
Program Preview

9 When the results came back, Kwolek was amazed. Her 
thread was five times stronger than steel! In fact, a sewing 
needle couldn’t penetrate fabric woven from the thread. 
The needle bent instead of poking through.

10 It took the company five more years to figure out how to 
turn her super-strong invention into a fabric that could be 
made in large amounts. When they did, in 1970, it was 
named Kevlar®. 

11 Today, Kevlar strengthens helmets, skis, skateboards, and 
other sports equipment. It’s used in tires and in the outer 
shells of space rockets. Kevlar’s super-strong thread is even 
used to create bulletproof vests for police officers and 
soldiers.

12 Stephanie Kwolek could have thrown out the strange mixture 
or given up when she was told she shouldn’t test it. But 
because of Kwolek’s determination and her willingness to 
experiment, the world now has this incredible thread.

determination = strength to 
move forward with a goal 
even when it’s difficult

Stop & Discuss

What did Kwolek 
discover about the new 
mixture?

Reread paragraph 9 and 
underline what was 
extraordinary about the 
strength of this new 
material.

Kevlar is also used in parachutes and protective suits.

penetrate = make a hole in
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Draw Students in to Reading with 
Engaging Topics and Texts
Students engage with a wide range of diverse texts that serve as both windows into new perspectives and mirrors that 
reflect their own experiences, fostering a classroom community built on connection, confidence, and curiosity.

1   Today is the day I’m going to beat Jamara Johnson at 
hooping. Then I’ll be THE HULA-HOOPIN’ QUEEN OF 
139th STREET!

2   I sort through my hoops and pick out my favorite. And 
then I feel it comin’ on. The itch. The Hula-Hoopin’ itch. 
My fingers start snappin’, and my feet start tappin’. My 
hips start swingin’, and I’m just reachin’ for a hoop when 
Mama says . . .

3   “Girl, don’t you even think about it. You know today is 
Miz Adeline’s birthday.”

4   Heat washes up over me, and I stamp my foot. Don’t 
get me wrong. I love Miz Adeline. She lives right next 
door. Miz Adeline took care of Mama when she was 
little, and she took care of me too. She’s like my very 
own grandmama.

5   “But, Mama,” I burst out. “I can’t help with Miz 
Adeline’s party. I’m supposed to meet Jamara.”

6   Mama stands as still as water in a puddle. She gives me 
her look. Then she hands me a broom. 

7   I sigh loudly and start sweeping.

Stop & Discuss

How does Kameeka feel 
when her mother tells 
her they are having a 
party for Miz Adeline? 

Underline details in the 
text that show how 
Kameeka feels. 

stamp = lift and put down 
very hard

Kameeka feels ___. A detail that shows this is ___.

The

Hula-Hoopin’
Queen
by Thelma Lynne Godin  
Illustrated by Vanessa Brantley-Newton

PART 1
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8   Mama and I dust every room and scrub down the floors. 

We polish each window ’til we can see clear to New Jersey. 
After that I peel potatoes while Mama starts mixing up 
her special double-fudge chocolate cake. 

9   “Kameeka, set the oven to 350 degrees,” Mama says as 
she empties the last of the sugar into the mixing bowl. 
“And add sugar to the grocery list.”

10  I push the button on the oven and look out the window. 
It’s already getting late. I bet Jamara’s telling everyone I’m 
too scared to hoop her. 

11   While the cake bakes, we make up plates of fancy 
sandwiches. When the timer rings, Mama opens the oven. 

12  “Kameeka!” Mama yells as she checks the oven 
temperature. “You only set it to 250 degrees!” Miz 
Adeline’s birthday cake looks like someone sat on it. 
Mama says we’ll have to start over. 

13  Mama sends me to the store to buy more sugar. On my 
way out the door, I grab a hoop like I usually do, but when 
I get outside, I remember that I’m on a mission. Miz 
Adeline’s party will be starting in a couple of hours.

Stop & Discuss

What is Kameeka’s 
mission at the end 
of Part 1? 

Discuss Kameeka’s 
mission with a partner.

mission = an important task

degrees = a measure of how 
hot or cold something is
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LESSON 4

Storyteller
Pura BelPré

At the New York Public Library, story time begins with a 
special tradition—the librarian lights a wishing candle. Let’s 
imagine it together. The swish of a match against a 
matchbox. A candle’s flame sparking to life.

And now, our story begins.

1 In 1921, New York City was growing and changing fast. 
Trolley cars buzzed down crowded streets. Trains rumbled 
through newly built subway tunnels. Buildings stood taller 
than ever before. And every day, people from all over the 
world came to live and work in the busy boroughs of New 
York City.

2 Public libraries were changing, too. They had a 
mission: to welcome immigrant families. Libraries 
hired bilingual assistants. Because they spoke more 
than one language, the assistants could help draw 
new families to the library.

3 In the neighborhood of Harlem, librarians 
searched for an assistant who spoke Spanish. 
At last, they found the perfect person: a young 
woman from Puerto Rico named Pura Belpré.

by Anika Aldamuy Denise

Stop & Discuss

What can you tell about 
Pura Belpré even 
though it is not stated in 
the text?

Check the detail about 
Belpré that answers the 
question. Underline 
details in paragraphs 2 
and 3 that support your 
response.

  □□ Belpré was bilingual.

  □□ Belpré was friendly.

  □□ Belpré was busy.

mission = a purpose, or 
reason, for doing something

Pura Belpré

boroughs = parts of a large 
city
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Storyteller
Pura BelPré

Stop & Discuss

What did Pura Belpré do 
to bring more Spanish-
speaking people to the 
library?

Use details from 
paragraphs 6 and 7 to 
support your response 
as you discuss with 
a partner.

Spanish-speaking families 
came to the library because ___.

patrons = people who come 
to a place because of what it 
offers

4 Belpré had a talent for storytelling. 
She grew up in a family where 
someone shared a silly story or tall 
tale each night. When she began 
working in the library’s children’s 
room, she looked for her favorite 
folktales from Puerto Rico. But to 
her surprise, the library didn’t 
have them. 

5 Still, she wanted to share these 
special stories with children, 
especially children who had come 
from Puerto Rico, like her. She 
knew that hearing familiar tales 
in their own language would 
make them feel at home. If she 
couldn’t read the stories from a book, she 
would tell them from memory. This was how family 
members had told her the stories when she was a child.

6 For her first story time, Belpré chose an old favorite of her 
grandmother’s. It was about a mouse and a cockroach. She 
made puppets for each of the characters. Then she lit the 
wishing candle and told the tale of el ratoncito Pérez y la 
cucarachita Martina. The children loved it!

7 News of the librarian and puppeteer who spoke Spanish 
traveled throughout Harlem. Belpré found books of fables 
and fairy tales translated into Spanish and added them to 
the library shelves. The library began to fill up with 
Spanish-speaking patrons. Belpré invited them to get 
library cards and return often.
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LESSON 10

urged = suggested strongly

Marley Dias
1 “If you could change one thing in the new year, what 

would it be?”

