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Welcome to
Magnetic Reading

Magnetic Reading is built on four key pedagogical pillars that draw
students to the center of learning.

Data to Inform Instruction

i-Ready lesson-level data and reporting give teachers valuable strategies
for individual students, groups, and impactful pairings.

Knowledge-Rich Learning ‘

A content-rich curriculum encourages students to build a store of knowledge
and vocabulary that they can activate when reading future texts.

Culturally and Linguistically Responsive
(CLR) Pedagogy

Culturally and Linguistically Responsive (CLR) teaching and texts validate and
' affirm diverse backgrounds and perspectives so all students may see
themselves as part of a rich, thriving community of cultures and ideas.

Scaffolds to Support Learner Variability

Built on the principles of Universal Design for Learning, Magnetic Reading
opens access for all students to engage with high-quality, grade-level text.
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Authors and Advisors

Magnetic Reading provides research-based instruction informed by practical classroom
experience. Guidance from our program authors and advisors ensures that the
program is rigorous for students and manageable for teachers to implement.

Authors
James W. Cunningham, Ph.D.

Awards and Key Positions

o Reading Hall of Fame

 National Reading Conference Board of Directors

« International Encyclopedia of Education contributor

Advisory Focus

» Text complexity

e Reading comprehension
» Vocabulary

o Writing (K-8)

D. Ray Reutzel, Ph.D.

Awards and Key Positions

« Literacy Researchers Association Board of Directors
« International Reading Association Board of Directors
e John C. Manning Public School Service Award

Advisory Focus

* Informational text

e Reading comprehension

e Reading assessment

o Response to Intervention—at-risk children
 Fluency

A12 Magnetic Reading | Program Overview ©Curriculum Associates, LLC  Copying is not permitted.



Advisors

Culturally Responsive Texts and Instruction

)\ Sharroky Hollie, Ph.D.

Dr. Sharroky Hollie is the Executive Director of the
National Institute of Culturally Responsive Teaching and
Learning. A national educator who provides professional
development in cultural responsiveness, Dr. Hollie has
trained more than 150,000 educators and worked in
nearly 2,000 classrooms since 2005. He has authored
several texts and journal articles, including Strategies for
Culturally and Linguistically Responsive Teaching and
Learning (2015) and a chapter in the Oxford Handbook of
African American Language (2015).

Universal Design for Learning (UDL)

David A. Dockterman, Ph.D.

Dr. David Dockterman, a lecturer at the Harvard
Graduate School of Education, has more than 35 years
of experience translating research into scalable and
effective educational programs. He works with
publishers and academic and nonprofit organizations,
and he teaches courses in evidence-driven innovation
and adaptive learning with a focus on responding
effectively to multiple dimensions of learner variability.

Cultural Authenticity
Odia Wood-Krueger

Odia Wood-Krueger focuses on culturally relevant
content, curriculum writing, and community
engagement in public education. She worked for nine
years in the Indian Education Department at
Minneapolis Public Schools. Her projects include the
first-of-its-kind Native American Freedom Schools®,
sensitivity writing for publishers, and community
outreach for The Bias Inside Us, a Smithsonian Institution
exhibition on implicit bias. Wood-Krueger is a member
of the Central Urban Métis Federation, Inc. (CUMFI).

English Learners

English Learner Success Forum

ELSF is a collaboration of researchers, teachers,
education leaders, and content creators who are
dedicated to improving the quality and accessibility of
instructional materials for English learners (ELs). ELSF's
experts provide guidance to curriculum developers

in addressing the linguistic and cultural assets and
needs of ELs. The goal of our collaborative efforts is to
provide ELs full access to grade-level content and
quality learning.

Knowledge Building

Johns Hopkins Institute for
Education Policy

The Johns Hopkins Institute for Education Policy is
dedicated to integrating the domains of research,
policy, and practice to achieve educational excellence
for all of America’s students. Experts team up with
educational publishers and other organizations to
ensure that instructional units are comprised of texts
that effectively build knowledge in critical areas.

African American History and Culture

Schomburg Center for Research in
Black Culture

The Schomburg Center for Research in Black Culture
is a world-leading cultural institution devoted to the
research, preservation, and exhibition of materials
focused on African American, African Diaspora, and
African experiences. Through content reviews, the
Schomburg Center has provided guidance on the
representation of African American history

and experience.

©Curriculum Associates, LLC  Copying is not permitted.
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Program Components

Whether using Magnetic Reading as a stand-alone program or in conjunction with
other ELA components, educators have the resources and flexibility to meet all
their instruction and assessment needs.

Essential Components

Teacher’s Guide Student Book

Everything you need in one book, including A powerful resource for students to become better
standards-aligned curriculum, content roadmap, readers. Scaffolded supports throughout help students
scaffolded activities, and assessments. to build stamina in reading grade-level content.

"“”dﬁ@agnetlc
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Resources to Optimize Implementation
i-Ready

Teacher Toolbox

Interactive Tutorials

Lesson Presentation Slides

Posters of Routines

The Language Handbook

Assessment Resources

Tools for Scaffolding Comprehension

Tools for Instruction
Discourse Cards
Graphic Organizers
Writing Rubrics

(;nnhrh Sentences and
Fregmants

i ey 1 s e e g e

 Assignable Practice Resources

o i-Ready Assessments & Reports

* i-Ready Grade-Level Scaffolding Report

« i-Ready Personalized Instruction

— Auto-generated, individual pathway for students

—Teacher-assigned practice options

L S

The itz Up

i

B gt e e

§ W s i B e o b

= iy o g

¥ g

b e o e e et . s
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Using Magnetic Reading
with i-Ready

Magnetic Reading in the i-Ready Product Suite

Magnetic Reading is situated within the i-Ready product suite, giving educators the resources
and flexibility to meet their instruction and assessment needs. The i-Ready suite has the tools
for diagnosing and monitoring progress, providing whole-class instruction, and setting
students on a personalized learning path.

Diagnose and Monitor

i-Ready

Diagnostic

See a portrait of student
growth and a path to
proficiency with this
adaptive diagnostic
assessment.

i-Ready Standards
Mastery

Assess mastery of
standards and monitor
student progress with
standards-based digital
assessments.

Oral Reading Fluency
Assessments

Assess students’

reading fluency with
benchmark assessments
that measure rate,
accuracy, prosody, and
comprehension.

r-Led In

Teache struction
~ 3

Magnetic Reading
Inspire students to read
engaging, grade-level
texts while providing
rigorous comprehension
instruction.

Phonics for Reading
Prepare students for
grade-level reading
with age-appropriate
phonics instruction.

Ready Writing
Guide students to
become effective
writers across all
modes.

\. J
Personalized Learning

i-Ready Personalized Learning

Set students on a personalized pathway
with digital instruction.

A16
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Data-Driven Instruction

i-Ready Assessments and Personalized Instruction strategically address students’ individual
learning needs and make the best use of educators’ time with actionable reports.

~
The i-Ready R e g = = FRE i S
Diagnostic AT, M e Sl
empowers e i Eriemssns | (UNNNEIRPISEY | -
Magnetic ' [ — ST e - B =
teachers to : == s ==
make data- E= BB T B
driven e
instructional Review i-Reqdy Diagnostic results to seg Consglt the Grade-Le\'leI Scaffolding Report before
- comprehensive data about student learning and teaching each Magnetic Reading lesson to plan
decisions. growth across all K-8 skills. reading and standards-based instructional scaffolds
with students’ individual needs in mind.
J
)
i-Ready — — 2T e
reporting gives . S — e
teachers data Ll e W -
to monitor - B I .4 = w2 e L
student _ S o L
progress and
mastery. Personalized Irfstruction uses da'ta from .the Diagnostic When given at regular interval§ dur.ing‘ the'school
to generate a tailored pathway of interactive lessons year, Standards Mastery provides insight into
for each student. i-Ready reporting allows teachers to the skills students struggle with and those they
regularly track student progress and use that progress to have mastered, providing ongoing data to inform
inform classroom instructional decisions. planning for remediation and enrichment.
J
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How Magnetic Reading
Units Work

Magnetic Reading includes six units at each grade level. Each unit explores a
grade-appropriate science, social studies, or social-emotional theme and includes
Focus Lessons and a Connect It Lesson.

Artin America

LESSON 5 [ Lesson 6 ] LESSON 7 LESSON 8 CONNECT IT
The Harlem Renaissance The Arts of the People Dust Bowl Public Works of Art Forgotten Art

84  uNIT2 | ArtinAmerica ©Curriculum Associates, LLC ~ Copying is not permitt e  ©Cumiculum Associates, LLC Copying is not permitted.

Structure of a Unit

« Three or four conceptually related Focus Lessons build knowledge on a focused part of the unit
topic and provide rigorous instruction and practice on the focus standard. Focus Lessons can be
taught in sequence or in isolation to target particular standards while still building knowledge of
the unit topic.

o A Connect It Lesson at the end of each unit extends the knowledge build with a longer,
culminating text and integrated review and practice of the unit’s focus standards.

A18 Magnetic Reading | Program Overview ©Curriculum Associates, LLC  Copying is not permitted.



Each Focus Lesson targets a single
literary or informational standard and
builds knowledge on the lesson topic.
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FOCUS STANDARD: Summarize a Text

Multiple lessons offer fresh perspectives

Preserving the Flavorof Life . . . .. ... ... .o, 104 <=+« and opportunities for students to deeply
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The Connect It Lesson synthesizes skills

and knowledge from across the unit.
FOCUS STANDARDS: Determine Main Ideas and Key Details,
Summarize a Text, Analyze a Historical Text, Determine Word Meanings

Hana Field: Eighth-Grade Art Detective . . . . .. ............uuouuu... 152
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How Magnetic Reading

Lessons Work

Focus Lessons

Each Focus Lesson provides rigorous instruction on a single standard through authentic reading
experiences that build knowledge and comprehension skills across six 30-45-minute sessions.
Each session has a primary instructional focus, but knowledge building and the practice of
comprehension skills are integrated into authentic reading experiences in all six sessions.

TEXT 1

BUILD |
BACKGROUND Il PRACTICE THE
FOCUS

STANDARD

3)

SESSION 1:

o Students build background knowledge
and explore conceptual vocabulary.

o They consider a Focus Question that will
guide the building of knowledge across
lesson texts.

o Students read to understand Text 1.

SESSION 2:

» Students receive explicit instruction on the
focus standard.

» They apply the focus standard to
analyze Text 1.

TEXT 2

PRACTICE THE
FOCUS
STANDARD

INCREASING INDEPENDENCE

SESSION 3:

o Students read to understand Text 2,
building knowledge on the lesson topic
and practicing comprehension skills.

SESSION 4:

 Students receive additional instruction and
practice on the focus standard and apply it
to Text 2.

INDEPENDENT |

READING SYNTHESIZE

INDEPENDENT KNOWLEDGE

PRACTICE |

SESSION 5:

« Students read Text 3 independently,
applying knowledge and vocabulary
gained in the first two texts.

o They work independently to complete a
series of rigorous, text-based items that
practice the focus standard.

SESSION 6:

o Students synthesize knowledge as they
respond to the Focus Question using
evidence from all lesson texts.

A20
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Connect It Lessons

A Connect It Lesson at the end of each unit culminates learning. Students read and analyze a longer
text and integrate knowledge and standards practice gained across the unit. Each Connect It Lesson

takes place across four 30-45-minute sessions. The Teacher’s Guide provides additional resources for
reteaching and suggestions for projects to extend learning.

CONNECT
CONCEPTS

BUILD

BACKGROUND

SESSION 1:

« Students discuss what they
have learned about the unit
topic by sharing details and
insights from texts across
the unit.

» They explore a network of
conceptual vocabulary to build
background for reading the
culminating text.

READ A
CULMINATING

TEXT

SESSION 2:
 Students read to understand a
longer, culminating text that

builds on the knowledge
gained in previous lessons.

PRACTICE
THE UNIT

STANDARDS

(3)

SESSION 3:

« Students work independently
to complete a series of items
about the text that integrate
practice of standards taught
throughout the unit.

