deepen their 
understanding of text. 

Write
Each day’s instruction wraps up with a writing 
activity. Through short- and extended-response 
writing prompts, students demonstrate their 
understanding of the text and learning target. 
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Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

How does a  
character change in  

the story?

First, the  
character _____.  

Then, the  
character _____.

5 Reading ©Curriculum Associates, LLC

TEXTOS INFORMATIVOS

¿Cuál es el tema 
principal de este texto?

¿Cómo lo sabes?

16

Determining the Theme of a Story Lesson 9

©Curriculum Associates, LLC Copying is not permitted. 137Lesson 9 Determining the Theme of a Story

  How do the details about the story characters and events 
help to develop the theme in “The Two Travelers”?

Think

1  What do the characters promise each other as the story opens?

  

 

What happens that creates a problem for the characters?

  

 

2  How does each character attempt to solve the problem?

First Man:  

Second Man:  

3  At the end of the story, what has the second man learned about the 
first man’s promises?

  

 

Talk 

4  Discuss story details that develop the theme of “The Two Travelers.” 
How do the story events, especially the ending, help to reveal the 
author’s lesson about life?

Write 

5  Short Response Describe a theme of ”The Two Travelers.” Include 
details about the story events and characters’ actions that helped you 
infer the theme, or the author’s life lesson. Use the space provided on 
page 140 to write your response.

HINT Focus on 
what the characters 
do and what they say.

Explore

What happens in 
the story? How do 
characters act and 
feel? These questions 
will help you figure 
out the theme.

Determining the Theme of a Story Lesson 9
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Think
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What happens that creates a problem for the characters?

  

 

2  How does each character attempt to solve the problem?

First Man:  

Second Man:  

3  At the end of the story, what has the second man learned about the 
first man’s promises?

  

 

Talk 

4  Discuss story details that develop the theme of “The Two Travelers.” 
How do the story events, especially the ending, help to reveal the 
author’s lesson about life?

Write 

5  Short Response Describe a theme of ”The Two Travelers.” Include 
details about the story events and characters’ actions that helped you 
infer the theme, or the author’s life lesson. Use the space provided on 
page 140 to write your response.

HINT Focus on 
what the characters 
do and what they say.

Explore

What happens in 
the story? How do 
characters act and 
feel? These questions 
will help you figure 
out the theme.

Lesson 7Part 3: Guided Instruction
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L7: Analyzing Character Development 63

Show Your Thinking

Continue reading about Rosalyn and Peanut. Use the Close Reading 
and the Hint to help you answer the question.

Circle the correct answer. 

Why does Rosalyn’s attitude toward Peanut change?

A Losing Peanut makes Rosalyn realize how important the dog is to 
both her and Gram.

B Rosalyn is sure she’ll get into trouble for texting instead of 
watching Peanut.

C Rosalyn’s fear of getting lost in the woods makes her understand 
how Peanut feels.

D Rosalyn is grateful to Peanut for giving her the chance to become 
a better person.

Hint
What conclusion does 
Rosalyn reach at the end 
of the story?

  Look at the answer that you chose above. Write down at least two details from the story that 
helped you identify your answer.

   

   

   

 With a partner, compare and contrast Rosalyn’s character at the beginning and end of the story.

 “Oh! Peanut!” Relief flooded over Rosalyn as she rushed 

toward the distressed dog. “I’ve never been so happy to see 

anyone!” She untangled the leash and embraced the disgruntled 

animal. Then, referring to her map, Rosalyn retraced her steps 

and escorted Peanut home. 

 Later, when Gram returned home, Rosalyn confessed 

everything. “I’m sorry,” she concluded, “I’d be lost without 

you—and Peanut.”

At first, Rosalyn thinks of 
the dog as “yappy, 
pampered little Peanut.” 
Underline the sentence 
on this page that shows 
how her attitude toward 
Peanut has changed.

Close Reading (continued from page 62)

Discussion prompts allow students to interact with their peers to discuss the text, clarify their thinking, and continue 
to deepen their understanding of the text. 

What evidence from the story helped 
you figure out the message?

With a partner, compare and 
contrast Rosalyn’s character 
at the beginning and end of 
the story.