2 Marley Dias’s mother asked her daughter that question 
near the end of 2015. Marley thought for a moment. She 
was unhappy with the books that were assigned in school. 
Not one was about a Black girl like her. At home she had 
read books about Black girls like the ones written by her 
favorite author, Jacqueline Woodson. But these books were 
not used in school. “I’m tired of us not being included, 
of our stories not being told,” she said. She wanted that 
to change.

3 So Marley’s mother urged her to do something about it. 
Soon, Marley came up with a plan called 
#1000BlackGirlBooks. Her plan was to collect 1,000 books 
about Black girls. Then she would share them with 
schools.

4 To get started, she asked for help from adults. They 
wrote about Marley’s project on social media, and the 
idea took off like a rocket. Bookstores, publishers, 
authors, and readers sent her books. Donations came from 
all over the world. And lots of people cheered her on, 
including Woodson.

by Alice Cary

Marley Dias:
Changing the World
Through Books

social media = ways to 
share messages and news 
using electronics, such as 
computers and phones
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5 By February 2016, Marley had collected 1,000 books. As 

she delivered them to schools, more and more donations 
arrived. In March, Marley brought some of her favorites to 
her former elementary school. Two of the books’ authors 
went with her: Rita Williams-Garcia and Jacqueline 
Woodson!

6 Since then, Marley has sent more than 12,000 books to 
schools all over the world. One reader from Chicago got 
the chance to meet Marley. She agrees with Marley’s 
mission and says, “I really enjoy books more when I can 
connect to the characters and what they’re doing.”

7 Marley believes good books can be like mirrors or 
windows. You can see yourself in mirror books. The 
characters may look like you, have a family like yours, or 
enjoy activities you like. Window books let you peek into 
other people’s lives. The characters might look different 
from you, live in another country, or face problems that 
are different from yours. Both kinds of books are 
important. Encouraging people to read books with Black 
characters is just one part of Marley’s plan. She also hopes 
people will join book clubs to talk about what they 
are reading.

8 Someday, Marley hopes to have donated a million books. 
Until then, she continues to build a community of readers, 
one book at a time.

former = old

face = try to solve
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1   I follow Lala up the steep path. I try to step where he 
does, watching the way the dust puffs up around our 
moccasins. At almost nine winters old, I spend much of 
my time following my grandfather, listening to his stories. 
“Takojá,” says Lala, “we’re here.” He reaches back to take 
my hand.

2   The path takes us to the top of the bluff. We look out at 
the beautiful world below. The prairie grasses ripple like 
waves. On the horizon, we can see the dark shapes of the 
bison our people rely on. This bluff has been used to scout 
game for as long as we have called this place home.

3   Lala rests his hand on my shoulder. “Have you ever seen 
bison in a storm?” he asks. I shake my head. “Most 
animals run away from a storm, but not bison. They are 
brave and run toward it, facing it head on.”

Takojá = grandchild

bluff = a hill with sharp 
slope

by Odia Wood-Krueger 

A Storm on the Horizon
LESSON 12READ
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4   I wait for Lala to continue, but he doesn’t. I wonder if he 
is telling me to be brave, like the bison. I can see the cuts 
left in the earth from the White settlers’ wagons crossing 
the prairie. I don’t know what will happen in the future, 
but I can feel change coming.

5   Later that night, I hear talk of an important gathering 
between our people and the White men. They say there 
will be a treaty, and I hope it will bring peace. Even 
though I am too young to take part, I want to find out 
why the settlers keep coming, scaring off the animals and 
changing the land with their roads.

6   The next day, I watch the Lakota men get their horses 
ready for the long journey. When my eyes meet Lala’s, he 
gives me a quick nod before throwing his leg over his 
horse, Taté. I feel uneasy as I watch them gallop away.

treaty = an official 
agreement between 
two groups
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Stop & Discuss

What problem does the 
Yousef family have?

Underline three details 
that tell about the 
problem.

discount = selling at lower 
prices

compete = do as well or 
better than others

1 Cast of Characters: Hasan, Mom, Dad, Nadia (a friend), 
Jacob Stevens (a local artist)

Scene 1
2 (The Yousef family’s kitchen table. Hasan is drawing while 

Mom and Dad drink tea and talk.)

3 DAD: The discount store opened down the street yesterday. 
(sighing) How is our bookstore going to compete with their 
lower book prices? I wish my parents weren’t traveling now. 
I really could use their help.

4 MOM: The community has supported Yousef ’s Books and 
Bakery ever since your parents started the business. We’ll 
be okay.

5 DAD: For how long, though?

6 (Hasan sets his pencil down. He looks concerned.)

Scene 2
7 (School auditorium. There is a large screen. Students fill rows 

of chairs. Hasan and Nadia sit together. Hasan looks 
unhappy. He scribbles with frustration in his school notebook.)

8 NADIA: What’s wrong, Hasan? I thought you were excited 
about Jacob Stevens’s visit since you want to be an artist, too.

9 HASAN: I am excited. But I can’t stop thinking about my 
family’s store. Dad says the new store may put our store out 
of business.

10 NADIA: (looking shocked) But everyone loves Yousef ’s!

by Brooks Benjamin

364 ©Curriculum Associates, LLC Copying is not permitted.UNIT 6 | Artful Ideas

READ
SESSION

1
11 JACOB STEVENS: (walks onto the stage) Hi, everyone! I’m 

Jacob Stevens.

12 HASAN: (pointing to the artist and whispering) Hey, 
Nadia, I’ve seen him at our store!

13 JACOB STEVENS: When I was a kid, I drew on my 
bedroom walls a lot. My parents were not happy about it! 
But you know what? Now, drawing on walls is my job. You 
see, I’m a muralist. I use murals to tell stories. (On the 
screen, he shows photos of murals.) I work with 
communities, including this one, to tell stories that are 
important to them. These murals have gotten a lot of 
attention!

14 HASAN: (eyes brightening) That’s it!

15 NADIA: What’s it?

16 HASAN: I think I know how to save our store.

Stop & Discuss

Why does Hasan say 
“That’s it!” in line 14? 

Discuss your response 
with a partner. Include 
the text details you 
use to figure out the 
answer. 

Hasan means ___. 
I know because 
the text says ___ .

LESSON 19
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1   Today is the day I’m going to beat Jamara Johnson at 
hooping. Then I’ll be THE HULA-HOOPIN’ QUEEN OF 
139th STREET!

2   I sort through my hoops and pick out my favorite. And 
then I feel it comin’ on. The itch. The Hula-Hoopin’ itch. 
My fingers start snappin’, and my feet start tappin’. My 
hips start swingin’, and I’m just reachin’ for a hoop when 
Mama says . . .

