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The mission of Curriculum Associates 
is to make classrooms better places 

for teachers and students.
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Introduction
Curriculum Associates holds a strong commitment to equity in all that we do. We believe that all students 
deserve access to high-quality, equitable educational resources. In Magnetic Reading, we abide by this 
commitment by providing an evidence-based reading comprehension program for students in Grades 3–5 
that meets the needs of learners and is inclusive of all abilities, identities, cultures, and linguistic backgrounds. 
Magnetic Reading builds knowledge from complex, grade-level texts that reflect and honor who students are 
as readers and as people. In this way, students are powerfully drawn to the center of learning.

Magnetic Reading provides research-based instruction informed by practical classroom experience, an 
understanding of the cultural and developmental needs of all learners, and the science of reading. The design 
of Magnetic Reading is informed by a validated body of research on the science of reading that, according to 
Dr. Louisa Moats in a recent interview, “has revealed a great deal about how we learn to read, what goes wrong 
when students don’t learn, and what kind of instruction is most likely to work best for the most students” 
(Stuart & Fugnitto, 2020). 

Magnetic Reading also recognizes that there is no such thing as an average learner (Rose, 2016), and every 
student brings their own unique assets, backgrounds, and variables to their learning. Instruction in Magnetic 
Reading reflects best practices of effective reading instruction, the guidelines of the Universal Design for 
Learning (UDL) framework, principles of culturally responsive pedagogy, and best practices for students who 
are multilingual learners. Our authors and advisors designed a rigorous, supplemental reading comprehension 
program that provides students with opportunities to apply new knowledge purposefully and meaningfully 
while being manageable for teachers to implement. 

In the following pages, we will introduce you to the authors and advisors who contributed to Magnetic 
Reading, the underlying logic model, key program components, and the evidence base upon which Magnetic 
Reading was built. Specifically, we will address how Magnetic Reading is aligned to four pedagogical pillars of 
instructional design, and how the practices built into the program live up to the promise of each pillar.
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D. Ray Reutzel, Ph.D.

Authors and Advisors
Magnetic Reading provides evidence-based instruction informed by practical classroom experience. 
Guidance from our program authors and advisors ensures that the program is rigorous for students 
and manageable for teachers to implement.

Authors

James W. Cunningham, Ph.D.

Awards and Key Positions

• Reading Hall of Fame

• National Reading Conference Board of Directors

• International Encyclopedia of Education contributor

Advisory Focus

• Text complexity

• Reading comprehension

• Vocabulary

• Writing

Awards and Key Positions

• Literacy Researchers Association Board of Directors

• International Reading Association Board of Directors

• John C. Manning Public School Service Award

Advisory Focus

• Informational text

• Reading comprehension

• Reading assessment

• Reading fluency 

• Response to Intervention (RTI) and students who are at 
academic risk
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Odia Wood‑Krueger  |  Advisor for Cultural Authenticity

Odia Wood-Krueger focuses on culturally relevant content, curriculum writing, and 
community engagement in public education. She has worked in public education 
for over twenty years, including nine years in the Indian Education Department 
at Minneapolis Public Schools. . Her projects include the first-of-its-kind Native 
American Freedom Schools®, sensitivity writing for publishers, and community 
outreach for The Bias Inside Us, a Smithsonian Institution exhibition on implicit bias. 
Wood-Krueger is a member of the Central Urban Métis Federation, Inc.

Sharroky Hollie, Ph.D.  |  Advisor for Culturally Responsive Texts and Instruction

Dr. Sharroky Hollie is the Executive Director of the National Institute of Culturally 
Responsive Teaching and Learning. A national educator who provides professional 
development in cultural responsiveness, Dr. Hollie has trained more than 150,000 
educators and worked in nearly 2,000 classrooms since 2005. He has authored 
several texts and journal articles, including Strategies for Culturally and Linguistically 
Responsive Teaching and Learning and a chapter in the Oxford Handbook of African 
American Language.

David A. Dockterman, Ph.D.  |  Advisor for Universal Design for Learning (UDL)

Dr. David Dockterman, a lecturer at the Harvard Graduate School of Education, has 
more than 35 years of experience translating research into scalable and effective 
educational programs. He works with publishers and academic and nonprofit 
organizations, and he teaches courses in evidence-driven innovation and adaptive 
learning with a focus on responding effectively to multiple dimensions of learner 
variability.

Advisors
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English Learner Success Forum  |  Advisor for English Learners

English Learner Success Forum (ELSF) is a collaboration of researchers, teachers, 
state and district leaders, content creators, and education funders who are 
dedicated to improving the quality and accessibility of instructional materials for 
English learners. Through consultation and review of materials in development, 
ELSF’s experts in English learners and literacy provide guidance to curriculum 
developers in addressing the linguistic and cultural assets and needs of English 
learners. The goal of our collaborative efforts is to provide English learners full 
access to grade-level content and quality learning. ELSF was able to review and 
give recommendations to Magnetic Reading Grades 3 - 5. These refinements may 
or may not be reflected in the published product. ELSF does not rate or endorse 
materials. We encourage all selection of materials to go through a robust adoption 
process using English learner inclusive criteria. 