Part 2: Modeled Instruction  Lesson 558
©Curriculum Associates, LLC Copying is not permitted.

Practice Together

Central Message
in Happy Birthday Surprise!

  Choose the three most important 
events from the story. Cross out 
the other events. 

•   Abel tries to plan the party by himself. 

•  Abel sneezes from the dust. 

•  Abel can’t get everything done on his own. 

•  Abel mixes eggs, flour, and sugar.

•  Chester comes early and helps.

  Write the message of the story.

 

 

Turn 
Talk  What evidence from the story helped you figure out  

the message?

Hint: How can Abel 

solve his problem?

Hint: Which three events 

tell the whole story?

Happy Birthday 
Surprise!

PROJECTABLE

Discuss story details that develop the 
theme of The Two Travelers. How do the 
story events, especially the ending, help 
to reveal the author’s lesson about life?

Discourse promotes purposeful discussion in a reading classroom. English and Spanish Reading Discourse Cards for 
Grades K–8 support student-centered discussions and include categories that target different skills.
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My Rotten Redheaded Older Brother

In the Middle

Read Aloud  Lesson C Part 3: Middle

  Draw what Treesha does better  
than Richard at the carnival .

 Write what is happening in your picture .

 

 

Turn 
Talk  Talk about how Treesha feels when the carnival comes .

Hint: What ride does Treesha 

stay on the longest?

Modeled and Guided Instruction

Check Your Writing

 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Don’t forget to 
check your writing.

168 Lesson 11 Summarizing Literary Texts ©Curriculum Associates, LLC Copying is not permitted.

3  Short Response Write a short summary of “The Mix-Up.”  
In it, be sure to include important characters and events  
from the text.

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 165.

HINT Remember 
to tell the story 
events in the order 
they occurred.

The

MIX-UPMIX-UP

Lesson 9

84

Additional Activities

L9: Summarizing Literary Texts

©Curriculum Associates, LLC Copying is not permitted.

Writing Activities

LISTENING ACTIVITY (SL.6.6)

Listen Closely/Listen to a Dramatic Reading

• Paragraphs 3–6 of “The Magician’s Elephant” 
describe Peter’s dialogue with himself over 
whether to spend the florint on the fortuneteller.

• Have volunteers take the roles of Peter and the 
narrator and do a dramatic reading of these 
paragraphs, using appropriate rate and expression.

• Remind students to listen respectfully and 
comment constructively on the readings.

DISCUSSION ACTIVITY (SL.6.1)

Talk in a Group/Talk About Mysteries

• Ask students to recall the characteristics of 
mysteries and think about how the three stories in 
this lesson conform to or digress from the genre. 

• Have students form small groups to discuss the 
stories in the lesson as well as other examples of 
the genre. Have each group make a list of qualities 
for mysteries: “What Makes a Great Mystery.”

• Appoint one member of each group to take notes. 
Allow 10 to 15 minutes for discussion, and then 
have each group share its results with the class. 

MEDIA ACTIVITY (RL.6.1, RL.6.2)

Be Creative/Illustrate a Mystery

• Have students review the illustrations on page 77. 
Remind them that these pictures clearly show 
characters, settings, and events.

• Invite students to illustrate their own short 
mystery. Have students exchange illustrations and 
summarize the mystery. 

RESEARCH ACTIVITY (W.6.2; SL.6.4, SL.6.5)

Research/Write a Report

• Have students use the information in “Mystery on 
‘The Blue Ghost’” to plan a written report on 
aircraft carriers in World War II.

• Ask students to research additional information to 
include, such as the role carriers played, the jobs 
performed on the ships, the difficulty of landing 
planes on the decks, or famous battles involving 
aircraft carriers. Students should take notes and 
write a brief report.

• Encourage students to include photographs or 
videos of the U.S.S. Lexington or other aircraft 
carrier in their reports.

Should He or Shouldn’t He? (W.6.1)

• Challenge students to think about how Peter will describe his experience in the marketplace to his guardian, 
Vilna Lutz. Will he tell the truth about the coin? Will he describe his encounter with the fortuneteller? What 
thoughts will go through his mind as he decides on a course of action?