3   “Girl, don’t you even think about it. You know today is 
Miz Adeline’s birthday.”

4   Heat washes up over me, and I stamp my foot. Don’t 
get me wrong. I love Miz Adeline. She lives right next 
door. Miz Adeline took care of Mama when she was 
little, and she took care of me too. She’s like my very 
own grandmama.

5   “But, Mama,” I burst out. “I can’t help with Miz 
Adeline’s party. I’m supposed to meet Jamara.”

6   Mama stands as still as water in a puddle. She gives me 
her look. Then she hands me a broom. 

7   I sigh loudly and start sweeping.

Stop & Discuss

How does Kameeka feel 
when her mother tells 
her they are having a 
party for Miz Adeline? 

Underline details in the 
text that show how 
Kameeka feels. 

stamp = lift and put down 
very hard

Kameeka feels ___. A detail that shows this is ___.

The

Hula-Hoopin’
Queen
by Thelma Lynne Godin  
Illustrated by Vanessa Brantley-Newton

PART 1
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8   Mama and I dust every room and scrub down the floors. 

We polish each window ’til we can see clear to New Jersey. 
After that I peel potatoes while Mama starts mixing up 
her special double-fudge chocolate cake. 

9   “Kameeka, set the oven to 350 degrees,” Mama says as 
she empties the last of the sugar into the mixing bowl. 
“And add sugar to the grocery list.”

10  I push the button on the oven and look out the window. 
It’s already getting late. I bet Jamara’s telling everyone I’m 
too scared to hoop her. 

11   While the cake bakes, we make up plates of fancy 
sandwiches. When the timer rings, Mama opens the oven. 

12  “Kameeka!” Mama yells as she checks the oven 
temperature. “You only set it to 250 degrees!” Miz 
Adeline’s birthday cake looks like someone sat on it. 
Mama says we’ll have to start over. 

13  Mama sends me to the store to buy more sugar. On my 
way out the door, I grab a hoop like I usually do, but when 
I get outside, I remember that I’m on a mission. Miz 
Adeline’s party will be starting in a couple of hours.

Stop & Discuss

What is Kameeka’s 
mission at the end 
of Part 1? 

Discuss Kameeka’s 
mission with a partner.

mission = an important task

degrees = a measure of how 
hot or cold something is
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LESSON 4

Storyteller
Pura BelPré

At the New York Public Library, story time begins with a 
special tradition—the librarian lights a wishing candle. Let’s 
imagine it together. The swish of a match against a 
matchbox. A candle’s flame sparking to life.

And now, our story begins.

1 In 1921, New York City was growing and changing fast. 
Trolley cars buzzed down crowded streets. Trains rumbled 
through newly built subway tunnels. Buildings stood taller 
than ever before. And every day, people from all over the 
world came to live and work in the busy boroughs of New 
York City.

2 Public libraries were changing, too. They had a 
mission: to welcome immigrant families. Libraries 
hired bilingual assistants. Because they spoke more 
than one language, the assistants could help draw 
new families to the library.

3 In the neighborhood of Harlem, librarians 
searched for an assistant who spoke Spanish. 
At last, they found the perfect person: a young 
woman from Puerto Rico named Pura Belpré.

by Anika Aldamuy Denise

Stop & Discuss

What can you tell about 
Pura Belpré even 
though it is not stated in 
the text?

Check the detail about 
Belpré that answers the 
question. Underline 
details in paragraphs 2 
and 3 that support your 
response.

  □□ Belpré was bilingual.

  □□ Belpré was friendly.

  □□ Belpré was busy.

mission = a purpose, or 
reason, for doing something

Pura Belpré

boroughs = parts of a large 
city

184 ©Curriculum Associates, LLC Copying is not permitted.UNIT 3 | Making a Difference

READ
SESSION

3

Storyteller
Pura BelPré

Stop & Discuss

What did Pura Belpré do 
to bring more Spanish-
speaking people to the 
library?

Use details from 
paragraphs 6 and 7 to 
support your response 
as you discuss with 
a partner.

Spanish-speaking families 
came to the library because ___.

patrons = people who come 
to a place because of what it 
offers

4 Belpré had a talent for storytelling. 
She grew up in a family where 
someone shared a silly story or tall 
tale each night. When she began 
working in the library’s children’s 
room, she looked for her favorite 
folktales from Puerto Rico. But to 
her surprise, the library didn’t 
have them. 

5 Still, she wanted to share these 
special stories with children, 
especially children who had come 
from Puerto Rico, like her. She 
knew that hearing familiar tales 
in their own language would 
make them feel at home. If she 
couldn’t read the stories from a book, she 
would tell them from memory. This was how family 
members had told her the stories when she was a child.

6 For her first story time, Belpré chose an old favorite of her 
grandmother’s. It was about a mouse and a cockroach. She 
made puppets for each of the characters. Then she lit the 
wishing candle and told the tale of el ratoncito Pérez y la 
cucarachita Martina. The children loved it!

7 News of the librarian and puppeteer who spoke Spanish 
traveled throughout Harlem. Belpré found books of fables 
and fairy tales translated into Spanish and added them to 
the library shelves. The library began to fill up with 
Spanish-speaking patrons. Belpré invited them to get 
library cards and return often.
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LESSON 10

urged = suggested strongly

Marley Dias
1 “If you could change one thing in the new year, what 

would it be?”

2 Marley Dias’s mother asked her daughter that question 
near the end of 2015. Marley thought for a moment. She 
was unhappy with the books that were assigned in school. 
Not one was about a Black girl like her. At home she had 
read books about Black girls like the ones written by her 
favorite author, Jacqueline Woodson. But these books were 
not used in school. “I’m tired of us not being included, 
of our stories not being told,” she said. She wanted that 
to change.

3 So Marley’s mother urged her to do something about it. 
Soon, Marley came up with a plan called 
#1000BlackGirlBooks. Her plan was to collect 1,000 books 
about Black girls. Then she would share them with 
schools.

4 To get started, she asked for help from adults. They 
wrote about Marley’s project on social media, and the 
idea took off like a rocket. Bookstores, publishers, 
authors, and readers sent her books. Donations came from 
all over the world. And lots of people cheered her on, 
including Woodson.

by Alice Cary

Marley Dias:
Changing the World
Through Books

social media = ways to 
share messages and news 
using electronics, such as 
computers and phones
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5 By February 2016, Marley had collected 1,000 books. As 

she delivered them to schools, more and more donations 
arrived. In March, Marley brought some of her favorites to 
her former elementary school. Two of the books’ authors 
went with her: Rita Williams-Garcia and Jacqueline 
Woodson!

6 Since then, Marley has sent more than 12,000 books to 
schools all over the world. One reader from Chicago got 
the chance to meet Marley. She agrees with Marley’s 
mission and says, “I really enjoy books more when I can 
connect to the characters and what they’re doing.”