SYNTHESIZE
KNOWLEDGE
ACROSS UNIT

TEXTS

(4)

SESSION 4:

« Students “put it all together” in
an activity that explores the
unit topic and requires
students to make connections
between the Connect It text
and other unit texts, drawing
on evidence from multiple
unit texts.

Primary Instructional Focus

Although students read, apply standards, and build knowledge in every session,
each session is color-coded according to its primary instructional focus.

. Blue Pages: Reading

. Green Pages: Standards Practice

. Purple Pages: Knowledge Building

reserving

he Flavor of Life
by’ ond

Punkin

Summarize a Text

.......................
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Pacing Guide

Magnetic Reading includes 20 Focus Lessons, 6 Connect It Lessons, and
6 Unit Assessments. Each session is designed to be completed in 30-45
minutes. Sessions allow for a flexible implementation and can be paced
out over two days, taught one per day, or combined for a longer block.

MONTHLY PACING BY LESSON

MONTH

1

* i-Ready Diagnostic (2 days)
e Lesson 0 (5 days)

Unit1l

e Lesson 1: This Is So
Hard! (6 days)

e Lesson 2: Finding
Myself (6 days)

Unit 2 (continued)

e Lesson 8: Public Works of
Art (6 days)

e Unit 2 Connect It:
Forgotten Art (4 days)

¢ Unit 2 Assessment (7 day)

Unit 3
¢ Lesson 9: Water and
Humans (6 days)

Unit 4 (continued)
¢ Unit 4 Connect It:
Put to the Test (4 days)
e Unit 4 Assessment (7 day)

Unit5

* Lesson 15: Slavery in the
United States (6 days)

e Lesson 16: The Hard Path
to Freedom (6 days)

MONTH

2

MONTH

MONTH

Unit 1 (continued)

® Lesson 3: The New
Kid (6 days)

® Lesson 4: Turn It
Around (6 days)

¢ Unit 1 Connect It: Finding
Confidence (4 days)

¢ Unit 1 Assessment (7 day)

Unit 3 (continued)

e Lesson 10: Fresh
Water (6 days)

e Lesson 11: Water Problems
and Solutions (6 days)

e Unit 3 ConnectIt: The
Future of Water (4 days)

¢ Unit 3 Assessment (7 day)

Unit 5 (continued)

® Lesson 17: Stories
of the Underground
Railroad (6 days)

¢ Unit 5 Connect It: The Fight
for Freedom (4 days)

¢ Unit 5 Assessment (7 day)

Unit 6
e Lesson 18: Beyond Spoken
Words (6 days)

3

Unit 2

e Lesson 5: The Harlem
Renaissance (6 days)

e Lesson 6: The Arts of the
People (6 days)

¢ Lesson 7: Dust
Bowl (6 days)

Unit 4

e Lesson 12: 1 Will
Survive (6 days)

e Lesson 13: Danger on the
Mountain (6 days)

¢ Lesson 14: Lost at
Sea (6days)

Unit 6 (continued)

® Lesson 19: From Here to
There (6 days)

¢ Lesson 20: How Do YOU
Say It? (6 days)

¢ Unit 6 Connect It: Messages
in Code (4days)

¢ Unit 6 Assessment (7 day)
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FOCUS LESSON PACING

SCAFFOLD READING

Daily Timing

¢ Notice and Wonder (5 minutes)
¢ Essential Concepts
(5 minutes)
e Read (75 minutes)
¢ Discuss the Text (5 minutes)

PRACTICE THE FOCUS
STANDARD
« Formative Assessment@

¢ Reread/Think (20 minutes)
e Talk (70 minutes)
e Write (5 minutes)

SCAFFOLD READING

e Read (20 minutes)
¢ Discuss the Text (5 minutes)

PRACTICE THE FOCUS
STANDARD
« Formative Assessment@

¢ Reread/Think (20 minutes)
e Talk (70 minutes)
e Write (5 minutes)

INDEPENDENT READING
AND PRACTICE
« Formative Assessment@

e Read (20 minutes)
e Reread/Think (70 minutes)
e Write (70 minutes)

RESPOND TO THE FOCUS
QUESTION

¢ Reread/Think (20 minutes)
e Talk (715 minutes)
e Write (70 minutes)

ALTERNATE PACING OPTIONS

Consider alternate pacing to accommodate flexible instructional blocks.

o Combine adjacent sessions for 60-minute sessions.

o Spread sessions over two days for 20-minute sessions.

o Omit Session 6 for a 5-day Focus Lesson pacing plan.

CONNECT IT LESSON PACING

Daily Timing

MAKE CONNECTIONS

Make Connections

(10 minutes)

Talk About What You Know
(15 minutes)

Essential Concepts

(10 minutes)

SCAFFOLD READING

Read (20 minutes)
Discuss the Text
(10 minutes)

PRACTICE THE FOCUS
STANDARDS
- Formative Assessment@

Reread/Think (20 minutes)
Write (70 minutes)

BUILD KNOWLEDGE

Make Connections (5 minutes)
Reread/Think (75 minutes)
Talk (75 minutes)

o Omit the Connect It lesson when choosing a custom path through the lessons in this curriculum.

©Curriculum Associates, LLC  Copying is not permitted.
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Engaging Texts That
Build Knowledge

Research suggests that reading proficiency is connected to students’ prior knowledge and
that a content-rich curriculum can improve student learning.

Magnetic Reading supports students to build knowledge in key content areas and relevant
social-emotional themes.

« Literary texts (Lit) represent a range of backgrounds, experiences, and text types. They
explore social-emotional themes that students will relate to and learn from, such as conflict
resolution, building empathy and awareness, and dealing with emotions.

« Informational texts (Info) offer fresh perspectives on science, social studies, technology, and
the arts.

* Rich and varied texts build knowledge in key content areas and act as both windows into
new worlds and mirrors in which students see themselves.

from The Great
Migration (info)

| s

'Hana Field: E-i-g_jm-Grade Writers of the Harlem
Art Detective (info) . Renaissance (info)

Artin
America

from Stompin’ at the
Savoy (info)

Key Content Areas

© The Great Depression (5)

@ art forms & genres (5)

Showtime at the @ African American experience (4)

WPA (info) . World War | & Roaring 20s (4)

5 ' ' @ artists & architects (4)

i B @ poetry (1)

Iig;")‘)ing Dust into Art @ American ideas, culture, and tradition (1)
: @ world cultures & traditions (1)
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Multiple texts in each Focus Lesson build
knowledge on the lesson topic. As students
read each new text, they build on the concepts
and vocabulary of the previous text or texts.

The Arts

of the People
L 10 Us CUESTION B

o el s .
Why is it important to share ¢ [ Preservingthe
7 . ., Flavor of Life
people’s stories through the arts? ¥ | epvasianond
.
veeeccscscccccce
NOTICE AND WONDER o
Look at the texts you will read in this lesson. What do you notice? What do :
you wonder? Discuss your ideas with a partner. o
o
.
WORD MATCHING
.......-....-.............--..ooo......._,
® Al 55 the following words and phrases describe different ways that people

tell their stories. Match each word on the left with a word or phrase on the
right. Think about how the words and phrases are connected.

songs folk art
paintings folklore
Loy folk music

SESSION
1 @9 MAKE CONNECTIONS

Forgotten Art

TALK ABOUT WHAT YOU KNOW
Use the images to remember the texts you read in this unit.
Turn and talk with a partner about what you already know
about art in America. Use the sentence frames to help you.

—
My favorite piece of

Art can take different forms,
art from the unitis _.

A Iy One thing I remember

about art in America

is__

The Harlem Renaissance The Arts of the People *

Dust Bowl

least one term from each box below.

RRIPDY L :sson 7 IERRSSRPRRPRRPRRRIDY Lcssons J IO

Public Works of Art

ART TALKS
Why do you think people make art? Think about all of the art you
learned about in this unit. Talk to your partner about your ideas, using at

L

Art for America
by Jill Korey O'Sullivan

1e550M6 [ The arsofthepeopie [RLES

This word is paired with this.
word/phrase because __

OCuricutum Assodtes LLC  Copyingis o permited. Curculum Asociates,LLC Copying s not permiced.

The Connect It Lesson guides students to
connect learning across the texts they have
read and extends knowledge with a longer,
culminating text.

Historical Events Types of Art
The Dust Bowl Folklore
The Great Murals
Depression Folk songs
The Great 8
ance
Migration
The Harlem Photography
Renaissance

What Art Can Do

Inform

150 unir2 | AtinAmerca

Curiculum ssociate, LLC Copying s not permited.

Curiculum Assocates LG Copyings notpermited.

Each Focus Lesson stands on its own and has
a distinct knowledge focus within the unit. The
Focus Lessons also work together with the
Connect It Lesson to build knowledge on the
broader unit topic.

X

o o
Art in America

The Arts of the People

T'e2 Harlem Renaissance Dust Bowl Public Works of Art Forgotten Art

84 una | AtinAmerca

(5 UC  Copying s o permitted.
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Each lesson starts
with a Focus
Question that gets
students thinking
and talking about
the lesson topic.

Supporting Students to
Read Complex Texts

The ability to read and analyze complex texts is key to students’ success in the
classroom and beyond. Magnetic Reading supports students to read more so
they become informed readers capable of recognizing others’ perspectives and

enriching their own.
« Scaffolds woven throughout reading sessions support students to engage with grade-level texts.

« Scaffolds during practice sessions support students to unpack the text’s ideas, structure, and
perspectives to arrive at a deeper understanding.

The Arts

of the People
STPTLSRPRPILIIPIIIN ) FOCUS QUESTION |

Why is it important to share Preservingthe
. people’s stories through the arts? foisbee

NOTICE AND WONDER
Look at the texts you will read in this lesson. What do you notice? What do
you wonder? Discuss your ideas with a partner.

WORD MATCHING
All of the following words and phrases describe different ways that people
tell their stories. Match each word on the left with a word or phrase on the
right. Think about how the words and phrases are connected.

songs folk art
J--- @paintings folklore
. stories folk music
S The word ___matches This word is paired with this
. the word/phrase __. word/phrase because __. .
102 uerz | Artin America ©Curriculum Associates, ué Copying is not permitted. ©Curriculum Associates, LLC Copying is not permitted. LESSON6 | The Arts of the People | L1x 1
Students build essential background Sentence frames during reading
by exploring key vocabulary and and practice activities help students
mapping related words and concepts. understand what they should analyze

and how to talk and write about it.
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Text is chunked into sections

Zora Neale Hurston

Harlem Renaissance = an
artistic period from roughly
1918 to 1937 that featured and
celebrated Black culture

- 1

Preserving

the Flavor of Life

by Victoria Bond

It seems as though Zora Neale Hurston was born
to write. In a career that ranged from the 1920s to
the 1950s, she wrote in many different genres. Her
work includes everything from short stories, plays,
poetry, and novels to newspaper articles and movie
screenplays. In fact, Hurston’s huge talent earned
her a reputation as one of the great writers of the
Harlem Renaissance. Her writing focused
primarily on the experiences and folklore of Black
Americans. She strove to preserve the tales, songs,

.
.
.
.
.
.
.
.
.
.
.
.
o
.
.
.
.

&

w

workers, musicians, and churchgoers. Their stories
and songs contained messages about love, work, and
everyday life.

For Hurston, folklore was important because it
reflected the hopes and challenges of Black
Americans. It connected Black people to each other
and to their history. It also provided humorous
lessons that were easy to learn from. For example,
the lesson of the tall tale “Punkin” is not to let
anything get so big that it takes over everything else.

Throughout her career, Hurston shed light on the
lives of people who were often overlooked because
they were poor, Black, or both. She believed that
through folklore, ordinary people could be artists.
“Folklore,” said Hurston, “is the boiled-down juice of
human living’

we wuz six years building a shed
over it. One day | dropped my
hammer down in it and went

down to look and ! looked for two
days. Then | went to a man and he
ask me whut | wuz doing in dere
and I tol' him, and he said | might as
well go back because he had been
hunting for a mule and wagon for
four days in dere and hadn't got

no trace of 'em yet.

wooo000e
°

Stop & Discuss

Why was folklore so
important to Hurston?