• Have students use what they have learned about Peter from the excerpt to write an argument for or against 
Peter’s telling the truth about his experience to Vilna Lutz. Tell them to consider how Peter might weigh his 
desire to do the honorable thing against his need to find his sister.

Appositives (L.6.2a)

• Read aloud the phrase “an old soldier named Vilna Lutz” in paragraph 1. Tell students that this is an 
appositive, a word or phrase that adds information about the noun that directly precedes it. Ask students 
what noun the appositive tells about. (guardian) Explain that if the appositive is not necessary to identify the 
noun, it is a nonrestrictive element. A comma separates this element from the rest of the sentence.

• Have students find another appositive in Paragraph 3. (“the single florint”)

• Have students write a paragraph about a friend and include at least one appositive.

Ready Reading lessons provide opportunities for meaningful text-based writing. Emergent writing practice begins with 
drawing and labeling in Grades K and 1 before progressing to short and extended responses in Grades 2–8. 

Additional Activities at the end of 
Read Aloud Lessons in Grades K and 1 
and each lesson in Grades 6–8 extend 
the lesson with writing, language, and 
speaking and listening activities. 

Grade 1

Grade 4



© 2023 Curriculum Associates, LLC. All rights reserved. | 12/23 1.5K | 2103020 12    Reading

Program Components
Resources for Grade-Level Success

Print Components

• Teacher Resource Book

• Student Instruction Book

• Assessments Book (Grades 2–8)

• Trade Book Collection (Grades K and 1)

Digital Components

Teacher Toolbox provides access to all Ready Reading resources in one convenient location. 
 
A few highlights include:

• Fillable Student PDFs 

• Interactive Tutorials 

• Tools for Instruction 

• Reading Discourse Cards  

• Language Handbook  (Grades 2–8) 

• Prerequisite Lessons  (Grades 1–8) 

• Tools for Scaffolding Comprehension 
(Grades 3–5) 

• Ready Reading  

• Routines Posters (Grades 2–5) 

• Access to Magnetic Reading™ and 
Ready Writing Materials

TOOLS FOR SCAFFOLDING COMPREHENSION

GRADE 4  Sequence Ideas to Summarize

1 of 9

©Curriculum Associates, LLC Copying permitted for classroom use.

Sequence Ideas 

to Summarize

GRADE 4 OUTCOME

Summarize the text.

Choose a Level of Support

SCAFFOLD A

Recognizing Sequence of 

Information

SCAFFOLD B

Using Text Structure to 

Summarize

Recommended for students 

2+ grade levels below

MISCONCEPTIONS  

AND SKILL GAPS

Recommended for students  

1 grade level below

✔

Students are not yet able to 

recognize how writers organize 

information.

✔

Students are unfamiliar with 

informational text structures.

✔

Students are able to recall key details 

from the text but are not yet able to 

sequence those ideas in a logical 

order.

✔

Meet the Texts

Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A

Hydroponic Gardens: The Wave of 

the Future

TEXT B

Eating Out of this World

• The article assumes basic 

knowledge about growing plants 

in soil. 
KNOWLEDGE DEMANDS

• The article assumes basic 

knowledge of space, astronauts 

and space explorations.

• Though gravity is not mentioned, 

it is implied in the design of food 

for space. 

• The Apollo missions are mentioned, 

but no context is provided.

Lexical Demands

• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions

• wave of the future

LANGUAGE DEMANDS

Lexical Demands

• Vocabulary: exploration, 

unpleasant, digestion, spacecraft, 

astronaut, hydroponics

Syntax Demands

• Complex sentences in paragraph 4

1

2

Tools for Instruction

i-Ready.com
©Curriculum Associates, LLC Copying is permitted for classroom use.

Reading Comprehension  I  Grades 2–3  I  Compare and Contrast  I  Page 1 of 3

Compare and ContrastAlthough students observe similarities and differences quite frequently in their everyday lives, they may not 

know how to apply this skill to the characters, places, details, and events they read about. Comparing and 

contrasting specific details in a text requires close and active reading, two of the most critical components of 

reading for comprehension. To help students become proficient, explicitly teach the vocabulary and tools related 

to comparing and contrasting, as well as the pertinent times to use them.