7 Marley believes good books can be like mirrors or 
windows. You can see yourself in mirror books. The 
characters may look like you, have a family like yours, or 
enjoy activities you like. Window books let you peek into 
other people’s lives. The characters might look different 
from you, live in another country, or face problems that 
are different from yours. Both kinds of books are 
important. Encouraging people to read books with Black 
characters is just one part of Marley’s plan. She also hopes 
people will join book clubs to talk about what they 
are reading.

8 Someday, Marley hopes to have donated a million books. 
Until then, she continues to build a community of readers, 
one book at a time.

former = old

face = try to solve
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1   I follow Lala up the steep path. I try to step where he 
does, watching the way the dust puffs up around our 
moccasins. At almost nine winters old, I spend much of 
my time following my grandfather, listening to his stories. 
“Takojá,” says Lala, “we’re here.” He reaches back to take 
my hand.

2   The path takes us to the top of the bluff. We look out at 
the beautiful world below. The prairie grasses ripple like 
waves. On the horizon, we can see the dark shapes of the 
bison our people rely on. This bluff has been used to scout 
game for as long as we have called this place home.

3   Lala rests his hand on my shoulder. “Have you ever seen 
bison in a storm?” he asks. I shake my head. “Most 
animals run away from a storm, but not bison. They are 
brave and run toward it, facing it head on.”

Takojá = grandchild

bluff = a hill with sharp 
slope

by Odia Wood-Krueger 

A Storm on the Horizon
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4   I wait for Lala to continue, but he doesn’t. I wonder if he 
is telling me to be brave, like the bison. I can see the cuts 
left in the earth from the White settlers’ wagons crossing 
the prairie. I don’t know what will happen in the future, 
but I can feel change coming.

5   Later that night, I hear talk of an important gathering 
between our people and the White men. They say there 
will be a treaty, and I hope it will bring peace. Even 
though I am too young to take part, I want to find out 
why the settlers keep coming, scaring off the animals and 
changing the land with their roads.

6   The next day, I watch the Lakota men get their horses 
ready for the long journey. When my eyes meet Lala’s, he 
gives me a quick nod before throwing his leg over his 
horse, Taté. I feel uneasy as I watch them gallop away.

treaty = an official 
agreement between 
two groups
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Stop & Discuss

What problem does the 
Yousef family have?

Underline three details 
that tell about the 
problem.

discount = selling at lower 
prices

compete = do as well or 
better than others

1 Cast of Characters: Hasan, Mom, Dad, Nadia (a friend), 
Jacob Stevens (a local artist)

Scene 1
2 (The Yousef family’s kitchen table. Hasan is drawing while 

Mom and Dad drink tea and talk.)

3 DAD: The discount store opened down the street yesterday. 
(sighing) How is our bookstore going to compete with their 
lower book prices? I wish my parents weren’t traveling now. 
I really could use their help.

4 MOM: The community has supported Yousef ’s Books and 
Bakery ever since your parents started the business. We’ll 
be okay.

5 DAD: For how long, though?

6 (Hasan sets his pencil down. He looks concerned.)

Scene 2
7 (School auditorium. There is a large screen. Students fill rows 

of chairs. Hasan and Nadia sit together. Hasan looks 
unhappy. He scribbles with frustration in his school notebook.)

8 NADIA: What’s wrong, Hasan? I thought you were excited 
about Jacob Stevens’s visit since you want to be an artist, too.

9 HASAN: I am excited. But I can’t stop thinking about my 
family’s store. Dad says the new store may put our store out 
of business.

10 NADIA: (looking shocked) But everyone loves Yousef ’s!

by Brooks Benjamin
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READ
SESSION

1
11 JACOB STEVENS: (walks onto the stage) Hi, everyone! I’m 

Jacob Stevens.

12 HASAN: (pointing to the artist and whispering) Hey, 
Nadia, I’ve seen him at our store!

13 JACOB STEVENS: When I was a kid, I drew on my 
bedroom walls a lot. My parents were not happy about it! 
But you know what? Now, drawing on walls is my job. You 
see, I’m a muralist. I use murals to tell stories. (On the 
screen, he shows photos of murals.) I work with 
communities, including this one, to tell stories that are 
important to them. These murals have gotten a lot of 
attention!

14 HASAN: (eyes brightening) That’s it!

15 NADIA: What’s it?

16 HASAN: I think I know how to save our store.

Stop & Discuss

Why does Hasan say 
“That’s it!” in line 14? 

Discuss your response 
with a partner. Include 
the text details you 
use to figure out the 
answer. 

Hasan means ___. 
I know because 
the text says ___ .

LESSON 19
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Texts in Magnetic Reading portray different rings of culture so that students see 
something of themselves and their worlds represented in school. Some texts 
illuminate the authentic cultural beliefs and experiences of a particular group. These 
texts may address socioeconomic status, gender, ethnicity, nationality, disability, or 
geographic location. In other texts, cultural background plays a lesser role. Cultural 
identities may be shown more through “surface” details such as food and dress than 
through representation of deeper beliefs and customs. 

This mix of cultural representation, from deeper culture to more surface-level culture, 
gives students the opportunity to:

• Bring themselves to the text culturally and linguistically.

• Connect ideas and information from the texts to what they know and have 
experienced in their own lives. 

•  Make personal connections to the lesson topic when they preview lesson texts and 
explore essential concepts. 

• Share their cultures and home languages, providing other students with a window 
into cultures and experiences that may be unfamiliar.
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1   Today is the day I’m going to beat Jamara Johnson at 
hooping. Then I’ll be THE HULA-HOOPIN’ QUEEN OF 
139th STREET!

2   I sort through my hoops and pick out my favorite. And 
then I feel it comin’ on. The itch. The Hula-Hoopin’ itch. 
My fingers start snappin’, and my feet start tappin’. My 
hips start swingin’, and I’m just reachin’ for a hoop when 
Mama says . . .

3   “Girl, don’t you even think about it. You know today is 
Miz Adeline’s birthday.”

4   Heat washes up over me, and I stamp my foot. Don’t 
get me wrong. I love Miz Adeline. She lives right next 
door. Miz Adeline took care of Mama when she was 
little, and she took care of me too. She’s like my very 
own grandmama.

5   “But, Mama,” I burst out. “I can’t help with Miz 
Adeline’s party. I’m supposed to meet Jamara.”

6   Mama stands as still as water in a puddle. She gives me 
her look. Then she hands me a broom. 

7   I sigh loudly and start sweeping.

Stop & Discuss

How does Kameeka feel 
when her mother tells 
her they are having a 
party for Miz Adeline? 

Underline details in the 
text that show how 
Kameeka feels. 

stamp = lift and put down 
very hard

Kameeka feels ___. A detail that shows this is ___.

