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ELA Tutoring Support 
Pack Overview
The English Language Arts (ELA) Tutoring Support Pack contains selected materials for Grades K–8 that can be used by  
student-facing staff of all experience levels. See below for guidance on how to use and navigate these files.

Resources Available

Tool What They Are Use To

Tools for Instruction (Grades K–8) 
Available in English (Grades K–8) and Spanish 
(Grades K–6)

Short, targeted, 
skills-based 
mini-lesson plans for 
teacher- or tutor-led 
instruction that can 
be used to address 
unfinished learning

•	 Provide differentiated, small group 
instruction, targeting identified needs.

•	 (English) Align to the Next Steps for 
Instruction on individual Diagnostic results.

•	 (Spanish) Align to the Assessment of Spanish 
Reading or other data sources such as class 
work or observations.

Tools for Scaffolding 
Comprehension (Grades 3–8)

Tools to help teachers 
and tutors scaffold 
comprehension 
and support students 
in accessing 
grade-level texts

•	 Provide lesson plans for each priority skill to 
prepare students for upcoming 
grade-level instruction.

•	 Assign developmentally appropriate texts for 
students reading One Grade Level Below or 
Two or More Grade Levels Below to support 
differentiated instruction and address 
unfinished learning.

Reading Activities (Grades K–8) 
(English Grades K–8, English with Instructions 
in Spanish for Tutor Grades 7–8)

Worksheets students 
can complete 
independently 
to practice 
prerequisite 
and grade-level 
ELA skills

•	 Support students with practicing skills in 
Personalized Instruction lessons they did not 
pass.

•	 Give students additional opportunities at 
comprehending texts by using text evidence 
to support their inferences.

Tools for Instruction
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Compare and Contrast
Although students observe similarities and differences quite frequently in their everyday lives, they may not 
know how to apply this skill to the characters, places, details, and events they read about. Comparing and 
contrasting specific details in a text requires close and active reading, two of the most critical components of 
reading for comprehension. To help students become proficient, explicitly teach the vocabulary and tools related 
to comparing and contrasting, as well as the pertinent times to use them.

Three Ways to Teach

Teach Signal Words 10–15 minutes

Explicitly teach the language students need to express the similarities and differences they observe. Say, When 
we compare, we tell how things are the same. When we contrast, we tell how things are different. Certain signal words 
help us to describe how things are alike or different. 

Display a wall chart of compare-and-contrast signal words, such as the one below. 

Words That Signal Similarities Words That Signal Differences

like both similarly alike 
too also each same

but however yet although 
instead unlike different in contrast

Model using some of the words from the chart in simple compare-and-contrast sentences. Then use the wall 
chart to play quick games that teach and reinforce the structure of comparing and contrasting. Begin a sentence 
to compare or contrast something, and then have a volunteer complete it. 

Unlike yesterday, today is . (sunny and warm)

Support English Learners Students may benefit from having time to complete the sentence frame in writing 
before sharing their responses orally. Students at earlier levels of language proficiency may also benefit from 
working with a partner. 

Use a Venn Diagram 20–30 minutes

Connect to Writing Use a graphic organizer to help students visually compare and contrast characters in a story, 
such as Hare and Bear from Tops and Bottoms, by Janet Stevens. 

• Distribute Venn Diagram (page 3), and then read a brief 
story aloud. 

• Model using the text and illustrations to notice details 
about how the characters are alike and different. Record 
details about each character in the Venn diagram. 

• Then have students write sentences to compare and 
contrast the characters, using details from the Venn diagram. Encourage them to use signal words. 

Hare and Bear both live in the same area, but Bear is very rich and Hare is very poor.

         Both                  Hare

poor

clever

energetic

rich

dense

lazy

live close by

partners

Bear
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Determine Author’s Purpose
The term author’s purpose refers to an author’s reason for writing a text. Making inferences about any reasons 
or purposes is an abstract process that is challenging for younger students—even with people they know in 
everyday life. It is even more challenging for them to think beyond the words on a page to make inferences 
about an author they have never met. It helps to simplify the choices students make about author’s purpose as 
you introduce the skill. Plenty of think-aloud modeling, discussion, and practice will support their success.

