
Ensure Coherence
Before planning intervention, differentiated  
core instruction with scaffolded supports for all  
students and a commitment to coherent  
instruction is imperative to success within a tiered 
instructional model. Instructional coherence  
ensures:

 Tiers of instruction work together and  
are aligned.

 Students experience coherent, effective 
instruction throughout their instructional day.

 As the skills and content taught change, so 
will the students who need more targeted 
instruction.

The key to ensuring instructional coherence  
within a Multi-Tiered System of Supports (MTSS)  
is planning. When educators have an instructional  
plan that aligns intervention to core instruction, a 
student’s pathway to proficiency is often accelerated. 
These 10 steps support educators when prioritizing 
explicit intervention connected to core content.

10 Steps: Using i-Ready Diagnostic 
for Intervention
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Tier 3
Individualized intensive 

interventions

Tier 2
Targeted small group  

interventions

Tier 1
Whole class,  

differentiated,  
research-based  

core instruction

Step 1
Select the data source(s) that best supports intervention planning.

Step 2
Identify students for whom you will plan explicit intervention. 
Once the data source(s) that best supports intervention planning is selected, identify students who warrant explicit 
intervention in addition to their scaffolded support within core instruction. Consider the options below when using 
i-Ready data for Step 2. 

Step 3
Analyze domain-level data and determine instructional priorities for intervention.

Identify which skills should be prioritized while intervention planning in Steps 4–8. 

Every district has distinct intervention needs. As part of a district's systematic approach to intervention, i-Ready can 
provide screening, instructional resources, and progress monitoring data for responsive interventions. These 10 steps 
can help educators leverage i-Ready resources in a way that best suits their specific district or building priorities.

Surpassed 
Level

Surpassed 
Level

Before Planning Intervention . . . Shore Your Core

Steps 1–3: Analyze Data to Determine Priorities 

NEEDS IMAGESi-Ready Diagnostic i-Ready Diagnostic  
and Literacy Tasks

i-Ready Evaluación Diagnóstica  
de lectura en español

Continue with Steps 2–10 of 
this document for planning 
intervention.

When planning  
intervention with  
these data sources, see  
10 Steps: Using i-Ready Diagnostic and 
Literacy Tasks for Intervention.

When planning intervention  
with this data source, see  
10 Steps: Using i-Ready 
Evaluación Diagnóstica de lectura 
en español for Intervention.

These materials are provided as part of the i-Ready Literacy Tasks, a suite of teacher-administered assessments designed to provide information about 

student proficiency in early reading and fluency-related skills. Sharing these materials for other uses, or posting on external sites, is prohibited. Distribution 

to other educators within a district with an i-Ready Diagnostic license is permitted, as is posting to secure, internal district websites for the purpose of 

assessment administration. Distributing through other means is prohibited. Copying permitted for educational use only.  
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i-Ready images shown throughout this guide are included as samples. Actual product may vary.

Literacy Tasks: 
Benchmark Tasks 
Guide

Acabé
Mi progreso

1 de 35
completo

Grade 2

Lee las siguientes oraciones.

Claudia averiguó dónde queda España. Su papá le había dicho que podía encontrar la información en un mapa.

Haz un clic en el grupo de palabras subrayadas que mejor describen el significado de "averiguó."

Claudia averiguó dónde queda España. Su papá le había dicho que podía encontrar la información en un mapa.

Screening  
When Using the  
i-Ready Diagnostic

Establishing 
Guideposts with 
i-Ready Diagnostic Data
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Data Guideposts: A Beacon for Consistent 
Determination of Student Need within a 
Tiered Instructional Framework
Josh Sain, Ed.D., Assessment Implementation Director, Curriculum Associates

Response to intervention (RTI) has long been promoted as a promising framework for academic intervention 
and is commonly referenced in school districts across the country. Although implementation details differ from 
district to district, most educators agree the RTI framework consists of specific, interrelated components to ensure 
all students are given access to a sound education (Fuchs & Fuchs, 2017).

Given the complex nature of learning and development and the growing range of problems and issues facing 
school-aged youth, school leaders and educators face a difficult reality when it comes to implementing 
meaningful academic intervention. To respond to the full range of academic and social-emotional challenges 
facing students, many educators have adopted a more comprehensive continuum of prevention and intervention 
services. These models are most often rooted in a multi-tiered system of supports (MTSS), which calls for an 
integrated approach of tiered intervention designed to address both academic and social learning (Bailey, 2019).