Support your response

o ss0ee eecccsccccccsee o .
. sessessessessesseseeses Of 75-100 words, making it easier
o 3 Inthe 1930s, Hurston joined a federal program

© called the Works Progress Administration (WPA). Tt o for students to process what

©  allowed her to interview Black people throughout her P k

. . peope throug unkin they read.

o home state of Florida. She recorded songs and

b llected tales about “trickster” characters, enchanted told by N. A. James and

o  Collectedtal b > collected by Zora Neale Hurston

o musical instruments, and people who could fly. She M oy ratced o ok

+  also organized recording sessions of railroad y daddy raised 2 punkin so big

Students pause after each section
to monitor comprehension by
responding to a Stop & Discuss

.
000000000 ee

with at least two details
from paragraphs 4 and 5.

3.

and sayings of her culture for future generations. e sas s

~

Hurston’s interest in folklore developed while

attending Barnard College and, later, Columbia
University. Her work at these schools focused on 1
anthropology, the study of humans and their
cultures. Part of her research included careful

Hurston thought
collecting and
preserving folklore

was important 3
o0, 0,
because __. . r

Sentence starters model the
language needed to talk and
write about texts as students read
and practice the focus standard.

Stop & cuss )

How did Hurston’s
studies in anthropology
influence her career?

documentation of the lives, culture, and folklore
of Black Americans. Through this experience,
she was inspired to devote her life to researching,
Underline details in

paragraph 2 that explain celebrating, and preserving Black culture. O

Hurston recording songs in

your response. Eatonville, Florida, in 1935 \ .
Y -
=
104 uniT2 | Artin America ©Curriculum As| .
o
S
(2 pracTice LESSON 6
0
.
i Talk .
Summarize a Text a s
* A'summary is a brief retelling of a text. A summary identifies the topic, tells the Fompare your c.ha.rt with a partner's. Are the details you I'S‘e‘_’ the most p
main idea, and includes the key details that support the main idea. important details in the text? Are there any key details you missed? o
Adjust your charts together as needed. A s
* A strong summary is written in your own words. It provides enough information so \ . ¢
( that someone who has not read the text can understand what it is about.

— e
Imissed the key detail that __. J
Tincluded the key detail that __.

(XXX K] . Reread/Think Write XXX

¢

WRITING CHECKLIST

* A strong summary includes only the most important details. It leaves out opinions,
les, long i and repeated il i

Repeated use of the Reread/
Think, Talk, Write Routine
guides students to critically
analyze texts using a chart or
graphic organizer and to process Topic
their understanding through Foraeale fursren

XXX
Reread “Preserving the Flavor of Life.” Complete the chart by identifying the main
idea and the key details that support it.

What is this text mostly about? Write a brief summary of
“Preserving the Flavor of Life.” Include details from your chart
in the summary.

[ 1briefly stated what
the text is about in
my own words.

[ Ileft out my opinions
about the text.

structured discussions and Main Idea
pe [ Tleft out examples,
writi ng. long explanations, and
\ P repeated information.
[ Tused correct
Key Details Key Details Key Details spelling, punctuation,
(paragraphs 2 and 3) (paragraph 4) (paragraph 5) and capitalization.

Graphic organizers provide a
transferable, evidence-based
framework for unpacking the text
to analyze its ideas, viewpoints,
and structure.

106  uNIT2 | Artin America ©Curriculum Associates, LLC - Copying is not permitted. ©Curriculum Associates, LLC - Copying is not permitted. LESSON 6 | The Arts of the People 107
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Supporting Students to
Read Complex Texts (continued)

The best support students have is a well-informed teacher who knows what to look
for and how to monitor comprehension based on knowledge of students’ reading
proficiency and experiences. Planning resources and scaffolds support participation in
grade-level reading and discourse and provide flexible options for applying scaffolds
when needed and removing them as students develop independence.

The Lesson Overview provides a A Text At-a-Glance feature lists An overview of English learner-specific supports and
snapshot of supports and resources to challenging elements in each text so strategies is provided for every session and addresses the
facilitate planning. teachers can anticipate gaps to address. language domains of listening, speaking, reading, and writing.
v v
. .
o o <
L . .
s 3 o
pe . K
. OVERVIEW . b+
= . b LESSON 6
o
o
- LESSON PLANNING GUIDE .
The Arts of the People : TEXT 1:Preserving the Favor of Life  50GRAPHY
®0ecccccccccccne IXEEXXEEEER S ] ENGLISH ER SUPPORT (I
READING
FOCUS QUESTION Concepts/Background Speaking/Reading
. .. . « the Harlem Renaissance « Rephrase questions
Why is it important to share people’s stories Semimy ListeningReading
« Black American folklore N
through the arts7 PRACTICETHE * Works Progress Administration (WPA) Listening/Reading
* FOCUS STANDARD || Language . « Establish peer support
o FmERE - . ulary: genres, reputation, preserve, culture, Writing
. Assessment@ inspired, devote, federal, reflected, overlooked g bank
About the Lesson Build Knowledge Use Protocols That Meet the « Idioms: shed light on (the lives of people) LD
OBJECTIVES Lesson texts build knowledge about: Needs of All Students . :igumﬁvel.anguage: folklore ... s the boiled-down juice of human
jving
Content Objectives # Zora Neale Hurston, author and In order to increase engagement and validate cultural and —
o Summarize a text by identifying the main preservationist of Black American linguistic behaviors, specific protocols are included in the TEXT 2: The Song Hunter * SOCIAL STUDIES ARTICLE
idea and the key details that support it. folklore - lesson. To further customize activities for your students, SCAFFOLD ——————1 Concepts/Background Speaking/Reading
o Summarize a text that has multiple * John and Alan Lomax, preservationists | consider optional protocols listed on pp. A46-AS1. READING Song Hunter | | » audio-recording technology in the 1930s « Build background, Analyze word parts,
important ideas. of American folk music PROTOCOL SESSION | VALIDATES « types of folk music and their origins Interpret idioms
« Understand the importance of preservin * The Works Progress * the Library of Congress
N eoletmting Preserving £ (wp), which funded the work of rtists | | Stand and Share - 1,2,4 | spontaneity, movement, o dr e AT ! !
and celebrating art. during the Great Depression connectedness . |ESED + blues singer Muddy Waters '-'f:‘“""g"":":'"g
ki « Annotate tex
Lagg“afg: OZ’“‘"}’“ . . Take a Poll 1 multiple perspectives Pl . Formative La‘rl-suil;.ze] e ettty
* |dentif ey details from each paragraj . * Vocabulary: portable, sharecroppers
gty s eat oo @) Plan Student SCaolds | pasier 15 oy e e s v | s
« Express the big idea of a group of related & ° Us¢ -Ready datato guide grouping Somebody Who 2 social interaction “ « Figurative Language: get .. this unheard majority onto the centerof | Writing
text details in a complete sentence. pe] and choose strategic scaffolds. the stage ® Usesignal words
N " o & £53Use Teacher Toolbox resources as Shout Out 5 spontaneity, multiple i r
* Write a letter explaining why it is o needed to address related skills: ways to show focus TEXT 3: Art for America * SOCIAL STUDIES ARTICLE
tant to sh le’s stori _ " .
o e PeopIERSIONEs e _ identify main ideas across a text Give One, 6 movement, shared INDEPENDENT [ o | Concepts/Background Speaking/Reading
? ¢ —Addtextual evidence to a summary Get One responsibility et e, | ° the Great Depression + Use visual supports, Make connections,
ACADEMIC TALK ® + Read aloud Punkin in Session 1and " otimiareey Rephrase questions
¢ . © Formative « President Franklin D. Roosevelt Speaking/Writing
See Glossary of Terms on pp.476-483. g Blue's song in Session 3 5o students can Assessment @) . - TS e e roT
summary, summarize, main idea, key detail  ®  hear pronunciation of words with o « discrimination in hiring women and people of color in America
®  unconventional spellings. EL . ]
. N P N .
’t * Preview texts and activities to anticipate p Language
@  barriers to engagement, access, and . « Vocabulary: era, economic, murals, sculptures, counterparts,
expression. Modify based on needs. : world-renowned, initially, launch (careers), funding, (economy was)
¢ booming, generated
L PR | Text ¢ « Idioms: raise (the nation’s) spirits, the hope was for the art to lft
. Americans up
b B
Students build on this skill: Stuglents learn this skill: Students prepare for this skill: Students review and practice:
RI4.2 Summarize the text. ‘ RI®.2 Summarize the text. RL6.2 Provide asummaryofthe | e RI5.1 Make inferences KNOWLEDGE BUIZDING . —
text distinct from personal S RL5(3) Anatyze a historical text RESPOND TO m:sochus QUESTION | + Integrate |nfov‘;naxnoqfrom the lesson texts Writing .
opinions or judgments. * Whyis timportant® P .C iscussion « Use sentence frames
*/RI.5.4 Determine word stories through theQrts? o Short response.
meanings p
b B
102a  uNIT2 | Artin America . oc tes, LLC  Copying is ©Curriculum Associates, LLC ®Zopying is not permitted. LESSON6 | The Arts of the People 102
o .
o .
) On
o b
. .
. .
Suggestions for grouping and skill- Formative assessment checks and
specific resources support planning tools are clearly identified to support
and help scaffold instruction. teachers in monitoring proficiency.
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e Use CHECK INs and related Help & Go scaffolds
as needed to support understanding. Monitor
based on annotations, observation, and your
knowledge of students.

e CHECKIN Students understand the Harlem
Renaissance.

HELP & GO: Background

e Ask students to tell what they remember about
the Harlem Renaissance from Lesson 5.

o If necessary, remind students that the Harlem
Renaissance was a rich cultural period, based in
the New York City neighborhood of Harlem, that
involved Black writers, singers, and visual artists.

) Stop & Discuss

e Have students Turn and Talk to complete the
Stop & Discuss.

e Have students rephrase the question to make
sure they understand it. EL

* LOOKFOR Students uaderstand that Hurston'’s
education influenced h¢r writing career.

HELP & GO: Comprehénsion ( )

o Ask, What is anthropolody the study of? humans
and their cultures S

o Ask, What did Hurston dg with her life because
of her studies? research, pveserve, and celebrate
Black culture b

@ 0.0l00.0

Strategic scaffolds for English learners
are embedded throughout reading.

.’ 2982200002000 p00.0

Help & Go scaffolds are used flexibly and as needed. Each

support provides a quick Check In, Look For, or Listen For
diagnostic and offers specific remediation strategies.

W SCAFFOLD READING

® Seta purpose for reading. Say, In this text, you
will read to learn about one person’s efforts to
share a group’s folklore with others

* Read the text title. Have students Raise a Hand
t0 share an experience with preserving
something special. Use their responses to clrify
the meaning of preserve as needed.

 Have students read paragraphs 1 and 2. Have
them circle unknown words and mark confusing
parts with a question mark

* Use CHECK INs and related Help & Go scaffolds
as needed to support understanding. Monitor
based on annotations, observation, and your
knowledge of students.

* CHECKIN Students understand the Harlem
Renaissance.

HELP & GO: Background

« Ask students to tell what they remember about
the Harlem Renaissance from Lesson 5.

« If necessary, remind students that the Harlem
Renaissance was a rich cultural period, based in
the New York City neighborhood of Harlem, that
involved Black writers, singers, and visua artists

fst
* Have students Turn and Talk to complete the
Stop & Discuss.
* Have students rephrase the question to make
sure they understand it. EL
 LOOK FOR Students understand that Hurston's
education influenced her writing career

G0: Comprehension
. oo

04 uwiT2 | artinAmenica

©000000000000

eoccecsiencecsoe

~
~
‘e Itscems as though Zora Neale Hurston was born
o towrite Ina career that ranged from the 19205 to
~ the 1950s,she wrote in many different genres. Her
T ~ work includes everything from shortsorics,
o novels to newspaper
.
. her  reputation as one of the great wriers of the
HaemRenasnce =20 g i Renisance e wringfocused
B = AV 4 primarily on the experiences and folklore of Black
celebrated Bisckcuture e Americans. She strone b preserve the tles, o0gh
e and sayings of her culure for future generations
2 Hurston's interestin folklore developed while
¢ P
§ " eore e ot s ey coe
o t University. Her work at these schoolsfocused on |-
their
Stop & Discuss 3
How did Hurston's 3
studies in anthropology S
:":":“* e creer? t e was inspired to devote hr life to rescarching,
prtomon sty | & ciding st proingdick e, ©)

108 owa
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5 In the 19305, Hurston joined a federal program
called the Works Progress Administration (WPA). It
allowed her to interview Black people throughout her
home state of Florida. She recorded songs and

collected tales about “trickster” characters, enchated

musical instrum ople who could fly. She
also organized
workers, m
and songs ¢
everyday lfe

4 For Hurston, folklore was important because it
reflected the hopes and challenges of Black
Americans. It connected Black people t0 each other
and to their history. It also provided humorous
lessons that were easy to learn from. For example,

the lesson of the tall tale “Punkin” s not to let.

anything get so big that it takes over everything csc

. ordinary people could be artists,
“Folklore,” said Hurston, “i the boiled-down juice of

human living” ()

‘©Curriculum Associates, LLC.Copying s o permitted.