The

Hula-Hoopin’
Queen
by Thelma Lynne Godin  
Illustrated by Vanessa Brantley-Newton

PART 1
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READ
SESSION

1
8   Mama and I dust every room and scrub down the floors. 

We polish each window ’til we can see clear to New Jersey. 
After that I peel potatoes while Mama starts mixing up 
her special double-fudge chocolate cake. 

9   “Kameeka, set the oven to 350 degrees,” Mama says as 
she empties the last of the sugar into the mixing bowl. 
“And add sugar to the grocery list.”

10  I push the button on the oven and look out the window. 
It’s already getting late. I bet Jamara’s telling everyone I’m 
too scared to hoop her. 

11   While the cake bakes, we make up plates of fancy 
sandwiches. When the timer rings, Mama opens the oven. 

12  “Kameeka!” Mama yells as she checks the oven 
temperature. “You only set it to 250 degrees!” Miz 
Adeline’s birthday cake looks like someone sat on it. 
Mama says we’ll have to start over. 

13  Mama sends me to the store to buy more sugar. On my 
way out the door, I grab a hoop like I usually do, but when 
I get outside, I remember that I’m on a mission. Miz 
Adeline’s party will be starting in a couple of hours.

Stop & Discuss

What is Kameeka’s 
mission at the end 
of Part 1? 

Discuss Kameeka’s 
mission with a partner.

mission = an important task

degrees = a measure of how 
hot or cold something is
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LESSON 4

Storyteller
Pura BelPré

At the New York Public Library, story time begins with a 
special tradition—the librarian lights a wishing candle. Let’s 
imagine it together. The swish of a match against a 
matchbox. A candle’s flame sparking to life.

And now, our story begins.

1 In 1921, New York City was growing and changing fast. 
Trolley cars buzzed down crowded streets. Trains rumbled 
through newly built subway tunnels. Buildings stood taller 
than ever before. And every day, people from all over the 
world came to live and work in the busy boroughs of New 
York City.

2 Public libraries were changing, too. They had a 
mission: to welcome immigrant families. Libraries 
hired bilingual assistants. Because they spoke more 
than one language, the assistants could help draw 
new families to the library.

3 In the neighborhood of Harlem, librarians 
searched for an assistant who spoke Spanish. 
At last, they found the perfect person: a young 
woman from Puerto Rico named Pura Belpré.

by Anika Aldamuy Denise

Stop & Discuss

What can you tell about 
Pura Belpré even 
though it is not stated in 
the text?

Check the detail about 
Belpré that answers the 
question. Underline 
details in paragraphs 2 
and 3 that support your 
response.

  □□ Belpré was bilingual.

  □□ Belpré was friendly.

  □□ Belpré was busy.

mission = a purpose, or 
reason, for doing something

Pura Belpré

boroughs = parts of a large 
city
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READ
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3

Storyteller
Pura BelPré

Stop & Discuss

What did Pura Belpré do 
to bring more Spanish-
speaking people to the 
library?

Use details from 
paragraphs 6 and 7 to 
support your response 
as you discuss with 
a partner.

Spanish-speaking families 
came to the library because ___.

patrons = people who come 
to a place because of what it 
offers

4 Belpré had a talent for storytelling. 
She grew up in a family where 
someone shared a silly story or tall 
tale each night. When she began 
working in the library’s children’s 
room, she looked for her favorite 
folktales from Puerto Rico. But to 
her surprise, the library didn’t 
have them. 

5 Still, she wanted to share these 
special stories with children, 
especially children who had come 
from Puerto Rico, like her. She 
knew that hearing familiar tales 
in their own language would 
make them feel at home. If she 
couldn’t read the stories from a book, she 
would tell them from memory. This was how family 
members had told her the stories when she was a child.

6 For her first story time, Belpré chose an old favorite of her 
grandmother’s. It was about a mouse and a cockroach. She 
made puppets for each of the characters. Then she lit the 
wishing candle and told the tale of el ratoncito Pérez y la 
cucarachita Martina. The children loved it!

7 News of the librarian and puppeteer who spoke Spanish 
traveled throughout Harlem. Belpré found books of fables 
and fairy tales translated into Spanish and added them to 
the library shelves. The library began to fill up with 
Spanish-speaking patrons. Belpré invited them to get 
library cards and return often.
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LESSON 10

urged = suggested strongly

Marley Dias
1 “If you could change one thing in the new year, what 

would it be?”

2 Marley Dias’s mother asked her daughter that question 
near the end of 2015. Marley thought for a moment. She 
was unhappy with the books that were assigned in school. 
Not one was about a Black girl like her. At home she had 
read books about Black girls like the ones written by her 
favorite author, Jacqueline Woodson. But these books were 
not used in school. “I’m tired of us not being included, 
of our stories not being told,” she said. She wanted that 
to change.

3 So Marley’s mother urged her to do something about it. 
Soon, Marley came up with a plan called 
#1000BlackGirlBooks. Her plan was to collect 1,000 books 
about Black girls. Then she would share them with 
schools.

4 To get started, she asked for help from adults. They 
wrote about Marley’s project on social media, and the 
idea took off like a rocket. Bookstores, publishers, 
authors, and readers sent her books. Donations came from 
all over the world. And lots of people cheered her on, 
including Woodson.

by Alice Cary

Marley Dias:
Changing the World
Through Books

social media = ways to 
share messages and news 
using electronics, such as 
computers and phones
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SESSION

5
5 By February 2016, Marley had collected 1,000 books. As 

she delivered them to schools, more and more donations 
arrived. In March, Marley brought some of her favorites to 
her former elementary school. Two of the books’ authors 
went with her: Rita Williams-Garcia and Jacqueline 
Woodson!

6 Since then, Marley has sent more than 12,000 books to 
schools all over the world. One reader from Chicago got 
the chance to meet Marley. She agrees with Marley’s 
mission and says, “I really enjoy books more when I can 
connect to the characters and what they’re doing.”

7 Marley believes good books can be like mirrors or 
windows. You can see yourself in mirror books. The 
characters may look like you, have a family like yours, or 
enjoy activities you like. Window books let you peek into 
other people’s lives. The characters might look different 
from you, live in another country, or face problems that 
are different from yours. Both kinds of books are 
important. Encouraging people to read books with Black 
characters is just one part of Marley’s plan. She also hopes 
people will join book clubs to talk about what they 
are reading.

8 Someday, Marley hopes to have donated a million books. 
Until then, she continues to build a community of readers, 
one book at a time.

former = old

face = try to solve
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SESSION

5

1   I follow Lala up the steep path. I try to step where he 
does, watching the way the dust puffs up around our 
moccasins. At almost nine winters old, I spend much of 
my time following my grandfather, listening to his stories. 
“Takojá,” says Lala, “we’re here.” He reaches back to take 
my hand.