Regardless of the continuum of support 
schools implement or the acronym they 
adopt, a tiered instructional framework should 
provide eligible students with multiple levels 
of additional instruction for preventative 
intervention beyond the supports provided 
in a traditional classroom environment. To 
ensure effective tiered instruction, schools 
must establish explicit protocols for: 

• Determining which students are 
experiencing difficulties 

• Selecting intervention strategies or 
supports and matching these supports 
to students 

• Evaluating whether the intervention 
strategies are helpful to students

(Brown-Chidsey & Bickford, 2015)
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Step 5
Organize students into targeted small groups. 

Using students identified in Step 2, determine targeted small groups 
and the intervention focus based on their domain-level results 
analyzed in Step 3. 

Step 6
Determine resources within the selected report to 
support the instructional focus of targeted small groups. 

In addition to resources from the selected report, educators may 
find these guides to be helpful when determining resources for 
targeted small groups.

 Using i-Ready’s Tools for Instruction to Support Intervention 
and Monitor Student Progress
 Using i-Ready Personalized Instruction to Support 
Intervention and Monitor Student Progress

 Using i-Ready Standards Mastery to Support Intervention 
and Monitor Student Progress

Ensuring resources align to instructional priorities is key to 
maximizing intervention with students.  

Step 8
Build an instruction/intervention plan.

Using resources selected in previous steps, build a day-by-day plan to address targeted 
skills in a whole class, small group, or individualized setting. These editable planners may be 
helpful to districts:   
One-Week Planning Worksheet
Four-Week Planning Worksheet

Step 9
Determine how student progress will be measured. 
For an overview of using i-Ready for progress monitoring,  
please reference Progress Monitoring with i-Ready Assessment. 

For guidance on how to use i-Ready for informal  
progress monitoring, please reference the links below:
            Using i-Ready’s Tools for Instruction to Support Intervention 

and Monitor Student Progress
Using i-Ready Personalized Instruction to Support Intervention and Monitor Student Progress
Using i-Ready Standards Mastery to Support Intervention and Monitor Student Progress

Steps 9–10: Respond to Student Progress

Step 10
Respond!
Educators should continually 
analyze student performance 
throughout instruction/
intervention and determine if  
the targeted skills need additional 
intervention.

Class/Report Group

Grade 9 Math Diagnostic 1

Diagnostic Results 
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Math

1 Student

0%
Mid or Above
Grade Level

11 Students

35%
Early On
Grade Level
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25%
One Grade 
Level Below

5 Students

5%
Two Grade
Levels Below

4 Students

40%
Three or More
Grade Levels Below

3 Students

0%
Not Completed

08/31/24–09/30/24

PDF

Overall Placement

111 5 4 35

Number and Operations (NO)

Algebra and Algebraic Thinking (ALG)

Measurement and Data (MS)

Geometry (GEO)

*Students not completed are not included.
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NO ALG MS GEO

Showing 20 of 20 Choose Your Column:

Scale
Score

Placement by Domain

Overall Placement
& Scale Score

National Norms

Percentile Rank 

96th

79th

70th

69th

67th

60th

60th

53rd

47th

Mid 9 (557)

Early 9 (526)

Early 9 (517)

Early 9 (515)

Grade 8 (512)

Grade 8 (505)

Grade 8 (505)

Grade 7 (499)

Grade 7 (494)

Burke, Gavan

Parker, Carla

Romero, Reagan

Rios, Abby

Nixon, Isaac

Rowland, Brian

Mays, Mason

Vinson, Ana Cristina

Levine, Brian

Instructional Groupings

Key

Grouping 1
5 Students

View All Groupings Grouping 2
25 Students

Grouping 3
0 Students

Grouping 4
5 Students

Grouping 5
24 Students

Baker, Danielle

Bowers, Tara

Choi, Isabelle

Lowe, Noah

Powell, Elijah

Ramirez, Gabriella

Ruiz, Justin

Singh, Brian

Vo, Isaiah

Warren, Santino

Cochran, Damon

Hess, Michael

Glass, Kiran

Simmons, Tristan

Tan, Melanie

Mayer, Matthew

Patel, Mia

Allen, Joaquan

Anthony, Zane

Ellison, Taylor

Goff, Valentina

Gonzales, Camden

Hart, Jayla

Hutchinson, Alyssa

Ingram, Zion

Jordan, Aanya

Mitchell, Gabriel

Moore, Tomas

Neal, Lola

Newman, Tarak

Phillips, Gavin

Rios, Adriana

Rosa, Destiny

Savage, Roma

Stanton, Geena

Tran, Imani

Vargas, Jacob

Vargas, Kazuko

Wade, Kiara

Walton, Lautaro

Diagnostic

Diagnostic Window 2

10/25/18 - 12/01/18

Subject

Math

Grade

5

School

Cyprus Elementary

Don AdisonAssess & Teach HelpManagement Reports

© 2022 Curriculum Associates, LLC. All rights reserved.  |  04/22 0K     2

Progress Monitoring Options for a Range of Needs
Because progress monitoring needs vary, educators are encouraged to understand the benefits of each progress 
monitoring option available within the i-Ready system. i-Ready’s suite of assessments offers many ways to measure 
student progress throughout the school year. Instantly available, easy-to-use reports show student performance data 
at the student, classroom, grade, school, and district level.