Punkin

told by N. A James and
collected by Zora Neale Hurston

My daddy raised  punkin so big
we wuz sixyearsbulding  shed
overitOne day dropped my
Rammer down n tand went
down tolook and loked or two
days Then [ went 0 man and he

four days indere and hadn' got
no race of em yet.

o

Why was folklore so
important to Hurston?
Support your response
with atleast two details
from paragraphs 4 and 5.

Hurston thought
collecting and

preservogtoire B

P

© Support Reading

« Have students read paragraphs 3-5.
 CHECKIN Students know the unconventional
spellings in “Punkin’ represent dialect.

HELP & GO: Language

« Point out the unconventional spellings in
“Punkin.” Say, Many of Hurston'sstories use
spellings ke this to mimic a person's dialect, o the
way they sound when they talk.

« Read aloud the “Punkin” story so students can
hear the language and follow the story events by
listening. Show the conventional spellings for
words such as wuz, whut, dere, tof, and ‘em. EL

© Stop & Discuss

« Have students Turn and Talk to complete the
Stop & Discuss.

« LISTEN FOR Students see that Hurston thought
Black folklore reflected people’s lives and gave a
Voice to ordinary people.

HELP & GO: Comprehension

« Revisit paragraph 4. Say, It says folklore “reflected.
the hopes and challenges of Black Americans.” How
‘might folklore do this? It ets people see themselves
and their experiences

« Revisit paragraph 5. Say, Ifyou boil juice, the water
evaporates and the juice gets thicker and sweeter.
Howis olklore like boiled-down juice? It s not all o a
group's culture, but it s the sweetest par; it shows
what is most important to that group.

Discuss the Whole Text

« Using Pick a Stick, have students share their
thoughts about “Preserving the Flavor of Life.”

« Ask, Why was it important for Zora Neale Hurston
to share Black Americans' folklore?

« Record students'responses to refer to later in
the lesson.

LESSON | Thedrisofthereople 105

r

.Wnte

Detailed teacher modeling is

“Preserving

Each practice session incorporates the use of familiar, <.«
often-repeated protocols to structure activities, .
. discussions, and writing. e
PRACTICE THE FOCUS STANDARD :

n work to
provided for the instruction of reading ) rracrice (R T
comprehension standards and skills. rd © Summarize a Text O
u oy . tells the. PRI
\ Aportant ideas idea,
. ina text and explain how they are mﬁu:d e Adjust your charts together as needed. ,_‘
. 3 itis about.
. what you read in the text. . Inchic ol -
' e o oo T
) . pstruction y J—  S—
MODEL THE STANDARD Model identifyingand = R | i RO |
organizing the ideas in a text to prepare for writing S g he oo 6L e e MBIt | gy vt e
ying and ZoracleFurston e
a summary. . for writing — Todoth G e
* Say, Before you can write a summary, look for the  jetirne ‘ » a: vies
main idea and key details in the text. A chart like B et e
X ) ' XerDeat XerDorats Key vt e
this one can help you organize your ideas to Ronauvindl I o oenlil | i oivied e
prepare for writing. e andfaorest || Amercans nopesand || peopte
o Let's begin with the main idea: what s the whole s+ < Forthe W, e < Shethougutaore || swveordoarypeopes
text mostly about? Zora Neale Hurston collected - soriessbottheirlves. | | hitoryndprovided
n collectec learn from.
Black American folklore; why she thought folklore e o
was important. Let’s state those ideas as a fthese
sentence: Hurston worked to preserve and share the key o6 o o P ——
. ails that are
the folklore of Black Americans. We can see that 19 Bamard

this main idea is captured in paragraph 1. Now let’s

look for details that support this main idea.
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® Have students complete the Write task, using the
checklist to check their work.

® You may wish to provide students with a word
bank: preserve, folklore, history, connect, messages,
recorded, songs, stories. EL

¢ Have a few volunteers Stand and Share their
summaries with the class. Encourage classmates
GU . .
.-@ to structure feedback by offering one thing they
« liked and one thing that could be strengthened.

1° Use written responses to determine whether
«  students need additional support.a

© Te=
oH
Ei
"
o
h
L
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Vocabulary Development

Magnetic Reading integrates word learning into reading, writing, and discussion.

Research shows that a student’s knowledge of words and phrases is critical to reading success and
that increasing the size and depth of a student’s vocabulary can lead to higher levels of reading
comprehension. Magnetic Reading integrates word learning into reading, writing, and discussion.

Key vocabulary is reinforced across lesson texts as students encounter
words in different contexts and use them in academic discussions and
writing activities. Word knowledge builds from lesson to lesson as students
encounter new words on conceptually related topics within each unit.

TALK ABOUT THE TOPIC

Before Teaching the Lesson

Preview the texts before teaching the lesson. Plan

scaffolds to use and provide background information

as needed before reading each text.

« Preserving the Flavor of Life: Zora Neale
Hurston The first Black graduate of Barnard College,
Hurston studied with many respected
anthropologists of the day. While at Barnard, she
began recording folklore of people in her native
Florida. She later studied Black folklore in other U.S.
states, the Caribbean, and Honduras.

« The Song Hunter: Recording Technology When
the Lomaxes began recording music on flat discs in
the 19305, the technology was relatively new. During
arecording, a needle in the device etched grooves
into a metal disc as it turned in circles. Later, when
the disc was played back on the device, the needle
“translated” those grooves back into sound.

Artfor America: The Great Depression The period
known as the Great Depression was the worst
economic decline in U.S. history. The Depression was
partly caused by reckless investments of the 19205
that led to a stock market crash in 1929. Many banks
failed, many businesses closed, and many Americans
lost their jobs and savings.

« Consider alternate means of representation such as
photos, videos, or audio recordings.

Talk About the Topic

BUILD STUDENTS’ INTEREST

* Introduce the Focus Question and the lesson
topic. Tell students they will read, talk, and write
about people and programs that have shared
people’s stories through different forms of art.

* Ask students to describe artwork they have seen
or created in their cultures of origin. Discuss how
this art has told people’s stories. EL

* Have students Turn and Talk about the Focus
Question. Then invite them to Stand and Share
how they share personal stories with others.

* Introduce the focus standard. Say, You will
practice summarizing the texts in this lesson by
briefly restating the most important ideas.

102 uNIT2 | Artin America

I } FocUS QUESTION

. people’s stories through the arts?

K ABOUT THE TOPIC

© - Have students complete Notice and Wonder with
a partner.

* Use Take a Poll to survey students about the text
they are most interested in reading.

The Arts
of the People

Why is it important to share

© NOTICE AND WONDER
Look at the texts you will read in this lesson. What do you notice? What do
you wonder? Discuss your ideas with a partner.

© WORD MATCHING
All of the following words and phrases describe different ways that people
tell their stories. Match each word on the left with a word or phrase on the
right. Think about how the words and phrases are connected.

songs folk art
esso ) paintings folklore
stories folk music

-
.
o
.
o

2 uniTa | AtinAmerica

(The word __matches ﬁis word is paired with this
the word/phrase _, word/phrase because __.
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3 LESSON 6

o INTRODUCE ESSENTIAL CONCEPTS

« Have students tap prior knowledge about key
terms in this lesson by completing Word Matching
independently.

Have pairs of students discuss how the words in
the left-hand column are related to the words and
phrases in the right-hand column. Invite
volunteers to Stand and Share these
connections.

 As students share, lead them to understand that
folklore includes the sayings and stories that
ordinary people tell orally and in writing. Say,
Ordinary people also share their stories through folk
music, and they share stories through visual art,
called folk art. In this lesson, you will learn about all
three of these ways of sharing stories, which are also
referred to as folk arts: folklore, folk art, and folk
music.

Preserving the
Flavor of Life
by Victoria Bond

Invite students to record words and definitions in
their word journals.

* Use LISTEN FOR to monitor understanding. Use
Help & Go scaffolds as needed.

* LISTEN FOR Students’ discussion reveals
understanding of the term folk.

HELP & GO: Academic Discussion

o Ask, What do the terms folklore, folk music, and
folk art have in common? the word folk Why do you
think the terms have this in common? Folk signals
that ordinary people created this art. EL

« As students discuss the relationships between
folklore, folk music, and folk art, encourage them
to agree and build on their classmates’ideas or
disagree and explain their thinking.

A AL AAAAARRARARARARAERE DD Lol

Curicuum Associstes,LIC_ Copying s not permited. LEssONe | The rsofthereople [RLES

©Curriculum Associates, LLC  Copying is not permitted. LESSON 6 | The Arts of the People 103

.
.

'
.
.
.
.
.
°
.
.
.
°

b
o
.
.

Students explore networks of conceptually related
words at the beginning of each lesson.

Students keep a word journal of new words learned in
alesson and are prompted to recall and use the words.
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Academic Talk words and phrases—the language that supports
development of reading comprehension skills as students talk and write
about texts— are taught, modeled, and used throughout each lesson to
support successful acquisition of reading comprehension skills.

W
@ PRACTICE

: Summarize a Text

. A summary is a brief retelling of a text. A summary identifies the topic, tells the

main idea, and includes the key details that support the main idea.

* A strong summary is written in your own words. It provides enough information so
that someone who has not read the text can understand what it is about.

A strong summary includes only the most important details. It leaves out opinions,
examples, long explanations, and repeated information.

Reread/Think
Reread “Preserving the Flavor of Life.” Complete the chart by identifying the main
idea and the key details that support it.

Topic
Zora Neale Hurston

Main Idea
Key Details Key Details Key Details
(paragraphs 2 and 3) (paragraph 4) (paragraph 5)

UNIT2 | Artin America
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Definitions at point of use in the text allow students to
read fluently without getting stuck on vocabulary.

ro00ccccce

Help & Go scaffolds guide students to use morphology
and context clues to determine word meaning, building
knowledge of domain-specific words and “tier 2" words
encountered broadly across content areas.

.
.
.
-
.
INDEPENDENT READISIG
.
pe
© Independent Reading be
* CHECKIN Students use context clues to b
understand the idiom lift up and the word pe
booming. v
o
HELP & GO: Vocabulary .

 Point out the phrase ift Americans up in
paragraph 4. Say, Look around the phrase lift
Americans up. What context clues can help you
understand what the phrase means? The sentence
that follows: “The government wanted to help
people feel pride in their country and a sense of
hope about the future.” Based on this clue, what
does lift up mean? “make someone feel better”

* Point out the phrase America’s economy was
booming in paragraph 6. Ask, What context clues
support the meaning of this phrase? “because of the
need to manufacture supplies for the war”; “The
WPA was no longer needed” What is a booming
economy like? Strong; there are a lot of jobs.

* Help students draw connections between these
meanings and the literal meanings of fift up and
booming. EL

* CHECKIN Students understand how the work
of artists promoted the goals of the WPA.

HELP & GO: Background

 Revisit paragraph 4. Ask, Why do you think the
WPA wanted the theme of the art to be “America”?
It wanted the art and performances to make people
think about America and feel hopeful.

* How does the work of the visual artists shown with
this text fit into the theme of “America”? It shows
the activities of different groups of Americans and
supports their traditions.

00000000 00000000000000000000000000000.0.0;

14 UNIT2 | Artin America

Maxine Albro painted
California Agriculture on
the lobby wall of a San
Francisco, California,
observation tower in 1934.