Three Ways to TeachTeach Signal Words 10–15 minutes
Explicitly teach the language students need to express the similarities and differences they observe. Say, When 

we compare, we tell how things are the same. When we contrast, we tell how things are different. Certain signal words 

help us to describe how things are alike or different. 

Display a wall chart of compare-and-contrast signal words, such as the one below. 

Words That Signal Similarities

Words That Signal Differences

like both similarly alike 

too also 
each 

same but however yet 
although 

instead unlike 
different in contrast

Model using some of the words from the chart in simple compare-and-contrast sentences. Then use the wall 

chart to play quick games that teach and reinforce the structure of comparing and contrasting. Begin a sentence 

to compare or contrast something, and then have a volunteer complete it. 

Unlike yesterday, today is 
. (sunny and warm)

Support English Learners Students may benefit from having time to complete the sentence frame in writing 

before sharing their responses orally. Students at earlier levels of language proficiency may also benefit from 

working with a partner. 

Use a Venn Diagram 20–30 minutes
Connect to Writing Use a graphic organizer to help students visually compare and contrast characters in a story, 

such as Hare and Bear from Tops and Bottoms, by Janet Stevens. 

• Distribute Venn Diagram (page 3), and then read a brief 

story aloud. 
• Model using the text and illustrations to notice details 

about how the characters are alike and different. Record 

details about each character in the Venn diagram. 

• Then have students write sentences to compare and 

contrast the characters, using details from the Venn diagram. Encourage them to use signal words. 

Hare and Bear both live in the same area, but Bear is very rich and Hare is very poor.

         Both        
          

Hare

poor
clever

energetic

rich
dense
lazy

live close by
partners

Bear
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Lesson Title
Lesson # X.#.#: 

Language Handbook Lesson 27 Prefixes and Suffixes

Prefixes and Suffixes
Lesson 27

Use your knowledge of word parts to figure out what new words mean.

• A prefix is a word part added to the beginning of a word. Adding a prefix changes 
the meaning of a base word.

Prefix Meaning Example Meaning
dis- “not” or “opposite of” dislike “to not like”
pre- “before” prewash “to wash before”
un- “not” or “opposite of” untrue “not true”

• A suffix is a word part added to the end of a word. Adding a suffix changes the 
meaning of a base word.

Suffix Meaning Example Meaning
-able “can be” or “able to” trainable “can be trained” 
-ful “full of” or “having” skillful “having skill”
-less “without” useless “without use”

• Some words have both a prefix and a suffix: uncomfortable, disagreeable.

Introduction

1  Here are some ways to be helpful at home.

helpful =         +         
 base word suffix

2  Try to be agreeable with your family.

agreeable =         +         
 base word suffix

3  Never be dishonest.

dishonest =         +         
 prefix base word

4  Try to share, and never be unfair.

unfair =         +         
 prefix base word

   Write the base word and the prefix or suffix that make up each 
underlined word. Then tell a partner what the underlined word 
means.

Guided Practice

HINT A prefix or a 
suffix can have more 
than one meaning. 
Think about which 
meaning makes 
sense in 
the sentence.

L.3.4b: Determine the meaning of the new 
word formed when a known affix is added 
to a known word (e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless,  
heat/preheat).

©Curriculum Associates, LLC Copying is not permitted. 451

Independent Practice
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Language Handbook Lesson 27 Prefixes and Suffixes

1  Follow these useful safety tips.

A without use 

B not used 

C having use

D before using

2  Don’t be careless when you carry 
something hot.

A without care

B full of care

C able to care

D having care

3  Let adults preview movies you want 
to see.

A not view

B view without you

C mostly view 

D view before

4  Never unbuckle your seatbelt while in 
a moving car. 

A buckle before

B do the opposite of buckle

C without a buckle

D full of buckles

5  You will find these safety tips are easily 
doable.

A able to be done

B not done

C having done

D mostly done

For numbers 1–5, read each sentence. Then choose the correct meaning of each 
underlined word.