2   The path takes us to the top of the bluff. We look out at 
the beautiful world below. The prairie grasses ripple like 
waves. On the horizon, we can see the dark shapes of the 
bison our people rely on. This bluff has been used to scout 
game for as long as we have called this place home.

3   Lala rests his hand on my shoulder. “Have you ever seen 
bison in a storm?” he asks. I shake my head. “Most 
animals run away from a storm, but not bison. They are 
brave and run toward it, facing it head on.”

Takojá = grandchild

bluff = a hill with sharp 
slope

by Odia Wood-Krueger 

A Storm on the Horizon
LESSON 12READ
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SESSION

5

4   I wait for Lala to continue, but he doesn’t. I wonder if he 
is telling me to be brave, like the bison. I can see the cuts 
left in the earth from the White settlers’ wagons crossing 
the prairie. I don’t know what will happen in the future, 
but I can feel change coming.

5   Later that night, I hear talk of an important gathering 
between our people and the White men. They say there 
will be a treaty, and I hope it will bring peace. Even 
though I am too young to take part, I want to find out 
why the settlers keep coming, scaring off the animals and 
changing the land with their roads.

6   The next day, I watch the Lakota men get their horses 
ready for the long journey. When my eyes meet Lala’s, he 
gives me a quick nod before throwing his leg over his 
horse, Taté. I feel uneasy as I watch them gallop away.

treaty = an official 
agreement between 
two groups
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READ
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5

Stop & Discuss

What problem does the 
Yousef family have?

Underline three details 
that tell about the 
problem.

discount = selling at lower 
prices

compete = do as well or 
better than others

1 Cast of Characters: Hasan, Mom, Dad, Nadia (a friend), 
Jacob Stevens (a local artist)

Scene 1
2 (The Yousef family’s kitchen table. Hasan is drawing while 

Mom and Dad drink tea and talk.)

3 DAD: The discount store opened down the street yesterday. 
(sighing) How is our bookstore going to compete with their 
lower book prices? I wish my parents weren’t traveling now. 
I really could use their help.

4 MOM: The community has supported Yousef ’s Books and 
Bakery ever since your parents started the business. We’ll 
be okay.

5 DAD: For how long, though?

6 (Hasan sets his pencil down. He looks concerned.)

Scene 2
7 (School auditorium. There is a large screen. Students fill rows 

of chairs. Hasan and Nadia sit together. Hasan looks 
unhappy. He scribbles with frustration in his school notebook.)

8 NADIA: What’s wrong, Hasan? I thought you were excited 
about Jacob Stevens’s visit since you want to be an artist, too.

9 HASAN: I am excited. But I can’t stop thinking about my 
family’s store. Dad says the new store may put our store out 
of business.

10 NADIA: (looking shocked) But everyone loves Yousef ’s!

by Brooks Benjamin
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READ
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1
11 JACOB STEVENS: (walks onto the stage) Hi, everyone! I’m 

Jacob Stevens.

12 HASAN: (pointing to the artist and whispering) Hey, 
Nadia, I’ve seen him at our store!

13 JACOB STEVENS: When I was a kid, I drew on my 
bedroom walls a lot. My parents were not happy about it! 
But you know what? Now, drawing on walls is my job. You 
see, I’m a muralist. I use murals to tell stories. (On the 
screen, he shows photos of murals.) I work with 
communities, including this one, to tell stories that are 
important to them. These murals have gotten a lot of 
attention!

14 HASAN: (eyes brightening) That’s it!

15 NADIA: What’s it?

16 HASAN: I think I know how to save our store.

Stop & Discuss

Why does Hasan say 
“That’s it!” in line 14? 

Discuss your response 
with a partner. Include 
the text details you 
use to figure out the 
answer. 

Hasan means ___. 
I know because 
the text says ___ .

LESSON 19
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Texts in Magnetic Reading portray different rings of culture so that students see 
something of themselves and their worlds represented in school. Some texts 
illuminate the authentic cultural beliefs and experiences of a particular group. These 
texts may address socioeconomic status, gender, ethnicity, nationality, disability, or 
geographic location. In other texts, cultural background plays a lesser role. Cultural 
identities may be shown more through “surface” details such as food and dress than 
through representation of deeper beliefs and customs. 

This mix of cultural representation, from deeper culture to more surface-level culture, 
gives students the opportunity to:

• Bring themselves to the text culturally and linguistically.

• Connect ideas and information from the texts to what they know and have 
experienced in their own lives. 

•  Make personal connections to the lesson topic when they preview lesson texts and 
explore essential concepts. 

• Share their cultures and home languages, providing other students with a window 
into cultures and experiences that may be unfamiliar.
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Each unit centers on a content-rich topic, with weekly lessons that deepen knowledge and comprehension skills 
through reading, writing, and discussion.

Unit Grade 3 Grade 4 Grade 5

1 Solving 
Problems

Facing 
Challenges

Overcoming 
Obstacles

2 Ocean Survival Technology Art in America

3 Making a 
Difference Exploring Earth’s Water

4 Changes in the 
West Traditions Survival

5 Wild Weather Sports Underground 
Railroad

6 Artful Ideas Humans 
and Energy Communication

Key: 

 Self and Others  

 Sports, Leisure, and Arts 

 Science  

 Social Studies 

 Literature 
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Connect It Lessons
A Connect It Lesson at the end of each unit culminates learning. Students read and analyze a longer 
text and integrate knowledge and standards practice gained across the unit. Each Connect It Lesson 
takes place across four 30–45-minute sessions. The Teacher’s Guide provides additional resources for 
reteaching and suggestions for projects to extend learning.

Primary Instructional Focus
Although students read, apply standards, and build knowledge in every session, 
each session is color-coded according to its primary instructional focus.

CONNECT 
CONCEPTS

BUILD 
BACKGROUND

1

SESSION 1: 
• Students discuss what they 

have learned about the unit 
topic by sharing details and 
insights from texts across 
the unit. 

• They explore a network of 
conceptual vocabulary to build 
background for reading the 
culminating text.

SESSION 2:
• Students read to understand a 

longer, culminating text that 
builds on the knowledge 
gained in previous lessons.

SESSION 3:
• Students work independently 

to complete a series of items 
about the text that integrate 
practice of standards taught 
throughout the unit.

SESSION 4:
• Students “put it all together” in 

an activity that explores the 
unit topic and requires 
students to make connections 
between the Connect It text 
and other unit texts, drawing 
on evidence from multiple 
unit texts.

by Jacqueline Adams

Stop & Discuss

How do the students 
make their community 
better?

Underline details that 
explain what the 
students do. 

citizen = a person who lives 
in a town or city

leisure = free time

Cleaning the beach helps 
protect ocean life.

1 One spring day, 1,300 students met at a beach in 
California. They had come from 15 different elementary 
schools. They didn’t arrive in swimsuits, ready for a day of 
leisure, however. Instead, they pulled on rubber gloves and 
got ready to collect trash.