&P 4 The government asked artists to make
the theme of each work “America.” The
hope was for the art to lift Americans
up. The government wanted to help
people feel pride in their country and a
sense of hope about the future. With
that goal in mind, visual artists’ work
was displayed around the country in
public buildings, such as schools,
hospitals, libraries, and fire stations.

5 The WPA had a firm policy against
discrimination in hiring. As a result, it
attracted and employed a large number

of women and people of color. Unfortunately, these artists were

often paid less than their White male counterparts. (For
instance, world-renowned author and anthropologist Zora Neale

Hurston was initially hired at a lower salary than many White

people with less experience.) Despite these unfair practices, the

WPA gave women and artists of color new opportunities. It

helped to launch many careers. And it provided funding for

more established artists to continue important work.

well-known

XXX

In 1943, the WPA came to an end. World War II was underway.
America’s economy was booming because of the need to
manufacture supplies for the war. The WPA was no longer
needed, but it had been a success. The thousands of jobs it
provided helped lift the country’s economy, while the art it
generated helped lift its mood. The works from this period are a
reminder to Americans that difficult times may come, but they
will also pass.
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Routines That Structure Learning

Magnetic Reading includes the regular use of research-based routines to
support standards instruction, vocabulary acquisition, and good habits of
reading, writing, and discussion. Each routine is referenced in the
Teacher’s Guide at point of use. It is recommended that you familiarize
yourself and your students with each routine at the beginning of the year
to ensure effective implementation

0 Reread/Think, Talk, Write

What: This tried-and-true routine is used to structure all standards practice and
knowledge-building sessions.

Why: The repeated sequence of reading and analyzing text, academic discussion,
and writing supports students to develop critical thinking and metacognition
as they unlock complex text.

When: During all standards practice and knowledge-building sessions (Sessions 2, 4,
5,and 6)

How: 1. Reread/Think After an initial read of the text, students reread to analyze
and evaluate it for deeper meaning, using a graphic organizer to
analyze the text’s structure and evidence.

2. Talk Students make connections with their peers and dig
deeper into the texts, gaining new insights and
divergent ways of thinking about their reading.

3. Write Through scaffolded writing prompts that
extend and solidify their learning, students
produce writing that demonstrates their
understanding of comprehension skills and
pushes them to make authentic connections to
the text and expand their knowledge.

A32
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helpful
==

base suffix
word

9 Word Learning Routine

What: Studentsare prompted to use morphology (word parts), context clues, and
resources such as dictionaries to determine the meaning of unfamiliar words.
The routine is referred to at point of use during reading and is provided here
in student-facing language that can be copied and displayed for reference.

Why: Students internalize word-learning strategies through repeated use and
transfer those skills to other texts.

When: During all reading sessions (Sessions 1, 3, and 5)

How: 1. Saythe word or phrase aloud. Circle the word or phrase that you find
confusing. Read the sentence aloud.

2. Lookinside the word or phrase. Look for familiar word parts, such as
prefixes, suffixes, and root words. Try breaking the word into smaller parts.
Can you figure out a meaning from the word parts you know?

3. Look around the word or phrase. Look for clues in the words or
sentences around the word or phrase you don’t know and the context of
the paragraph.

4. Look beyond the word or phrase. Look for the meaning of the word or
phrase in a dictionary, glossary, or thesaurus.

5. Check the meaning. Ask yourself, “Does this meaning make sense in
the sentence?”
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Routines That Structure Learning (continued)

e Compare and Connect

What: studentsare prompted to think about texts they have read and to compare
and make connections between them.

Why: When students are given the opportunity to reflect on, compare, and make
connections between texts, they increase meta-awareness, solidify
understandings, and become more skilled at academic discourse.

When: During whole-class discussions after reading or writing about two or more
texts (Sessions 3, 5, and 6)

How: 1. Identify two or more previously read texts on the lesson or unit topic that
students will review. You may wish to have different students focus on
different texts or have all students review all of the identified texts.

2. Ask questions to elicit students’ reflections,
comparisons, and connections. What are some
examples of ___in the texts? How are those
examples alike? How are they different? What
connections do you see between
and 7

3. Ask other questions specific to the idea
or topic to help students see the
underlying ideas to formulate
important generalizations.
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Why:

When:

How:

This routine prompts students to explore statements
by deciding how strongly they agree or disagree
with the statements and comparing their opinions
with those of their peers.

When students explore diverse views and relate
them to their own views, they gain an understanding
of the deeper reasoning underlying those views

and distinguish similarities and differences

between them.

During whole-class discussions (Sessions 1, 3, 5,
and 6)

1. Create a line long enough for students to stand
along. You may wish to mark the line with tape
or string.

2. Mark one end with Strongly Agree and the other
end with Strongly Disagree. Divide the line into
regular intervals and label them with degrees of
agreement and disagreement such as agree,
neither agree nor disagree, and disagree.

3. Write and display a bold statement that relates
to what students are learning or discussing in
the classroom.

4. Allow students time to think about how they feel
about the statement and determine where on the
scale their own opinion falls. Then ask them to
stand on the part of the line that describes how
much they agree or disagree with the statement.
Have students talk with the people around them

to share their reasons for standing where they are.

Alternatively, consider having students talk with
someone with a very different opinion. Provide
sample questions and sentence starters to
support discussion as needed: Why do you think
that? | feel this way because .| agree/disagree
because .

5

What:
Why:

When:

How:

Stronger and Clearer
Each Time

Students use this routine to revise and refine their
ideas for a written response through structured
conversations.

Students develop precision, reasoning, and
communication skills as they work to analyze
complex text.

During writing activities (Sessions 2, 4, and 6)

1. Pose a question to the class and allow students
time to think independently about their response.

2. Students meet with their first partner. Each shares
their ideas and gets feedback from their partner
about the ideas, evidence, or points. The partners
incorporate changes to make their ideas stronger
and clearer before moving to the next partner.

3. Students meet with up to two more partners,
revising their responses to make them “stronger
each time” with better and better evidence,
examples, and explanations; and to make their
ideas “clearer each time” by refining their
responses to make sense and by using precise
words. At the end, the student should have a
strong, clear response to the question to share.
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Ongoing Opportunities to

Monitor Comprehension

Magnetic Reading can be used on its own or with the j-Ready Diagnostic and i-Ready
Standards Mastery as part of a full assessment and progress-monitoring solution.

i-Ready Diagnostic

Formative Assessment Opportunities

Magnetic Reading provides ongoing opportunities to monitor comprehension and track

student progress throughout each lesson.

Magnetic Reading

Instruction

i self-assess

Independent Practice

i Allows students to demonstrate
i understanding as they apply the lesson
i standard to a new text

Tool What It Does How to Use It
STUDENT BOOK
Reread/Think, Talk Encourages students to collaborate when
i applying the lesson standard and sharing
ideas about the text
Write Provides an opportunity for students - Observe students as they participate in
i torespond independently to a writing these activities.
prompt about the text « Respond to individual needs with
Writing Checklists ¢ Provides students with a concrete way to targeted strategies using the embedded

Help & Go supports.

¢ and an explanation of why each answer
i choiceis correct or incorrect

TEACHER'’S GUIDE

Help & Go Supports Provides quick Check In, Look For, or Identify individual needs and provide
i Listen For diagnostic and offers specific ¢ immediate support.
i remediation strategies .

Answer Analysis Provides a depth-of-knowledge (DOK) level Discuss correct and incorrect answers,

i helping students understand reasons for
i theirerrors.

A36
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Magnetic Reading
Unit Assessments

i-Ready

Standards Mastery

Summative Assessment Opportunities
Each Unit Assessment targets the standards covered within a Unit and includes:

 Avariety of item types

o An extended written response

o An answer analysis and depth-of-knowledge (DOK) level for each item

A writing rubric for scoring written responses

UNITS

Mile High Mystery

by Joanna Banks

4 Twasa cold, snoey Tuesday in Fairbanks, Alsska, My sister Missy
and I wer n th kitchen when we hesrd an ecre ry outside. “Whtever
itis, i o the porch” Missy whispered. We pecked through the curain,
and ther st the shaggies, saddest ooking dog we had ver scen, His
face and paws were encrusted with ce, and he was trembling.

et =stange na fghiening way

[P ee——
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2w he mustbe lost” T said. Misy gotour dad, who went
ut and wrspped the poor cresture n  tovel,then brought
him iside.

5 “We haveto figure out who he belongs t 1 declred,

the dogis collr Butll it sid was Ml

High.Lsighed. Now what? s detrmined not o give up.

reaching for the ag

4 Dad calld nesrby amimal shlters o se if anybody had
becn looking fora ot dog wha it the desciption,but no

onehad.

5 “Hey, Alex maybe Mik High i the name of an animal
hospitl” Missy sid o me. | seaeched online or animl
hospitals n Faitbanks, but there wast one it tha name,
Wit s could the phrase meart I typed it nto the seaech
bar and discovered that Denver, Colorado, is nicknamed the
MileHigh Ciy: That gave me a idea. 1 looked up animal
hospitals in Denver, and there i was—the Mile High

Veerinary Clink.

& Dad calld immedistely s kesrned tha the dog belonged
10 8 family who had recenty moved from Denver o
Euibaniks. Ther home was justane block from ours. I
mile-high mirace!” | exclimed.

7 Twass0 proud when we reconnected the st dog

with his furmily and wekomed our ne fiends to
the neighbarhood.

UNIT ASSESSMENT | Unit 5: Underground Railroad

460-461

assessuenT R

UNIT ASSESSMENT

(V) sssessmenr unrrs
Respond to Text o Write TTT
Reread/Think EXTENDED RESPONSE Tk abot the i chaaces in o

o'

Information about the mystery ahcharacter i rying o sohve.

The Old Sea Chest | _ Mile High Mystery
problem where themneyinher | who owns alost dog
grandmother’s chest thatappearedon
s porch.

A et
<y

3. Wit the il igh s thtthemarator s 0t the e o parsgra 6
® Theyind out o owns et do
5 They i ut wihat h i HighCyis.
. Theyind a shoterforthelost do
0. They i ansner bl ks
. Wi ofhese setences s thme of bt et
. Solving a mysteycon e secets rom the st
5 Soling a mystery canuncowr den reasres.
€. Slinga mysterycanrtum something s e
(@) sovinga mystery canbring peorle ogeher,

P ——

© Answer Analysis

1

~

w

462-463

Responses will vary but should indicate that Gloria's problem involves
figuring out the origin of the money she found, and Alex’s problem
involves figuring out where the lost dog came from. See the sample
responses on the student page. DOK 3 | RL.5.9
The correct choice is B. Students should be able to figure out that
intrigued means “curious” because in the next sentence Gloria asks o
herself a question that demonstrates curiosity.
« A, C,and D are incorrect. The text does not support these
answers. DOK 2| RL.5.4
The correct choice is A. Finding the dog’s family solves the mystery
and reunites the dog with its owners, which Alex considers a miracle.
* Bisincorrect. While the kids do find out that Denver is the Mile High
City, this is a just a clue, not the solution to the mystery.
« Cand D are incorrect. They are not supported by details in the
text. DOK1|RL.5.1

UNIT ASSESSMENT | Unit 5: Underground Railroad

thelr mystees. Lemplonedtom i
o mystery.
Mystory”
hetext to compare
Know whoseti
itsouners. 0 1used complete

I both cases, the characters work with other members of | [ 1used correct

speling,punctustion,

andfather

think dever

4. The correct choice is D. In both stories, the main character must work
with others to solve a mystery.

« Aisincorrect. Neither story involves an intentionally kept secret.

« Band Care incorrect. Each choice applies to only one of the
mysteries. DOK 3 | RL.5.9

Write

REVIEW RESPONSES

After students have completed the Unit Assessment, evaluate their
responses to the Extended Response using the 4-Point Unit
Assessment Writing Rubric on page A52. See the sample response on
the student page. DOK 3 | RL.5.9

Wrap-Up
Use Stand and Share to have students share which text they liked the
best and one thing they learned from that text.
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Our Commitment to Learney
Variability and Equity

Our Mission

Curriculum Associates believes that all students deserve access to high-quality,
anti-biased, equitable educational resources. We strive to ensure that learners
from all cultural identities, economic statuses or circumstances, and linguistic
backgrounds, as well as those with disabilities, can engage with and see
themselves reflected in our materials.