Step by Step 30–45 minutes

1  Introduce and define purpose.
• 

• Say, A purpose is a reason for doing something. People do or say things for a purpose. Discuss everyday examples, 
and accept a variety of answers.

• Your father goes to the grocery store. What is his purpose? (to buy food)

• Your mother tells you that it is time to go. What is her purpose? (to make sure you are not late)

• Your brother asks if you want your yogurt. What is his purpose? (to eat your yogurt himself )

2  Explain author’s purpose.
• Say, An author also has a purpose, or a reason, for writing a particular way. An author’s reason for writing is called 

the author’s purpose.

• Hold up an informational text that you have read together with students. Say, Some authors write to inform. 
They write to tell readers the facts about a topic, just as this author wrote to inform readers about [name the topic].

• Some authors write to entertain. They 
write to tell readers a good story and sometimes to make them laugh, just as this author wrote to entertain readers 
with a story about [describe the story].

• Repeat with a few other books in the classroom.

3  Model determining author’s purpose.
• Explain that authors often have more than one reason for writing. Say, Sometimes authors write to inform 

readers of a topic and to persuade them to take some kind of action. 

• Read aloud a text such as Where Do Polar Bears Live? by Sarah L. Thomson. Model thinking aloud to identify 
the author’s purposes for writing.

The title of this book is a question: Where Do Polar Bears Live?
probably wrote this book. I think she wants to answer that question for readers—to tell us where polar bears 
live, and to give us information about their habitat. I also see a heading “What Can You Do?” This is a clue 
that the author also wants to persuade people to help protect polar bears. 

• Repeat with a book such as So You Want to Be President? by Judith St. George. Think aloud about how the 
author’s purpose was both to inform and also to entertain readers with humorous descriptions. 

®

TOOLS FOR SCAFFOLDING COMPREHENSION

GRADE 4  Sequence Ideas to Summarize 1 of 9©Curriculum Associates, LLC Copying permitted for classroom use.

Sequence Ideas 
to Summarize

GRADE 4 OUTCOME
Summarize the text.

Choose a Level of Support
SCAFFOLD A
Recognizing Sequence of 
Information

SCAFFOLD B
Using Text Structure to 
Summarize

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to 
recognize how writers organize 
information.

✔
Students are unfamiliar with 
informational text structures. ✔

Students are able to recall key details 
from the text but are not yet able to 
sequence those ideas in a logical 
order.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
Hydroponic Gardens: The Wave of 
the Future

TEXT B
Eating Out of this World

• The article assumes basic 
knowledge about growing plants 
in soil. 

KNOWLEDGE DEMANDS

• The article assumes basic 
knowledge of space, astronauts 
and space explorations.

• Though gravity is not mentioned, 
it is implied in the design of food 
for space. 

• The Apollo missions are mentioned, 
but no context is provided.

Lexical Demands
• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions
• wave of the future

LANGUAGE DEMANDS

Lexical Demands
• Vocabulary: exploration, 

unpleasant, digestion, spacecraft, 
astronaut, hydroponics

Syntax Demands
• Complex sentences in paragraph 4

1

2
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Sequence Ideas to Summarize SCAFFOLD A

Recognizing Sequence of Information 
When students are not yet able to recognize how 
information is organized in a text, it can make it very 
difficult to summarize the text. In Scaffold A, students will 
practice identifying how information is organized in a text. 

Student Outcome I can identify how 
information is organized in a text.

Student Materials
• Text: Hydroponic Gardens: The Wave of 

the Future, p. 1
• Student activity, p. 2

Duration ~30 minutes

Before Reading

1  Introduce the concept of sequencing information. 
• Share two short summaries of something interesting you have done recently, like 

volunteering, celebrating a birthday or going on a trip. 

 ʲ In the first summary, share the details out of order. In the second summary, say the 
details in order. 

 ʲ Ask students to talk about why the second summary was easier to understand. 

• Explain that sequencing information in a logical order is an important part of sharing 
information. Writers need to organize information in an order that makes sense. When 
we summarize what we learned from a text, it is also important to think about the 
order we share ideas.

2  Prepare students to read the text.
• Read the title of the text. Ask students to talk about what they think hydroponic 

means. If students are not sure, point out words like hydrant or hydrate to show that 
hydroponic has something to do with water.