Schomburg Center for Research in Black Culture  |  Advisor for  
African American History and Culture

The Schomburg Center for Research in Black Culture is a world-leading cultural 
institution devoted to the research, preservation, and exhibition of materials 
focused on African American, African Diaspora, and African experiences. 
Through content reviews, the Schomburg Center has provided guidance on the 
representation of African American history and experience.

Johns Hopkins Institute for Education Policy  |  Advisor for  
Knowledge Building

The Johns Hopkins Institute for Education Policy is dedicated to integrating 
the domains of research, policy, and practice to achieve educational excellence 
for all of America’s students. Experts team up with educational publishers and 
other organizations to ensure that instructional units are comprised of texts that 
effectively build knowledge in critical areas.



© 2022 Curriculum Associates, LLC. All rights reserved.  |  02/22 #K 8    

• Authentic texts that 
provide knowledge-rich 
content while addressing 
standards

• Culturally responsive texts, 
authentic narratives from 
diverse viewpoints

• Embedded scaffolds 
throughout the program 
(e.g., chunked text, 
paired reading routines, 
comprehension built 
through discourse)

• New vocabulary frequently 
embeded within the 
text and introduced with 
context

• Three or more texts in a 
lesson, all conceptually 
related

• Consistent routines to 
address the standard of 
focus

• Prompts in final session to 
connect all texts for that 
lesson

• Prompts to support 
discussion-based reading

Long‑Term  
Outcomes (Impact)

Intermediate OutcomesKey Components/
Features: 

Students 

• Improve reading ability 
(i.e., show growth)

• Become more 
proficient readers 

• Improve their reading 
comprehension

• Are able to read 
independently 

• Are able to read grade-
level texts

• Are able to 
comprehend grade-
level texts

• Develop a love for 
reading

Students

• Encounter new vocabulary with context clues in  
each text

• See themselves and their peers reflected in the texts
• Build content knowledge 
• Access grade-level texts 
• Authentically engage in class
• Become more empowered readers
• Build reading stamina 
• Draw parallels from texts to their own lives
• Synthesize learning through connecting all texts  

for a lesson
• Discuss thoughts, reactions, and learnings with  

fellow classmates
• Become more confident speakers
• Enjoy reading

Teachers

• Make complex, grade-level texts accessible  
to all students

• Leverage various routines according to different 
types of student behaviors 

• Strategically address learning needs of their students 
• Plan more efficiently and effectively 
• Make the most of their instructional time
• Foster conversations between students regarding 

content and comprehension 
• Respond more frequently to students’ needs 
• Address learner variability regularly and appropriately 
• Uncover misunderstandings and student needs
• Develop English Learners’ vocabulary and comfort 

with reading

Logic Model
Built on four complementary and overlapping pedagogical pillars, Magnetic Reading scaffolds to support 
learner variability, provides knowledge-rich learning, is culturally and linguistically responsive, and leverages 
actionable data insights from the i-Ready Diagnostic to inform lesson-level instruction. Magnetic Reading’s 
comprehensive theory of action is grounded in these pillars. As shown in the logic model below, the key 
components and features of Magnetic Reading can be used with various teaching strategies and activities to 
lead to intermediate outcomes that will ultimately result in long-term outcomes for students such as improving 
their reading comprehension, being able to read grade-level texts, and developing a lifelong love of reading.  
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Program Components 
Whether using Magnetic Reading as a stand-alone program or in conjunction with other components of an 
English language arts curriculum, educators have the resources and flexibility to meet all their instruction and 
assessment needs.

Student Book

A powerful resource for students to become better 
readers. Scaffolded supports throughout help students 
to build stamina in reading grade-level content.

Teacher’s Guide

Everything that teachers need in one book, 
including standards-aligned curriculum, content 
roadmap, scaffolded activities, and assessments.

i-Ready Diagnostic

See a portrait of student growth and a path 
to proficiency with this adaptive diagnostic 
assessment.

Grade‑Level Scaffolding Report

Consult before teaching each lesson to plan reading 
and standards-based instructional scaffolds with 
students’ individual needs in mind.
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Program Structure
Magnetic Reading includes six units. Within each conceptually interconnected unit, several Focus Lessons 
culminate with a Connect It Lesson. Each Focus Lesson targets a single literary or informational standard and 
builds knowledge on the lesson topic. The Connect It Lesson synthesizes skills and knowledge from across the unit.

Focus Lessons 
Each Focus Lesson takes place across six 30-45 minute sessions.