Language Handbook
The Ready Language Handbook for Grades 2–8 helps students develop proficiency with language standards.

A teacher-directed Introduction builds 
student confidence and motivation 
by introducing students to the skills, 
concepts, strategies, and vocabulary in 
the language standard.

The Guided Practice activity allows 
students to apply what they have 
learned in the Introduction. Students 
may work with partners in this part of 
the lesson.

Students work independently to 
answer multiple-choice questions 

related to the target standard in the 
Independent Practice section.
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Turn Data into Action
Leverage i-Ready to Personalize and Strengthen Instruction 
i-Ready Assessment and Personalized Instruction strategically address students’ individual learning needs and 
maximize educators’ time with actionable reports.

Assessment

Instruction

Standards Mastery Results by Test

Assessment

Grade 4 Reading

Key

Assessment Summary

52%
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12%
Beginning

58% Average Assessment Score

Students Completed/Assigned:  36/43
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i-Ready Standards Mastery 
(Grades 2–8)

These flexible assessments 
provide targeted insights into a 
student’s mastery of individual 
grade-level standards. 

i-Ready Diagnostic (Grades K–12)

This adaptive assessment 
provides teachers with actionable 
insight into student needs and 
charts a personalized learning 
path for each student. 
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02/13/24
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02/05/24

02/01/24

01/31/24

In Progress

02/28/24

02/28/24
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02/24/24

02/14/24

02/07/24

02/06/24

02/05/24

02/05/24
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Lesson 
Time-on-
Task

Results
Lesson 
LanguageDomains

Showing 14 of 60

Comparing Patterns of 
Events in Stories

Comparing Story Topics 
and Themes

Integrating Information

Text Structures, Part 2

Text Structures, Part 1

Evaluating Arguments in 
Informational Text

Determine the Meanings 
of Related Words in a 
Word Family: distinct and 
depend

Determine Word 
Meanings Using Context 
Clues 5

Determine Word 
Meanings Using Prefixes 
il-/ir- and fore-

Determine Word 
Meanings Using Context 
Clues 4

Determine Word 
Meanings Using Roots 
aud and spect

20h 17m

35m 44m

Upcoming LessonsCurrent & Past Lessons

Subject

Reading

Date Range

All Activity

Grade K

LevelAlerts

PDFPersonalized Instruction Summary

Regina MooreAssess & Teach HelpRosters Reports

Instructional Groupings 
(Grades K–12)

Group students and plan instruction 
to best meet their needs with 
detailed instructional priorities and 
classroom resources.

Diagnostic Results 
(Grades K–12)

Receive targeted insights about 
instructional strengths and areas of 
need for a class and student.

Standards Mastery Results by Test 
(Grades 2–8)

Track class and student progress in 
mastery of recently taught standards.

Personalized Instruction 
Summary (Grades K–8)

See how your class and individual 
students are performing and 
progressing on lessons as well as 
student Lesson Time-on-Task data.

Ready Reading Instruction  
(Grades K–8)

This teacher-led instruction 
can be used in a whole class 
or small group format.

Teacher Toolbox 
(Grades K–8)

This digital resource provides 
access to Grades K–8 
materials for enrichment, 
remediation, and practice.

i-Ready Personalized Instruction 
(Grades K–8)

Designed to complement teacher-led 
instruction, these interactive digital 
lessons bolster the skills of all students 
on their path to skilled reading. 
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We’re Here for You!
No matter how big or small your school is, you have an i-Ready Partner dedicated to you. If you have 
a question or a problem, we can give you the answer—so you can get back to your students.

A Partner Success Manager You 
Know on a First-Name Basis
Your dedicated partner success manager 
is your point of connection to a powerful 
network of experts solely focused on 
making your implementation successful.

Guidance on Education Trends and 
Implications
You’ll have access to consultations to ensure 
you stay up to date and are prepared to 
implement education best practices.

Professional Learning
Tailored professional learning pathways 
optimize the use of our products supported 
by industry-leading online tools and resources.

Technical Support and Health 
Checks
Proactive support anticipates and heads off 
issues before they start—and is there for you 
should those issues arise.

Available in English and Spanish!