• Explain that as you read the text, you will be pausing to think about how the writer 
organized information about hydroponic gardens.

• If needed, define unknown words that may interfere with understanding, such as 
nutrients, congested, or produce. Use students’ prior knowledge about the words to 
deepen understanding.
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Lesson Title
Lesson # X.#.#: 

Using Context Clues
Lesson 16

Sometimes when you’re reading a story or an article, you’ll come 
across a word you don’t know. When you don’t know the meaning of a word, often you can 
figure it out by looking at the words and sentences around it. When you do this, you are 
using context clues.

Kinds of Context Clues Examples

Look for a definition in the text.
In high school, Jim Lovell built his first rocket, 
a jet engine that could fly to great heights.

Find an example that will give you 
clues about the word’s meaning.

Lovell’s first attempt was a failure. His rocket 
flew into the air but then exploded and 
crashed.

Look for a restatement. 
A restatement happens when the 
word is discussed in a way that 
makes its meaning clear.

A rocket is pushed upward by materials that 
are combustible. These materials burn and 
release gases.

Introduction

 Jim Lovell had always been fascinated by rockets. He was 

interested in learning everything about them and even built his 

own rocket. Lovell applied to the United States Naval Academy but 

was rejected. After failing to get into the Academy, Lovell did not  

give up. He persisted, or kept trying, and finally succeeded.  

After the Academy, he joined the NASA space program.

   Read the paragraph below with a partner. Circle the context clues 
that help you understand the meaning of the underlined word. 
Write the meanings of the underlined words on the space provided.

Guided Practice

HINT Sometimes 
context clues can be 
found in a sentence 
before or after the 
word you’re trying to 
figure out.

fascinated:  

rejected:  

persisted:  

Language Handbook Lesson 16 Using Context Clues
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Independent Practice

1  What does the word command mean?

A to study

B to fly with others on

C to be at the head of

D to be part of

2  What words help you understand the 
meaning of command?

A “in charge of”

B “two men”

C “space mission”

D “chose Lovell”

3  What does the word explosion mean?

A a leak

B a bursting of something

C a lack of oxygen

D leaving outer space

4  What does the word capable suggest 
about Lovell as a leader?

A He is a gentle and patient leader.

B He is skillful at leading others.

C He is harsh to those he leads.

D He is weak when leading others.

For numbers 1–4, use context clues to figure out the meaning of each underlined word.

 NASA chose Lovell to command the Apollo 13 space mission. Lovell was in charge 
of two men and of making all final decisions. After they were in space for a little 
more than two days, Lovell and his crew ran into trouble. One of the oxygen tanks 
blew up. The explosion caused a leak in another tank, and now there wouldn’t be 
enough oxygen for a moon landing. Lovell and his crew had to return to Earth. Their 
safe return was due to Lovell’s capable leadership.

Language Handbook Lesson 16 Using Context Clues
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For Tutoring 
Coordinators
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Tool File Naming Convention

Tools for 
Instruction

INST_RC_G4_044.pdf

This part of the filename indicates the grade level of the 
Tool for Instruction. In this example, G4 means Grade 4.​

This part of the filename indicates the domain:
HFW: High-Frequency Words
PA: Phonological Awareness
PH: Phonics

VO: Vocabulary
RC: Reading Comprehension

Tools for 
Scaffolding 
Comprehension

RCI_G04_SE_MakeInferencesinInformationalText.pdf

This part of the filename indicates the grade level of the Tool for 
Scaffolding Comprehension. In this example, G04 means Grade 4.​

This part of the filename indicates the audience of the file.
SE: Student  |  TE: Teacher

This part of the filename indicates the domain:
RCL: �Reading Comprehension: Literature
RCI: �Reading Comprehension: Informational Text

Reading  
Activities iReady-Activity-Packets-Student-ELA-Grade-3-P1.pdf

File Organization and Naming Conventions 
The ELA Tutoring Support Pack is split into grade-level ZIP files organized by resource type and domain or topic. We 
recommend uploading them directly to your compatible learning management system.

For guidance on coordinating a tutoring program and resources 
for tutoring staff, visit i-Ready.com/TutoringSupport.

http://i-Ready.com/TutoringSupport