2 These kids had learned that trash is a huge problem for 
oceans. Fish and other animals can swallow the trash and 
get sick. Plus, a beach full of garbage is no fun for the 
people of the community. So, the students offered to help 
by volunteering to clean up the beach. They worked hard 
for hours, picking up large items like plastic bottles. They 
also searched through the sand for bottle caps, straws, and 
other tiny pieces of litter.

3 Like the students at the beach, many people want to find 
solutions to problems they see in their community. When 
people work on a problem together, they can make a big 
impact. The beach volunteers filled 23 garbage bags in just 
that one day! That’s part of being a good citizen—helping 
to make your community a better place.

4 Good citizens care about the place where they live and the 
people who live there. When people help make their 
community a better place, they show respect for others 
and their community. For example, they don’t toss trash 
on a beach.

Volunteers
Calling All
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READ
SESSION

1

Stop & Discuss

What are other ways 
people can help their 
community? 

Find two examples in 
the text and discuss them 
with a partner.

local = nearby

5 But you don’t have to wait for a big project to volunteer. 
Any time you notice a problem in your community, you 
can step up to help. Some families spend time with 
residents of nursing homes who get few visitors. Other 
people clean up after animals at the local shelter.

6 You don’t even have to leave home to volunteer. Some 
children write thank-you cards to first responders, such as 
medical workers, police officers, and firefighters. The 
important thing is that when you see a community need, 
you act on it. That’s what volunteers do.

7 Although volunteers help others, they also get many 
benefits. When volunteers work together, they often make 
new friends. By learning new skills, they gain confidence 
and believe in themselves. They also feel the happiness 
that comes from knowing they’ve helped to make their 
community a better place. If you want to make a 
difference, just take a look around. Do you see a problem 
that you could do something about? Then it’s time to 
volunteer!

People can help their community by ___. 
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LESSON 9

Determine Word Meanings
• One way to determine the meaning of an unfamiliar word is to look around the 

word for clues to the word’s meaning.

• Context clues are words or phrases in a text that help you figure out the 
meaning of an unknown word.

• Context clues can appear before or after the unknown word.

Reread/Think
Reread paragraphs 3–7 in ”Calling All Volunteers.” In the chart, write down 
context clues that help you figure out the meaning of each word. Then write 
what you think the word means. 

Word Context Clues in the Text What I Think the Word Means

volunteering "offered to help,” 
“clean up the beach”

helping to do something 

Word Context Clues in the Text What I Think the Word Means

solutions
(paragraph 3)

impact
(paragraph 3)

respect
(paragraph 4)

confidence
(paragraph 7)
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PRACTICE
SESSION

2

Write
What do volunteers do? Why is their work important? Use two  
words from the chart in your response.

   

   

   

   

   

   

   

      

      

      

      

      

      

      

      

Talk
Look back at the chart. Choose one word and discuss with your 
partner how the word is connected to volunteering. 

The word ___ is connected to 
volunteering because volunteers ___.

WRITING CHECKLIST

  □□ I included details 
to support my 
response.

  □□ I used two words 
from the chart.

  □□ I used complete 
sentences.

  □□ I used correct 
spelling, punctuation, 
and capitalization.
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LESSON 9

PUT IT TOGETHER
SESSION

6
Respond to the Focus Question
How do young people make a difference in their communities?

Reread/Think
Choose one text from this lesson to reread.

TEXT:      

Write two details about how young people make a difference in their communities.

1.      

2.      

Talk
Describe one way that you could make  
a difference in your community. 

WHAT WE LEARNED
As a group, discuss how you would respond to this question.

 In what ways do young people make a difference in their communities?

Take notes on what you learn from the other students in your group.

Name: Name:

Write
How can young people make a difference in their communities? Use examples from all 
three texts in your response.

One way that I could make a 
difference in my community is by ___.
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LESSON 9

Blue Pages: Reading

Green Pages: Standards Practice

Purple Pages: Knowledge Building

PRACTICE  
THE UNIT 

STANDARDS

3

SYNTHESIZE 
KNOWLEDGE 
ACROSS UNIT 

TEXTS

4

READ A 
CULMINATING 

TEXT

2
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SESSION 1: 
• Students build background knowledge 

and explore conceptual vocabulary. 

•  They consider a Focus Question that will 
guide the building of knowledge across 
lesson texts.

• Students read to understand Text 1.

SESSION 2:
• Students receive explicit instruction on the 

focus standard.

•  They apply the focus standard to  
analyze Text 1. 

SESSION 3:
• Students read to understand Text 2, 

building knowledge on the lesson topic 
and practicing comprehension skills.

SESSION 4:
• Students receive additional instruction and 

practice on the focus standard and apply it 
to Text 2.

SESSION 5:
• Students read Text 3 independently, 

applying knowledge and vocabulary 
gained in the first two texts.

• They work independently to complete a 
series of rigorous, text-based items that 
practice the focus standard.

SESSION 6:
• Students synthesize knowledge as they 

respond to the Focus Question using 
evidence from all lesson texts.

TEXT 1

PRACTICE THE 
FOCUS 

STANDARD
READ

PRACTICE THE 
FOCUS 

STANDARD

INDEPENDENT 
READING

INDEPENDENT 
PRACTICE

SYNTHESIZE 
KNOWLEDGE

TEXT 2 TEXT 3

INCREASING INDEPENDENCE

2 3 4 5 6

How Magnetic Reading  
    Lessons Work

BUILD 
BACKGROUND

READ

1

Focus Lessons
Each Focus Lesson provides rigorous instruction on a single standard through authentic reading 
experiences that build knowledge and comprehension skills across six 30–45-minute sessions. 
Each session has a primary instructional focus, but knowledge building and the practice of 
comprehension skills are integrated into authentic reading experiences in all six sessions.
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Read/Think, Talk, 
Write Routine
offers a consistent daily 
structure that supports 
deep comprehension, 
collaborative discussion, 
and purposeful writing.

Make Inferences
An inference is an idea about the text that makes sense based on details in the 
text and what you already know.

Reread/Think
Reread “Marie Maps the Sea.” Complete the chart to make inferences.

What the Text Says What I Know Inference

“What was under all that 
water? Was the sea floor 
flat, like a beach? Or were 
there mountains and valleys, 
as on land? No one knew. 
Marie Tharp was intrigued.” 
(paragraph 3)

Asking questions is 
what you do when you 
are trying to learn 
something.

What the Text Says What I Know Inference

“Young Marie Tharp thought 
her dad had the best job 
ever.” 

“He taught Marie to draw 
maps too.”  
(paragraph 1)

“Women weren’t  allowed on 
research ships back then.” 
(paragraph 4)
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Write
Reread paragraphs 1 and 2 of the text. How did Marie Tharp’s  
father influence her career? Use text evidence to support  
your response.