Real-Time Achievement Data after 
Every Assessment
Detailed student achievement analytics 
empower data-driven practices in classrooms.
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Follow us on social media to see how other educators 
are using Ready Reading to strengthen reading 

proficiency in their classrooms!

@MyiReady @CurriculumAssoc MyiReadyCurriculum Associates

Enhance Ready Reading Instruction 
with Ready Writing in Grades 2–5 
When used together, Ready Reading and Ready Writing provide explicit instruction 
with a focus on writing about reading in thematically connected lessons.

Many Ready Reading and 
Ready Writing lessons share 
the same texts, so students 
deepen their knowledge as 
they read, reread, and write.

©Curriculum Associates, LLC Copying is not permitted.Lesson 2 Writing to Inform: Article40

1 Today, salt is given out freely in shakers and packets at our favorite 
restaurants. We can buy it cheaply at any grocery store. But it 
hasn’t always been so easy to get salt. This tiny crystal cube has 

played a much more important role in history than just flavoring our 
fries. Around the world, cities were founded, roads were built, wars were 
fought, and trade routes were established, all for one reason: humans 
can’t live without salt. Literally. Because of this simple fact, salt became  
a valuable item a long time ago. People who controlled salt had power. 
Around 2,000 years ago, some of the people with salt—and 
power—were the Romans. 

2  One way Rome controlled salt was by building villages 
along the Mediterranean coast. This gave them access to 
the sea where they could harvest salt. One of the first great 
roads built by Romans . . . is called Via Salarium, or “Salt 
Road.” It is the oldest road in Italy today. As you might have 
guessed, it was built to transport salt.

3  As Rome grew, it became a great trading center, and salt was one of 
the main items traded there. Salt was so important in the daily lives of 
the Romans that soldiers were paid in blocks of salt. This pay was called 
salarium argentums, or “salt money,” giving us our word salary. In fact, 
the word soldier comes from the Latin sol dare, meaning “to give salt.” 

4  Throughout history and around the world, governments have 
regulated and taxed salt. . . . Salt played a role in the history of our 
country, too. In both the Revolutionary and Civil wars, keeping enough 
salt for the soldiers was important. In these and other wars, enemies 
have tried to keep salt away from each other. The history of the world  
is overflowing with stories of salt. 

by Leigh Anderson and David Chandler, Appleseeds
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Source 1: Magazine Article Lesson 2
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Why Salt?
by Leigh Anderson and David Chandler, Appleseeds

Valuable     Little Cubes

The Via Salarium, 
shown in yellow, 
led from the sea 
coast to Rome, an 
important center of 
trade.

Independent Practice
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Genre: History ArticleRead

1  Today, salt is given out freely in shakers and packets at 
our favorite restaurants. We can buy it cheaply at any 
grocery store. But it hasn’t always been so easy 
to get salt. This tiny crystal cube has played 
a much more important role in history 
than just flavoring our fries. Around the 
world, cities were founded, roads were 
built, wars were fought, and trade 
routes were established, all for one 
reason: humans can’t live without salt. 
Literally. Because of this simple fact, 
salt became a valuable item a long time 
ago. People who controlled salt had 
power. Around 2,000 years ago, some of 
the people with salt—and power—were 
the Romans.

2  One way Rome controlled salt was by 
building villages along the Mediterranean 
coast. This gave them access to the sea where 
they could harvest salt. One of the first great roads 
built by Romans . . . is called Via Salarium, or “Salt 
Road.” It is the oldest road in Italy today. As you might have 
guessed, it was built to transport salt.

3  As Rome grew, it became a great trading center, and salt was one of 
the main items traded there. Salt was so important in the daily lives of 
the Romans that soldiers were paid in blocks of salt. This pay was called 
salarium argentums or “salt money,” giving us our word salary. In fact, 
the word soldier comes from the Latin sol dare, meaning “to give salt.”

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words to 
figure out what they 
mean.

• role
• regulated
• access

Learn More!

https://www.instagram.com/myiready/
https://twitter.com/curriculumassoc
https://www.pinterest.com/MyiReady/
https://www.facebook.com/curriculumassociates/