Scaffold Reading
• Build background knowledge.
• Explore conceptual vocabulary.
• Read/Discuss Text 1.

Practice the Focus 
Standard 

• Revisit focus standard.
• Apply focus standard to analyze Text 2.

Practice the Focus 
Standard

• Discuss the focus standard.
•  Apply focus standard to analyze Text 1.

Independent Reading  
and Practice 

• Read Text 3.
• Build knowledge of lesson topic.

•  Independently apply focus standard.

Scaffold Reading
• Read/Discuss Text 2.
• Build knowledge of lesson topic.

Respond to the Focus 
Question
Synthesize knowledge from Texts 1, 2, and 3.

Session 
1:

Session 
2:

Session 

3:

Session 
4:

Session 
5:

Session 
6:

Purple Pages: Knowledge Building Blue Pages: Reading Green Pages: Standards Practice

Primary Instructional Focus
Although students read, apply standards, and build knowledge in every session, each session is color-coded 
according to its primary instructional focus.
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Connect It Lessons 
A Connect It Lesson at the end of each unit consolidates learning. Students read and analyze a longer text and 
integrate knowledge and standards practice gained across the unit. Each Connect It Lesson takes place across 
four 30–45-minute sessions. The Teacher’s Guide provides additional resources for reteaching and suggestions 
for projects to extend learning.

PUT IT TOGETHER
SESSION

4
Make Connections
Reread/Think
In this unit, you have read about how people have solved problems 
related to energy. What do you think is the best energy solution, and why?

I think ___ because ___.
I agree that ___ because ___.

 because ___.

I disagree that 
___ because ___. Another reason that 

supports my thinking is ___.

My opinion:      

     

     

Text evidence that supports my thinking:

1.       

     

     

     

2.      

     

     

     

Talk
Discuss your opinion and the evidence that supports it with your group. Use the 
sentence frames to get started.

©Curriculum Associates, LLC Copying is not permitted. 407CONNECT IT | Smarter Energy

CONNECT IT
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1 Wouldn’t you love a good excuse to skip your chores? Not 
Kelly Charley. Living with her mother and sister on her 
grandparents’ farm in Arizona, she willingly helped with 
many different tasks. One of her most important jobs was 
heating her family’s home.

2 Most winter evenings at about five o’clock, Kelly went 
outside to chop wood and load the pieces into a wagon. 
She also filled a bucket with coal and then carried the 
wood and coal inside. It was hard but necessary work, 
because her family used this fuel to heat their home.

3 When Kelly was about to enter high school, she began to 
worry. The school was 90 minutes away from her home, 
making it too far to travel each day. She would need to 
board at school during the week. But who, she wondered, 
would bring in the fuel each evening while she was away? 
Not only were coal and wood heavy, but when supplies got 
low her family had to drive more than 100 miles to get 
more. She hated the idea of her grandparents having to 
take over her chores.

board = to stay and live

Stop & Discuss

Why did Kelly worry 
about going away 
to school? 

Underline details that 
describe her worries.

SUNSUN by Alice Cary

Teen Inventor Captures the

Kelly Charley is a 
teenage inventor.

READ

©Curriculum Associates, LLC Copying is not permitted.©Curriculum Associates, LLC Copying is not permitted.UNIT 6 UNIT 6 || Humans and Energy Humans and Energy400400

SESSION

2
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4 Even though finding heating fuel each day was a lot of 
work, Kelly’s family had no choice. Their home, like one-
third of the homes in the Navajo nation, doesn’t have 
electricity. That means a lot of families face the problem of 
having to heat their homes with coal and wood.

5 The labor of collecting coal and wood every day wasn’t the 
only problem that concerned Kelly. Burning coal and 
wood creates dust and smoke and can release harmful 
chemicals into the air. This pollution can cause breathing 
problems and lung damage. Kelly was worried about the 
physical toll this type of heating system would take on not 
only her family’s health but also the Navajo community as 
a whole.

labor = hard physical work

toll = damage or cost

Stop & Discuss

Why was burning 
coal and wood both 
necessary and 
dangerous?

Talk with a partner about 
its good and bad effects.

401CONNECT IT | Smarter Energy©Curriculum Associates, LLC Copying is not permitted.
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Smarter EnergySmarter Energy
TALK ABOUT WHAT YOU KNOW

Use the pictures to remember the texts that you read in this 
unit. Turn and talk with a partner about what you already know 
about humans and energy. Use the sentence frames to help you.

Humans need 
energy to ___.

In the past, people 
used energy to ___.