   

   

   

   

   

   

      

      

      

      

      

      

      

Talk
Share your chart with a partner. Discuss your inferences and the background 
knowledge you used to support them. Take turns sharing your thinking and then make 
changes to your chart if needed.

WRITING CHECKLIST

  □□ I made an inference 
in response to the 
question.

  □□ I included text 
evidence.

  □□ I used complete 
sentences.

  □□ I used correct 
spelling, punctuation, 
and capitalization.

I used what I know about 
___ to infer that ___.

I had a similar/different 
idea. I thought ___.
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increasingly complex texts.
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text and integrated review and practice of the unit’s focus standards.

Routines support standards-based instruction, build vocabulary, and foster strong habits of reading, writing, 
and discussion.
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TOOLS FOR SCAFFOLDING COMPREHENSION
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Identify the Most 
Important Events

GRADE 4 OUTCOME
Summarize a text

Choose a Level of Support
SCAFFOLD A
Identifying Important Events 
and Minor Details

SCAFFOLD B
Recognizing Patterns of Events

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to recall 
events from a story in sequence.

✔
Students are not yet able to 
recognize the difference between 
minor details and important details. 

✔

Students are not yet able to 
recognize patterns of events, 
behavior, or symbols.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
The Mix Up

TEXT B
The Two Frogs

• The story features a birthday 
tradition of giving gifts

Knowledge Demands

• Genre: Japanese Folktale
• The text assumes basic knowledge 

of the anatomy of a frog 
• The fable’s subtle message that 

our view of the world is influenced 
by the way we investigate it 
hinges on understanding of frog’s 
anatomy

Lexical Demands
• Vocabulary: responded,  

resided, hustled

Syntax Demands
• The humor of the story’s 

conclusion depends upon an 
understanding of the phrase  
with a shrug

Language Demands

Lexical Demands
• Vocabulary: dwell, native, beheld

Syntax Demands
• Many compound and complex 

sentences with clauses 
• Several instances of colloquial 

language

1

2

COMPREHENSION TOOLS Name:

Identify the Most Important Events
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TEXT A

Read the story and 
complete the activity  
on page 3.

DIRECTIONSThe Mix Up

1 Jenna announced to her mom that she planned on taking a long 
bike ride around the neighborhood. She loved to ride her bike.

2 “Bye, mom!” Jenna called.

3 “Wait a minute,” Mom called. She looked up from the book she 
was reading. “Where are you going?”

4 “Out for a bike ride.”

5 “In that case,” her mom responded, “would you please deliver 
these packages for me? This one is for Great Aunt Sally, and 
this one is for your Cousin Joey.” Her mom explained that both 
relatives had birthdays coming up next week, and she wanted to 
surprise them.

6 “No problem,” replied Jenna quickly. Since all of Jenna’s 
relatives resided in the same small town, no one lived too far 
away from the others. She was in a hurry to get going. Jenna 
tucked the packages in her backpack, hustled out to the garage, 
and grabbed her new bike.

7 When Jenna arrived at Great Aunt Sally’s house, she suddenly 
realized that neither package had a name on it. But she was 
certain that Sally’s was the one in the striped wrapping paper. Or 
was it? The other present had big circles on it. Could that be Joey’s 
present? Wanting to be on her way, Jenna gave her great aunt the 
striped package and soon dropped off Joey’s present, too.

8 The following week, Great Aunt Sally invited Jenna and her 
mom over for lunch. Sally answered the door wearing a bright 
new baseball jersey. “How did you know this is my new favorite 
team?” she asked, smiling at her guests.

responded: answered 
or replied to someone or 
something

resided: lived in a place

hustled: hurried; moved 
quickly and in a rush

Ready to Learn More? Scan or 
visit MagneticReading.com/3-5.

Pair Magnetic Comprehension with i-Ready 
to Lead Data-Informed Instruction

Use the Grade-Level Planning (Scaffolding) report to understand 
learning needs and identify the right resources to help students access 

upcoming reading comprehension instruction.

Grade-Level Planning (Scaffolding)

Unit 1: Lesson 1: It's a Mystery

Text Scaffolding  
Use this area to have all students read grade-level texts during Sessions 1, 3, and 5 of this lesson.

Subject Class/Report Group

Reading Class A

Grade of Content

Grade 4 Magnetic R…

Lesson

Unit 1: Lesson 1: It’s…

Focus Question:

What skills can people use to solve a mystery?

Knowledge Building:

Lesson texts build knowledge about:

• The benefits that can come from asking questions and
researching

• The importance of using logic and evidence to reach a
conclusion

• The danger of jumping to conclusions

Skill Scaffolding  
Consider using these resources ahead of teaching the comprehension skill in Sessions 2 and 4 of the lesson with all students.

Focus Standard:
RL.4.2 Summarize the text.

Ready to Go Additional Support No DiagnosticIn-Depth Support Needs Support Decoding

Ready to Go
12 Students

Additional Support
6 Students

In-Depth Support
4 Students

Needs Support Decoding
3 Students

Students are ready to summarize a 
story.

Students may need support recognizing 
the difference between minor details 
and important details.

Students may need support recalling 
events from a story in sequence.

Students need explicit instruction on 
decoding in addition to their 
comprehension instruction.

Bird, Andrew

Fields, Malik

Fischer, Mira

Fitzgerald, Emmanuel

Hodges, Niki

Lowery, Juliana

Patil, Elizabeth

Sherman, Eleanor

Smith, Adrian

Sutton, Elijah

Thornton, Eduardo

Velez, Annabelle

Battle, Aran

Blankenship, Fabiana

Delacruz, Evelyn

Newton, Luis

Spencer, Nolan

Vega, Kayla

Gregory, Olivia

Keefe, Adam

Pratt, Seth

Short, Ryan

Espanoza, Ruby

Koffman, Abe

Washington, Traci

Ready to Go

Tools for Scaffolding Comprehension: 
Identify the Most Important Events

Teacher - Use Scaffold B

Student - Use Scaffold B

Tools for Scaffolding Comprehension: 
Identify the Most Important Events

Teacher - Use Scaffold A

Student - Use Scaffold A

Distinguish between Similarly 
Spelled Words

Consider using a phonics 
intervention program, such as 
PHONICS for Reading.

Students Grouped/Total: 25/26 (No Diagnostic: 1)

All Reading Buddies

PDF

Paired Reading

22 Students

Teacher Support

3 Students

Reading Buddies
(Students Included/Total: 25/26)

12 6 4 3 1

The Lost Medals 

The Glitter Trap

The Case of the Missing 
Plant

660L

670L

620L

Text

View

View

View

No Diagnostic Data for Grouping
1 Student

View the Diagnostic Status report, and have students 
complete the Diagnostic to appear in a group.

Murphy, Shada

These Reading Pairs and Skill Groups are suggestions based on students' most recent Diagnostic Results.
Consider lessons recently taught since the last Diagnostic when planning instruction.
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