Supporting All Learners in Magnetic Reading

The creators of Magnetic Reading were guided by the understanding that
there is no such thing as an average learner, and that all students bring UDL
their own unique assets, backgrounds, and variables to their learning.
Instruction in Magnetic Reading reflects the guidelines of Universal
Design for Learning (UDL), principles of cultural and linguistic
responsiveness (CLR), and best practices for English learners (EL).

UDL, CLR, and EL best practices are not separate or competing
approaches to teaching. They are interrelated frameworks,

concepts, and practices that teachers draw on strategically to suit

the strengths and needs of their students. For example, discussing
the setting of a passage before reading provides options for
comprehension (UDL), allows students to share relevant personal
experiences and connect to learning (UDL, CLR), and supports English
language development (EL). Providing regular partner work fosters
collaboration and community (UDL, CLR), ensures greater participation by all
students (UDL, CLR, EL), and builds language and background knowledge (EL).
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Magnetic Reading and Universal
Design for Learning (UDL)

The UDL guidelines were created to “ensure that all learners can access
meaningful, challenging learning opportunities’.” This means that UDL:

« IS about reducing and removing barriers to allow all learners to acces
rigorous materials.

« IS NOT about reducing expectations or rigor.

and participate in

s and engage with

(UDL) aims to change the
design of the environment
rather than to change the

Empowering Teachers & Students to Apply UDL learner. When environments
UDL implemented with fidelity ensures that students and teachers recognize and use the are intentionally designed to
unique assets and needs of ALL students as tools for learning. Magnetic Reading empowers reduce barriers, all learners
them with direct and implied opportunities to apply UDL and related frameworks. Teaching can engage in rigorous,

suggestions offer direct applications of the UDL guidelines at point of u

se, and the meaningful learning.? ”

instructional model offers the flexibility for educators and students to apply relevant

guidelines as they identify opportunities to do so.

UDL Guideline Examples Visuals
Application Type 5

From Magnetic Reading

Direct Embedded scaffolds such as writing
checklists and sentence frames

A variety of routines allowing for

: multiple means of engagement and
i action and expression

WRITING CHECKLIST

[1 I explained how
coal has been used
over time.

[ Iincluded
information from the
text, time line, and
bar graph.

Flexible Reminders throughout the teacher
i materials to look ahead and plan
accordingly for scaffolds

Plan Student Scaffolds
¢ Use i-Ready data to guide grouping
and choose strategic scaffolds.

e ———————————
e Preview texts and activities to
anticipate barriers to engagement,
access, and expression. Modify based
on needs.

1. CAST (2020). UDL Guidelines. Retrieved from https://udlguidelines.cast.org

2, CAST (2020). Frequently Asked Questions. Retrieved from https://udlguidelines.cast.org/more/frequently-asked-questions
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Magnetic Reading Helps
English Learners Thrive

Start with an Asset-Based Mindset

English learners (ELs) represent a broad spectrum of learners with a wide range of
backgrounds, experiences, and language and academic proficiencies. We recognize the
linguistic and cultural assets ELs bring to the classroom, and ensuring they achieve
academic success with rigorous grade-level content is our priority. With high expectations,
access to rich and complex, grade-level text, and appropriate scaffolds, ELs will acquire the
language and content skills they need to succeed.

Plan for Success
Magnetic Reading incorporates

strategic scaffolds for English learners.

During planning, teachers have the
opportunity to consider the needs
of ELs and how best to provide
content and language supports.

» Text At-a-Glance provides
key background, vocabulary,
and other features of language
students will need to grapple
with as they read complex texts.

 English Learner Support
lists the EL-specific strategies
and scaffolds in the lesson
and identifies tasks students
will engage with in the
language domains of reading,
speaking, listening, and writing.

UDL

-=2SON 6
LESSON PLANNING GUIDE
TEXT 1: Preserving the Flavor of Life * BIOGRAPHY
READING - .
TEXT AT-A-GLANCE ENGLISH LEARNER SUPPORT (EL)
Concepts/Background Speaking/Reading
¢ the Harlem Renaissance e Rephrase questions
¢ anthropology Listening/Reading
* Black American folklore e Read aloud B ord parts,

e Works Progress Administration (WPA)
Language

¢ Vocabulary: genres, reputation, preserve, documentation, culture,

inspired, devote, federal, reflected, overlooked
e Idioms: shed light on (the lives of people)

e Figurative Language: folklore ... is the boiled-down juice of human

living

Listening/Reading

Writing
e Use word bank

e Establish peer support

INDEPENDENT

READING AND

PRACTICE

* Formative
Assessmenta ==

—- | Concepts/Background

* the Great Depression

o the New Deal

* President Franklin D. Roosevelt

* WPA art projects

 discrimination in hiring women and people of color in America

* World War Il

Language

* Vocabulary: era, economic, murals, sculptures, counterparts,
world-renowned, initially, launch (careers), funding, (economy was)
booming, generated

 Idioms: raise (the nation’s) spirits, the hope was for the art to lift
Americans up

|"Speaking/Reading

* Use visual supports, Make connections,
Rephrase questions

Speaking/Writing

* Demonstrate use of standard skill

KNOWLEDGE BUILDING

RESPOND TO THE FOCUS QUESTION
 Why s it important to share people’s

stories through the arts?

* Integrate information from the lesson texts
* Collaborative discussion
o Short response

Writing
* Use sentence frames
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Magnetic Reading offers scaffolded instruction at point of use, with explicit
attention to English learners. Teachers can flexibly and intentionally support
both ELs and native English speakers in reading and analyzing the complex
language of the text.

Promote Access to Complex Texts

 Texts are chunked into meaningful units and anchored by text-dependent questions.
 Questions are catalysts for partner discussion and allow teachers to check for understanding.

« Discussions allow students to practice text-specific vocabulary and language structures.

o Teachers are encouraged to use students’ home language to support them in negotiating texts.

Activate Prior Knowledge and Build Background

o Before Teaching the Lesson provides information about the text and background knowledge
students need to access it.

» Focus Questions set a purpose for reading and support students in synthesizing information
across texts.

» Notice and Wonder engages students in previewing texts and using what they know to
anticipate and predict.

Engage Through Academic Discourse | Tax

. . . . . How does Yumi solve her problem? What message do you think the
All students are academic English learners. Daily discussion o gedoy

author wants you to know?
allows students to practice active listening and speaking and (J%
. . . . . . . I think the th i .
to communicate meaningfully in academic English. Sentence Yousaid__ 1 agree/disagree meheeme® —

starters and frames guide students to:

because ___.

o Justify ideas.
o Agree and build on to the ideas of others.
 Disagree and explain.

ScaﬂOld InstruCtIOn for ELS e CHECKIN Students understand idiomatic

. . expressions in paragraphs 2 and 3.
Help & Gos include strategies and scaffolds that address

specific language needs of ELs such as: HELP & GO: Vocabulary

. fi . _ icl e Clarify the idioms blow them away (amaze and
° Interpretmg guratlve and |d|omat|c anguage, impress them), count on (rely on), and ace that test

differentiating between formal and informal language. (getan Aor a high score).
¢ Have students identify Spanish cognates: comedy
(comedia), audition (audicién). EL

Understanding shades of meaning.

 Analyzing multiple-meaning words.

Leveraging cognates.

Unpacking complex sentences.
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Instruction That

Validates and Affirms

ALL learners deserve equitable opportunities to learn. Culturally and Linguistically
Responsive (CLR) teaching gives teachers tools not only to be equitable in instructional
practices but also to validate and affirm students’ diverse racial and ethnic backgrounds
and help students feel comfortable and excited to learn. Dr. Sharroky Hollie defines CLR as
validating and affirming cultural and linguistic behaviors of all students and building and
bridging those behaviors to lead to success in school (Hollie, 2015).

Validating and Affirming

Cultural and linguistic behaviors that are the norm in many historically marginalized
cultures—such as frequent use of movement, socializing while learning, and spontaneity—
are often seen as unacceptable in school culture. They are seen through a deficit-based
lens and treated as being off-topic, interrupting, or attention-seeking, and students are left
feeling misunderstood, unwelcome, isolated, or deflated. CLR teaching allows teachers to:

» Demonstrably acknowledge and value cultural and
linguistic backgrounds.

o Look for and build on the ways that students show their brilliance.

 Plan instruction that validates and affirms
behaviors that historically have been
seen in a negative way.

o Leverage students’ cultures and languages
as opportunities for cross-cultural experiences
and understandings.

When students are validated and affirmed,
they are more likely to feel recognized, valued
for their contributions, and ready to learn.

A42
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Instruction in Magnetic Reading

Magnetic Reading supports culturally and linguistically responsive teaching by
suggesting appropriate CLR protocols and activities at point of use.

 Protocols that validate and affirm a variety of cultural behaviors are used to structure
reading, writing, and discussion.

o The Teacher’s Guide provides guidance for classroom discussion about culturally
authentic texts.

Use Protocols That Meet the
Needs of All Students

In order to increase engagement and validate cultural and
linguistic behaviors, specific protocols are included in the
lesson. To further customize activities for your students,
consider optional protocols listed on pp. A46-A51.

Discuss the Whole Text

e Revisit the Focus Question. Have students Raise a
Hand to answer the following questions:

—Ask, What difficult situation does Oren face, and
how does he get through it?

— Ask, How does Oren’s family or culture help him
in this story?

e Ask students to describe artwork they have seen

or created in their cultures of origin. Discuss how
this art has told people’s stories. EL

PROTOCOL | SESSION | VALIDATES

Stand and Share : 1 spontaneity, movement,
connectedness

Silent 1 social interaction,

Appointment nonverbal expression

Somebody Who : 1,2,4,5 social interaction

Give One, 2,4 movement, shared

Get One responsibility

Individual Think : 3 independence

Time

Pass It On 3,4 spontaneity,
connectedness

Shout Out 5 spontaneity, multiple
ways to show focus

Merry-Go- 6 multiple ways to show

Round Share focus, connectedness

Discuss the Whole Text

e Revisit the Focus Question. Have students Raise
a Hand to respond to the following.

—Ask, What difficult situation did Stef face? What
helped her get through her problem?

— Discuss the challenges that Stef and Oren face.
Note that Oren is proud of his cultural heritage,
while Stef is initially embarrassed by hers.

©Curriculum Associate
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Texts That Reflect
the Diversity of Our World

Texts in Magnetic Reading provide students with mirrors of their own cultural identities and uDL
windows into the world around them and the people in it.

« Informational texts present information about compelling, high-interest topics. They also
include background knowledge for or extensions of other passages in a lesson and unit.

« Informational and literary texts mirror many cultural backgrounds and experiences.
Students learn more about themselves, their classmates, and people they have yet to meet.

» Some passages give background on the historical roots of social and racial injustice that
students may have experienced in their lives or in mainstream and social media.

Rings of Culture

Orientation

/\

Culture is more than just food and holidays. It
shapes our identities and gives us ground rules
for interpreting and operating in the world,
everything from interactions with elders
to understandings of time and personal space. Gender

All of us operate from multiple and different
cultural identities—what Dr. Sharroky Hollie
refers to as “rings of culture.”

Nationality

Region/
Location

Socioeconomic
Class

Religion Disability
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Texts in Magnetic Reading portray different rings of culture so that students see
something of themselves and their worlds represented in school. Some texts
illuminate the authentic cultural beliefs and experiences of a particular group. These
texts may address socioeconomic status, gender, ethnicity, nationality, disability, or
geographic location. In other texts, cultural background plays a lesser role. Cultural
identities may be shown more through “surface” details such as food and dress than
through representation of deeper beliefs and customs.

from

STAND UP,
YUMI CHUNCG!

Getting to Know the
World’s Greatest Artists:

Preserving

the Flavor of Life

by Victoria Bond

Diego Rivera

This mix of cultural representation, from deeper culture to more surface-level culture,

gives students the opportunity to:

 Bring themselves to the text culturally and linguistically.

« Connect ideas and information from the texts to what they know and have
experienced in their own lives.

» Make personal connections to the lesson topic when they preview lesson texts and
explore essential concepts.