Step 7
Analyze identified resources to ensure they are aligned 
to instructional priorities.

Step 4
Determine the best report to support precise interventions.

Report Provides

Instructional 
Groupings
Reading | Math

Easy access to instructional grouping 
suggestions for both Mathematics and Reading 
in Grades K–8

Grade-Level 
Planning 
(Prerequisites) 
Math

Resources to strategically prepare students for 
upcoming topics in grade-level mathematics in 
Grades 1–8

Grade-Level 
Planning 
(Scaffolding) 
Reading

Precise insights into reading comprehension 
and resources to best respond to student needs 
in Grades 3 –8

Diagnostic Results 
(Student) 
Reading | Math

Pinpoints students’ strengths, areas of need, 
and annual growth expectations using 
criterion-referenced grade-level placements 
with specific recommendations and resources 

Day 1 Day 2 Day 3 Day 4 Day 5

Daily 
Intervention 

Activities

TFI:  
Teach 
New Word 
Meanings 
(Steps 1, 2)

TFI:  
Teach 
New Word 
Meanings 
(Steps 3, 4)

TFI:  
Use Content 
to Find 
New Word 
Meanings 
(Steps 1, 2, 3)

TFI:  
Use Content 
to Find 
New Word 
Meanings 
(Step 4)

Check for 
Understanding:

✓ �Teach 
New Word 
Meanings

✓ �Use Content 
to Find New  
Word Meaning

For more information about how i-Ready supports academic intervention, please visit our intervention resource hub. 
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i-Ready Tools for Instruction

www.i-ready.com Number and Operations I  Level 1 I  Make a Ten to Add Within 20 I  Page 2 of 3

Check for Understanding
Provide a ten frame and ask the student to place counters in 8 spots. Then ask the student to use 7 counters with 
the frame and to describe how to make a ten to add 8 1 7. (8 1 7 5 8 1 2 1 5 5 10 1 5 5 15)

For the student who struggles, use the chart below to help pinpoint where extra help may be needed.

If you observe… the student may… Then try…

the student has difficulty 
representing what is displayed 
in the ten frame as a number 
sentence

benefit from a modeling situation. having the student describe 
the process she used with the 
counters and ten frame to 
make a ten as you record the 
corresponding numbers and 
symbols, correcting any errors 
she makes.

the student does not recognize 
that 10 and 5 is 15

not be sufficiently familiar with 
the teen numbers.

helping the student connect the 
number names with the numerals, 
focusing on the words for 11, 12, 
13 and 15, where the number 
names are less obvious.

www.i-ready.com
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Tools for Instruction

Number and Operations I  Level 1 I  Make a Ten to Add Within 20 I  Page 1 of 3

Make a Ten to Add Within 20
Objective Use a ten frame to solve 71, 81, and 91 facts. Materials Two-color counters, Ten Frames (page 3)

Recognizing and understanding ten allows students to make sense of the numeration system and to use pattern 
and structure as they calculate. Knowing different ways to make a ten, such 1 1 9, 2 1 8, and 3 1 7, can help 
students add and subtract quickly and reliably. In this activity, students make a ten to help them understand and 
solve basic addition facts. For example, when adding 9 1 6, they will add 9 1 1 to make a 10, and then add 5 
more. Later, students will use this understanding to make tens while adding three numbers and while computing 
mentally. The idea of making a ten can also provide a basis for the subtraction strategy of breaking apart 
numbers to make tens in subtraction. 

Step by Step 20–30 minutes

1  Make a ten.
• Give the student a blank Ten Frame (page 3).

• Have the student put 8 counters in the ten frame, as shown. 

• Ask: How do you show 8 1 2 on the ten frame? Guide the 
student to add two counters to fill in the two open spots. 

• Explain that filling all of the ten spaces on the ten frame is “making a ten.”

Support English Learners Since the word make has multiple meanings, the phrase make a ten may be 
confusing. Remind the student that making something can mean putting parts together, like puzzle pieces or 
recipe ingredients. To make a ten, you look for two numbers that add to ten.