___ and ___ are 
types of energy.

First Fires

LESSON 18

398 ©Curriculum Associates, LLC Copying is not permitted.UNIT 6 | Humans and Energy

SESSION

1 MAKE CONNECTIONS
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Smarter EnergySmarter Energy

WORD SORT
Underline words that name energy sources. Circle words 
that describe how we use energy. Discuss your thinking 
with a partner.

heatercoal fire sun

solar panel electricitycar

fuel wood light bulb

Solar Power

LESSON 20

Sources of Energy

LESSON 19

©Curriculum Associates, LLC Copying is not permitted. CONNECT IT | Smarter Energy 399

CONNECT IT
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Respond to Text
Reread/Think
Reread “Teen Inventor Captures the Sun.” Choose the best response 
to each question.

1. Fill in the blanks to explain the problem described in paragraphs 2–4.

Because Kelly’s family home didn’t have ______________________, it took time 

and hard work to gather the ______________________ and 

______________________ needed to provide ______________________ in the home.

2. Which statement describes another problem that Kelly was worried about?

A. Kelly’s neighbors used the rest of the wood and coal.

B. The family’s heating system was hard to repair.

C. The burning of wood and coal could lead to health problems.

D. Kelly’s neighbors thought her home created too much pollution.

3. What is the purpose of the numbered descriptions in the diagram on 
page 402?

A. The descriptions explain why Kelly invented the system.

B. The descriptions explain how the solar panel was installed.

C. The descriptions explain how each part of the system works.

D. The descriptions explain why Kelly puts hot water in the bucket.

404 ©Curriculum Associates, LLC Copying is not permitted.UNIT 6 | Humans and Energy

PRACTICE
SESSION

3

MR04_NA_SB_U06_CI.indd   404MR04_NA_SB_U06_CI.indd   404 3/24/21   7:25 PM3/24/21   7:25 PM

4. Fill in the blanks to tell what the lines leading to and from the solar panel in 
the diagram on page 402 represent.

The line leading away from the solar panel represents

_________________________________________________________ flowing 

into the hogan, and the line leading away from the water bucket 

represents ________________________________________________________

flowing back to the solar panel.

5. Fill in the blank to tell what type of text structure the author uses to explain 
the main idea.

The author uses a _______________________________________________ 

text structure to show how Kelly’s system helped the Navajo 

people.

6. Choose the word from paragraph 11 that gives you the best clue to the 
meaning of incorporate in that paragraph.

A. “connected”

B. “technologies”

C. “develop”

D. “addition”

problem-solution cause-effect

©Curriculum Associates, LLC Copying is not permitted. 405CONNECT IT | Smarter Energy

CONNECT IT
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Session 
1:

Session 
2:

Session 
3:

Session 
4:

Connect Concepts, Build Background 
Build on key unit concepts and explore vocabulary to build 
background knowledge for the unit’s culminating text. 

Read a Culminating Text
Students read a longer, culminating text that builds  
on knowledge gained in previous lessons. 

Practice the Unit Standards 
Students work independently to complete tasks that  
integrate practice of previously taught unit standards. 

Synthesize Knowledge  
across Unit Texts
Students “put it all together” in an activity that explores 
the unit topic and requires students to make connections 
between the Connect It text and other unit texts.

Purple Pages: Knowledge Building Blue Pages: Reading Green Pages: Standards Practice

Primary Instructional Focus
Although students read, apply standards, and build knowledge in every session, each session is color-coded 
according to its primary instructional focus.
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Research and Results 
Early Research Study Findings
In spring 2021, a study was conducted to better understand student perceptions of Magnetic Reading. Sixty-
three students across three classrooms received the new Magnetic Reading curriculum through the unit 
“Changes in the West” over the course of four weeks. After experiencing one unit of Magnetic Reading, students 
reported feeling engaged, indicated that they had learned new things about the topic area, and reported 
improvements in self-efficacy. 

Commitment to Future Research 
Curriculum Associates is committed to conducting research on Magnetic Reading, as well as supporting districts 
in their own research evaluating the effectiveness of Magnetic Reading. The Research team at Curriculum 
Associates regularly conducts ongoing product development, efficacy and implementation research on our 
instructional programs. We are currently planning a quasi-experimental design study intended to meet the 
Every Student Succeeds Act (ESSA) evidence standards, and will release results once available. In addition, we 
encourage districts who are able to evaluate the effectiveness of Magnetic Reading using their own data to do so.

To learn more about our research efforts, visit CurriculumAssociates.com/Research. 

• 87% of students reported 
feeling always or sometimes 
excited to do Magnetic 
Reading. 

• 90% of students reported 
enjoying what they read 
about in Magnetic Reading. 

Students reported feeling 
engaged with Magnetic  

Reading’s texts

• 90% of students said they 
learned new things about 
traveling to the west from 
Magnetic Reading.

Students reported 
building new content 

knowledge

• The percentage of students 
who agreed with the 
statement “I believe I can do 
well in my Reading lessons” 
increased from 87% to 92% 
over the course of the four-
weeks spent on the unit.

Students reported 
improvements in 

self-efficacy

http://CurriculumAssociates.com/Research
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