« Share their cultures and home languages, providing other students with a window
into cultures and experiences that may be unfamiliar.
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Protocols for
Engagement and Accountability

Magnetic Reading ensures student engagement and
accountability through the regular use of protocols that
affirm cultural backgrounds and behaviors.

UDL

What are protocols? Protocols provide structure for activities so that all students

have a chance to think, talk, and participate equally in classroom activities.

Each protocol incorporates modes of communication common to one or more cultures

(see the Rings of Culture on page A44) and leverages those behaviors for a particular
instructional purpose. Thus, cultural behaviors are validated and affirmed (VA) and used to
build and bridge (BB) toward academic success.

When are they used? Protocols structure reading, writing, skills practice, and academic discourse.
They are embedded throughout each lesson and referenced at point of use in the Teacher’s Guide
and in the Overview. Protocols can take from less than a minute to five or ten minutes to complete.

How can they be customized? The chart below lists protocols according to how they are typically
used: for Reading, to complete Practice Activities or Academic Discourse, or to Share Responses.
Magnetic Reading suggests protocols to use within each lesson, but as you become familiar with the
protocols and the behaviors they validate, you may choose Reading, Activity/Academic Discourse,
or Response protocols that take better advantage of your students’ cultural assets. Use the Cultural
Behaviors chart on pp. A50 and A51 to match cultural behaviors to the protocols that use them.

READING PROTOCOLS

Name i Time i Description i Cultural Behaviors
Buddy Read text Students take turns reading a passage together. They ¢ VA: collective success, social
i dependent may take turns reading sentences or paragraphs. interaction

e BB: turn-taking

Jumpin text Teacher calls on the first student to read aloud. That ¢ VA: spontaneity, collective success,
Reading dependent student reads at least one sentence, no more than conversational overlap
: ¢ aparagraph. When that student pauses, another
student may jump in to continue reading. Continue
until all paragraphs are complete.

Teacher text Teacher reads aloud to students. * VA: oral tradition
Read-Aloud : dependent :

VA: behaviors that are validated and affirmed; BB: classroom behaviors that the protocol builds and bridges toward
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RESPONSE PROTOCOLS

Name

Time

Description

Cultural Behaviors

VOLUNTARY RESPONSE PROTOCOLS

Raise a Hand 1-2 mins. Students raise a hand or fist to volunteer information. e VA: verbal expressiveness
e BB: turn-taking
Shout Out <1 min. Students softly shout out responses at the same time. e VA: conversational overlap,
This protocol can be used for one-word or very short spontaneity, verbal expressiveness,
answers. Posed questions can require either one multiple ways to show focus
correct answer or a variety of short answers.
Stand and 1-2 mins. When a student wants to share a response, they ¢ VA: spontaneity, movement,
Share stand and share it. After sharing, they sit down. subjectivity, connectedness

NON-VOLUNTARY RESPONSE PROTOCOLS

Feet

for each voting option. Students vote by moving to
the place designated for the option they choose.

Pick a Stick 1-2 mins. After asking a question, the teacher picks from a e VA: multiple ways to show focus,
group of class popsicle sticks, each of which has a spontaneity
student’s name on it. The chosen student answers e BB: turn-taking
the question. Stick selection can continue until a
sufficient number of answers are heard.
Somebody 1-2 mins. The teacher uses a random identifier (such as e VA: social interaction, spontaneity
Who birthdays in summer, wearing green, or having only
one sibling) and invites the identified students to
stand. Then the standing students share out their
responses to a question.
Take a Poll < 1 min. Students vote on a question. This can be used with e VA: multiple perspectives
Raise a Hand, Shout Out, or Vote with Your Feet.
Thumbs-Up or < 1min. The teacher asks students to hold their hand near ¢ VA: connectedness, multiple
Thumbs-Down their chest and give a thumbs-up, thumbs-down, perspectives
or (if appropriate) thumbs-sideways to show their
response to a question.
Vote with Your 1-2 mins. The teacher designates a different part of the room e VA: movement, multiple perspectives,

collective success, social interaction
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Protocols for

Engagement and Accountability (continued)

Name

Time

ACTIVITY AND ACADEMIC DISCOURSE PROTOCOLS

Description

Behaviors

3-2-1

5-10 mins.

Students summarize multiple takeaways from an
activity or identify multiple details in a text. The
format can vary and is specified at point of use in the

Teacher’s Guide.

Example: Ask students to name 3 things they learned,
2 things they found interesting, and 1 question they
still have.

e VA: multiple perspectives
e BB: quiet, independent, prompted

Give One, Get
One

2-5 mins.

Students get up and mingle with their peers. After

a few seconds, the teacher calls out “GIVE ONE to a
partner.” Participants form pairs, and each “gives” a
key learning or important idea about the topic to the
other so that each person “gives one” and “gets one.”
This can be repeated multiple times.

¢ VA: social interaction, movement,
shared responsibility

Individual
Think Time

10 secs.-2
mins.

Students are given a short time to think about a
question before discussing with a partner, a small
group, or the whole class. This private processing
time gives students time to make sense of the
question and begin to gather their thoughts and
questions.

¢ BB: quiet, independent

Merry-Go-
Round Share

2-5 mins.

Students form groups of 3-4 to share their responses.

Each student takes a quick turn sharing with the
group.

® VA: social interaction, multiple ways to
show focus, connectedness
BB: turn-taking

Musical Shares

5-10 mins.

Students share a written response to a question or
prompt. The teacher directs all students to stand

up with their Student Books, then turns on music.
Students walk or dance around the room. When the
music stops, students stop and share with the closest
person to them, and each one takes a turn. This can
be repeated 2-3 times.

e VA: movement, multiple ways to show
focus, musicality, spontaneity, social
interaction

VA: behaviors that are validated and affirmed; BB: classroom behaviors that the protocol builds and bridges toward

A48 Magnetic Reading | Program Overview
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Name Time Description Behaviors

Pass It On 2-5 mins. Students call on each other to answer a question e VA: collective success, spontaneity,
: i or prompt. Students should not raise hands to be i connectedness
called on, and they should be encouraged to call on a :
variety of people. Students can “pass” on a question
by calling on another student. This protocol can also
be done with the use of a soft object that students
toss to one another to “pass it on.”

Silent 1-2 mins. Students look around the room and get the attention * VA: social interaction, subjectivity,
Appointment of a classmate without talking by using facial nonverbal expression
H i expressions or other nonverbal communication. H

Once they have made eye contact with a classmate,

they give some indication that they have a partner:

hand over heart or on top of the head, etc. Once

everyone has a partner, have them move quietly to

their Silent Appointment.

Snowballs 2-5 mins To share a short, written response to a question, °* movement, connectedness,
: students ball up their papers and throw their spontaneity, collective success
snowballs to a designated part of the room. The :
teacher then directs groups (each table or section) to
take turns picking up a snowball, checking to make
sure they don't get their own. Once all students have
a snowball, use a non-volunteer protocol to have
a few students read out the response on the paper

they picked up.
Synonym <1 min. Students brainstorm or identify synonyms for a ® VA: shared responsibility
Plug-In i key word. :
Team-Pair- 5-10 mins. Students work in groups of 4 to complete an activity ¢ VA: social interaction, multiple ways
Solo-(Team) i that has multiple parts or steps. Specific directions to show focus, shared responsibility,
: for what to do at each step are provided at point of i conversational overlap
use in the Teacher’s Guide. e BB: quiet, independent

Example: Team: Students work together as a group
to complete one part of a chart. Pair: Each team
breaks into pairs, and the pairs work together to
complete another part of the chart. Solo: Students
work independently to complete the next part of the
chart. Team: Students move back to their original
groups to complete the chart and/or discuss details.

Turn and Talk 1-2 mins. Students turn and talk with a partner. ¢ VA: social interaction
H H ¢ BB: turn-taking
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Cultural Behaviors
Leveraged for Learning

Consult this chart to learn more about the cultural behaviors validated
and affirmed through the use of responsive protocols.

Cultural What It Is Why It’s Important Protocols That Validate and
Behavior Affirm It
collective working together for a purpose School culture often emphasizes Buddy Read, Jump in Reading,
success : independent work, while shared work Pass It On, Snowballs, Vote with
and responsibility is encouraged in many Your Feet
cultures and seen as contributing to
overall performance of the group.
connectedness taking actions in the moment Connectedness alleviates stress in Merry-Go-Round Share, Pass It
that communicate warmth, students who feel a sense of urgency : On, Snowballs, Stand and Share,
acceptance, closeness, and and want to know about things “now.” Thumbs-Up or Thumbs-Down
availability
conversational speaking up while someone else Verbal overlapping shows engagement Jump in Reading, Shout Out,
overlap is talking i and focus in some languages and Team-Pair-Solo-Team
i cultures, while not overlapping can show
i the same levels of engagement in other
i languages and cultures.
movement moving while learning; learning School culture often prioritizes sitting i Give One, Get One; Musical
through physical activities still for much of the day, but some i Shares; Snowballs; Stand and
cultures learn better while moving. i Share; Vote with Your Feet
multiple allowing for a number of School culture can emphasize a 3-2-1, Take a Poll, Vote with Your
perspectives : perspectives that are equally “right” or “wrong” way of looking at Feet
i valued or doing something, but the essential :
understanding of a topic or concept
can be arrived at through alternate
perspectives and means of expression.
multiple ways demonstrating varied ways to School culture may prioritize a single Merry-Go-Round Share, Musical

to show focus

show focus and approach a task

way of showing focus (e.g., sitting quietly
and watching the teacher intently) while
other cultures allow for different ways
(e.g., moving around).

i Shares, Pick a Stick, Shout Out,

Team-Pair-Solo-Team

Magnetic Reading | Program Overview
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Cultural What ltIs Why It's Important Protocols That Validate and
Behavior Affirm It
musicality shared musical experiences Music is often not incorporated into Musical Shares
that bring people together for a school activities, but shared musical
purpose experiences are important in many
cultures and can engage and invest
students in learning.
nonverbal communicating with the eyes or School culture sometimes sees extended Silent Appointment
expression using gestures eye contact as rude, but in many cultures
it is a way of showing respect, attention,
and interest.
oral tradition the practice of using storytelling School culture often prioritizes reading Teacher Read-Aloud

and oral expressiveness

silently to oneself over reading aloud,
but many cultures view oral language
and storytelling as important norms and
traditions.

shared sharing collectively in learning School culture often emphasizes Give One, Get One; Synonym
responsibility tasks and activities independent work, but shared work and Plug-In; Team-Pair-Solo-Team
responsibility is encouraged in many
cultures and seen as contributing to
overall performance of the group.
social the use of social interaction In some cultures, the act of social Buddy Read; Give One, Get One;
interaction to learn interaction is valued as much as the Merry-Go-Round Share; Musical
content being learned; the interaction Shares; Silent Appointment;
contributes to successful learning. Somebody Who; Team-Pair-Solo-
Team; Turn and Talk; Vote with
Your Feet
spontaneity responding in an immediate and Spontaneity is viewed as natural and Jump in Reading, Musical Shares,
unplanned way appropriate in some cultures, but it is Pass It On, Pick a Stick, Shout
often discouraged in school culture. Snowballs, Somebody Who,
Stand and Share
subjectivity allowing for the expression of Inviting students to share personal Stand and Share, Thumbs-Up or
personal perspectives experiences and opinions can get them Thumbs-Down
more interested and invested in learning.
verbal using words combined with School culture often values a limited Raise a Hand, Shout Out
expressiveness gestures and other nonverbal subset of the many ways students can

means of expression to
communicate ideas and
emotions

express their ideas. However, alternative
ways of sharing and expressing ideas are
equally additive to the classroom culture
and conversation.
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UNIT OVERVIEW

Build Knowledge

The texts in this unit explore water as a  /
powerful life-giving force of nature. E a rt h s Wate r
¢ In Lesson 9, Water and Humans,
students read poetry that examines
iy PRI TEL ST LESSON 9 LESSON 10
umanity’s connection to water.
Water and Humans Fresh Water

—from Water Rolls, Water Rises,
poem

—“Rain in Summer,” “Untitled,”
“Spring as Adversary,” poems

—from Out of the Dust, poem

¢ In Lesson 10, Fresh Water, students
read informational texts that
show how precious water is to all
living things.
—“Water, the Liquid of Life,”
science article

—"Hidden Water,” science article

—“Water, Water Everywhere,”
technology article

¢ In Lesson 11, Water Problems
and Solutions, students read
informational texts about pollutants
and other problems facing
waterways as well as innovative
solutions.