2  Model 8 1 3. 
• Ask: What would happen if you tried to show 8 1 3 on the ten frame? Use counters 

to show that the ten frame would be filled, with one left over. 

• Help the student verbalize that she “made a ten” and had one counter left over. 
Ask: How do you write the number for 1 ten and 1 leftover one? (11) 

• Write the number sentence shown. Use counters to illustrate that when you add 
8 1 3, you can break the 3 into 2 1 1, giving you 8 1 2 1 1. Point out that you 
can add the 8 and 2 first to “make a ten,” and then add the 1 to find the answer.

3  Use the make-a-ten strategy to add other facts. 
• Use this approach to teach other facts with 7, 8, and 9. 

• Have the student use ten frames and counters. Record the corresponding number sentences, emphasizing to 
the student how to “make a ten” in each problem. 

• As the student seems to be ready, challenge her to do more of the work, including describing how to make a 
ten. If possible, encourage the student to strive for doing the activity mentally without using the ten frame. 

8 1 3 5 8 1 2 1 1

 10 1 1

8 1 3 5 11
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i-Ready Tools for Instruction

www.i-ready.com Reading Comprehension  I  Levels 2–3  I  Determine Author’s Purpose  I  Page 2 of 2

4  Guide practice with author’s purpose. 
• Ask questions about author’s purpose during read alouds and as students read independently. 

• Prompt students to use details and what they already know to answer questions about author’s purpose. 
Draw attention to language and text features such as headings and diagrams. Ask questions such as these.

• What is this book mostly about? What details tell you this?

• Do you think this book is going to be [funny, serious, thoughtful, descriptive, etc.]? What are some clues?

• How does the author feel about ? What details tell you this?

• Why do you think the author wrote this book? How can you tell?

• What might be another reason the author had for writing this book? 

5  Provide additional practice.
Organize students in pairs with a new text. Have partners use questions such as those above to ask each other 
about the author’s purpose.

Check for Understanding

If you observe... Then try...

students having difficulty identifying author’s purpose asking “W” questions to scaffold understanding. 

• Who is the author?
• What is the title?
• What do words in the title tell you about the subject?
• When you flip through the pages, what do you see?
• Why might you want to read this book? 
• Why do you think this author wrote this book?

www.i-ready.com
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Tools for Instruction

Reading Comprehension  I  Levels 2–3  I  Determine Author’s Purpose  I  Page 1 of 2

Determine Author’s Purpose
The term author’s purpose refers to an author’s reason for writing a text. Making inferences about any reasons 
or purposes is an abstract process that is challenging for younger students—even with people they know in 
everyday life. It is even more challenging for them to think beyond the words on a page to make inferences 
about an author they have never met. It helps to simplify the choices students make about author’s purpose as 
you introduce the skill. Plenty of think-aloud modeling, discussion, and practice will support their success.

Step by Step 30–45 minutes

1  Introduce and define purpose.
• 

• Say, A purpose is a reason for doing something. People do or say things for a purpose. Discuss everyday examples, 
and accept a variety of answers.

• Your father goes to the grocery store. What is his purpose? (to buy food)

• Your mother tells you that it is time to go. What is her purpose? (to make sure you are not late)

• Your brother asks if you want your yogurt. What is his purpose? (to eat your yogurt himself )

2  Explain author’s purpose.
• Say, An author also has a purpose, or a reason, for writing a particular way. An author’s reason for writing is called 

the author’s purpose.

• Hold up an informational text that you have read together with students. Say, Some authors write to inform. 
They write to tell readers the facts about a topic, just as this author wrote to inform readers about [name the topic].

• Some authors write to entertain. They 
write to tell readers a good story and sometimes to make them laugh, just as this author wrote to entertain readers 
with a story about [describe the story].

• Repeat with a few other books in the classroom.

3  Model determining author’s purpose.
• Explain that authors often have more than one reason for writing. Say, Sometimes authors write to inform 

readers of a topic and to persuade them to take some kind of action. 

• Read aloud a text such as Where Do Polar Bears Live? by Sarah L. Thomson. Model thinking aloud to identify 
the author’s purposes for writing.

The title of this book is a question: Where Do Polar Bears Live?
probably wrote this book. I think she wants to answer that question for readers—to tell us where polar bears 
live, and to give us information about their habitat. I also see a heading “What Can You Do?” This is a clue 
that the author also wants to persuade people to help protect polar bears. 

• Repeat with a book such as So You Want to Be President? by Judith St. George. Think aloud about how the 
author’s purpose was both to inform and also to entertain readers with humorous descriptions. 

®

Steps 4–8: Plan Explicit Intervention

Consider using this Report Selector to identify the best report that meets 
your intervention planning needs.
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