—“Tackling the Clean Water Crisis,”
technology article

—"“Tiny Oysters Do a Big Job,”
science article

—"“A Winning Idea,” “Water Heroes,”
profiles
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e The Connect It Lesson, The Future
of Water, features culminating texts
about innovative water treatment
processes to address water-related
problems.

—"“From Toilet to Tap: A New Way to
Save Water,” science article

LESSON 11 CONNECTIT

Water Problems and Solutions The Future of Water

—"“After the Flush,” science article

Preview the Unit

e Introduce the unit topic and read
aloud the lesson titles.

e Say, Look at the lesson titles and
images. What questions or predictions
do you have about what we will learn?

e Use Stand and Share to have
, 2-3 students share a question or
a prediction.

©Curriculum Associates, LLC  Copying is not permitted.

©Curriculum Associates, LLC  Copying is not permitted. UNIT 3 | Earth’s Water 161



OVERVIEW

Water Problems and Solutions

FOCUS QUESTION

How can we make sure living things get the
clean water they need?

About the Lesson

OBJECTIVES
Content Objectives

¢ Analyze how information is organized in
different text structures.

e Compare two text structures and explain
the authors’ reasons for choosing each.

e Understand how people are working to

solve the problem of access to clean water.

Language Objectives
e Describe text structure.

e Discuss ideas about why an author chose
a particular text structure.

e Write a persuasive argument about one
solution to the clean water problem.

ACADEMICTALK
See Glossary of Terms on pp. 476-483.

text structure, compare-contrast text
structure, problem-solution text structure

Spanish Cognates

estructura del texto, comparar-contrastar,
problema-solucién

Build Knowledge

Lesson texts build knowledge about:

¢ Inventions that help people access clean
water

¢ Innovative approaches to cleaning
polluted waterways

e Young inventors using creativity to
solve problems related to clean water

Plan Student Scaffolds

¢ Use i-Ready data to guide grouping

: and choose strategic scaffolds.

F+J Use Teacher Toolbox resources as
needed to address related skills:
—Describe problem and solution text

structure

—Text structure

e Partner students with the same home
language to discuss the concepts and
inventions in this lesson using the
language of their choice. EL

e Preview texts and activities to anticipate
barriers to engagement, access, and
expression. Modify based on needs.

Use Protocols That Meet the
Needs of All Students

In order to increase engagement and validate cultural and
linguistic behaviors, specific protocols are included in the
lesson. To further customize activities for your students,
consider optional protocols listed on pp. A46-A51.

Appointment

PROTOCOL | SESSION | VALIDATES
Take a Poll 1 multiple perspectives
Silent 1,2,4 social interaction,

i nonverbal expression

Stand and Share 1,4,5,6

{ spontaneity, movement,
i connectedness

Pick a Stick 11,2,3,6

spontaneity

3-21 ‘6

multiple perspectives

LEARNING PROGRESSION | Compare Text Structures

Students build on this skill:
RI.4.5 Describe the overall
structure of events, ideas,
concepts, or information in a text
or part of a text.

Students learn this skill:
RI.5.5 Compare and contrast the
overall structure of events, ideas,

concepts, or information in two or >

more texts.

Students prepare for this skill:

R1.6.5 Analyze how a particular
sentence, paragraph, chapter, or
section fits into the overall
structure of a text.

Students review and practice:

e RI.5.1 Make inferences

e RI.5.2 Determine main ideas
and key details

¢ RI.5.4 Determine word
meanings

194a UNIT 3 | Earth’s Water
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LESSON PLANNING GUIDE
TEXT 1: Tackling the Clean Water Crisis e TECHNOLOGY ARTICLE

SCAFFOLD
READING

PRACTICE THE
FOCUS STANDARD

e Formative
Assessment@

TEXT AT-A-GLANCE ENGLISH LEARNER SUPPORT (EL)

Concepts/Background

e consequences of water contamination
e obstacles to accessing clean water

e evaporation and condensation

Language

remote, trough, complex, condensed, precise, United Nations

e Vocabulary: crisis, contaminated, variety, low-maintenance, purify,

Speaking/Reading

e Analyze synonyms, Analyze phrases
Reading

e Use visual support

Speaking/Reading

e Activate prior knowledge
Writing

e Use sentence frames

TEXT 2: Tiny Oysters Do a Big Job ¢ SCIENCE ARTICLE

SCAFFOLD
READING

(G

Tiny 1
Oysterse—
Doa .
Big Job

PRACTICE THE

FOCUS STANDARD
e Formative
Assessmenta

Concepts/Background

e residential and industrial water pollution
e oysters as filter feeders

e keystone species

Language

oxygen levels, barnacles

e Vocabulary: pier, clusters, pollutants, critical, filter, caliper, logs,

Reading

e Explore content vocabulary, Interpret
idioms

Speaking/Reading

e Paraphrase

Listening/Reading

e Read aloud

Speaking/Reading

e Activate prior knowledge
Speaking/Writing

e Talk before writing

TEXTS 3A & 3B: A Wmnmg Idea, Water Heroes * PROFILES

INDEPENDENT Concepts/Background Reading
READING AND e how plastics get into water e Analyze word parts, Interpret idioms
PRACTICE e harmful effects of plastics in water Listening/Writing
e Formative  wastewater treatment plants * Read aloud questions and answer
Assessmentg e how germs pollute water dhoftass
e how problem-solving leads to innovation and invention Writing
Language e Use word bank
e Vocabulary: wastewater, hygiene
¢ Informal Language: end up in
KNOWLEDGE BUILDING

RESPOND TO THE FOCUS QUESTION
e How can we make sure living things get
the clean water they need?

¢ Integrate information from the lesson texts
e Collaborative discussion
e Short response

Speaking/Writing
e Collaborate with a partner, Talk before
writing
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TALK ABOUT THE TOPIC

Before Teaching the Lesson

Preview the texts before teaching the lesson. Plan

scaffolds to use and provide background information

as needed before reading each text.

e Tackling the Clean Water Crisis: Water Treatment Ca TALK ABOUT THE TOPIC
The water treatment process takes impurities out
of water, making it safe for drinking, bathing,
and farming.

e e ose 2 Water Problems

reefs help prevent erosion of the shoreline and create

|
a natural barrier against waves, which helps prevent and Solutlons
flooding from storms. As an alternate means of
o

representation, consider sharing images or videos

# |

that show how oyster reefs protect shorelines. o FOCUS QUESTION

¢ A Winning Idea: Microplastics Microplastics are
found in nearly all of the world’s streams, rivers, lakes,

and oceans. Each year, about 1 million tons of tiny ' H OW ca n We m a ke S u re

plastic fibers are released into wastewater. IiVing things get the Clean
Talk About the Topic water they need?

BUILD STUDENTS’ INTEREST

o ¢ Introduce the lesson topic and Focus Question.
Tell students that in this lesson they will read, 9 NOTICE AND WONDER
talk, and write about problems and solutions Look at the four texts you will read in this lesson. What do you notice?

related to getting clean water. What do you wonder? Discuss your ideas with a partner.

¢ Have students Turn and Talk to briefly discuss

the Focus Question. Then invite volunteers to o THINK AHEAD
Raise a Hand and share what they already know Each of the following questions relates to a topic you will read about in this

about this topic. lesson. Discuss each question with your partner, sharing what you know

. . already or making predictions.
e Invite students to use their home language to y gp

talk about the Focus Question. EL - What causes water to become polluted?

¢ Introduce the focus standard. Say, As we learn » How much water can one oyster clean in a day?
about clean water, we'll also discuss why the « What supplies might you need to purify water?
author of each text chose a particular text structure ﬂ

to organize their ideas.

o e Ask students to complete Notice and Wonder
with a partner.

(I think __because ___ j I agree/disagree that ___
because .

e Use Take a Poll to have students vote on which

teXt they are mOSt excited tO read. 194 unNIT3 | Earth’s Water ©Curriculum Associates, LLC  Copying is not permitted.
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€ INTRODUCE ESSENTIAL CONCEPTS
e Have students use Silent Appointment to find a

- partner and complete Think Ahead.

LESSON 11 e Say, You may not know the answers to any of these
’ questions, and that is okay. You will learn more as

you read the texts in this lesson. But what do you
know that might help you make a prediction, or a
reasonable guess?

e Encourage students to examine the text images
to help them make predictions. EL

e Use LISTEN FORs to monitor understanding. Use
Help & Go scaffolds as needed.

e LISTEN FOR Students understand the terms
polluted, oyster, purify, and supplies.

Tacklmg the —E
Clean Water Crisis

by John Hansen
HELP & GO: Vocabulary

¢ Provide the following Spanish cognates: polucién
(pollution), ostra (oyster), purificar (purify). Invite
students to share synonyms or explanations for
each word to demonstrate understanding. EL

Tiny Oysters Do

aBigJob
by Lela Nargi

e Use the word supplies in a sentence to show its
meaning. Say, | need the following supplies to paint
my bedroom: a paintbrush, paint, and tape. What
are supplies? materials, items needed to complete
a task

e When partners have finished their discussions,
invite volunteers to Stand and Share responses
to each question. Prompt them to explain
their reasoning.

e LISTEN FOR Students take turns talking and
listening.

HELP & GO: Academic Discussion

A Winning Idea
by Kathryn Hulick

e Remind students how to contribute respectfully
to a discussion. Say, /t’s important to share your
own ideas, but it’s also important to give others a
chance to speak. Suggest these sentence frames:
— I think that
— What do you think about __ ?

e Give students time to rehearse a response with a
partner before sharing with the whole group. EL

Water Heroes
by Helen Walz

©Curriculum Associates, LLC ~ Copying is not permitted. LESSON 11 | Water Problems and Solutions =~
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SCAFFOLD READING

© Support Reading

e Set a purpose for reading. Say, In this text, you
will learn about some ways that people can get
clean water.

e Have students read paragraphs 1-4. Have them
circle unknown words and mark confusing parts
with a question mark.

e Use CHECK INs and related Help & Go scaffolds

as needed to support understanding of the text.

Monitor based on annotations, observation, and
your knowledge of students.

e CHECKIN Students understand why it is
difficult for some people to get clean water.

HELP & GO: Background

e Explain that many factors can prevent people
from accessing clean water, including a lack of
government oversight, climate or settlement
patterns, poverty, resource depletion, and
discrimination.

¢ Show a gallon of water to demonstrate how
heavy it is. Ask students to imagine the weight of
23 gallons and how it might feel to transport that
much water over a long distance.

© Stop & Discuss

¢ Have students Turn and Talk to complete
Stop & Discuss with a partner.

e LOOK FOR Students understand that
contaminated water affects almost 1 billion
people and often results in illness.

HELP & GO: Comprehension

e Revisit paragraph 1. Ask, How many people
struggle to get clean water? almost 1 billion What
happens if you drink contaminated water? You get
sick.

¢ Point to the word crisis in the text title and
note its Spanish cognate crisis. Ask, What is
another word with the same meaning? problem,
emergency EL

196 UNIT 3 | Earth’s Water

SESSION
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Tackling the

_\by John Hansen‘)
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low-tech = made with simple
technology and few materials

RL5.1

Stop & Discuss

What problem does the
author identify in this

part of the text?

Explain the problem and
why it is a problem.

196

UNIT3 | Earth’s Water

o 1 For many people, getting a drink of water is so easy that they

hardly think about it. But nearly a billion people in the world,
including some in the United States, struggle daily to get safe,
clean drinking water. Hundreds of thousands—mostly kids—get
sick each year as a result of contaminated water.

There’s no single solution to the clean water problem. That’s
because people in different places have different needs. To meet
those needs, inventors have worked on a variety of ways to get
safe water to people.

In some places, people have access to clean drinking water, but
the water is far away. They may have to carry it for miles in a
heavy water can—a few gallons at a time—to get it home. An
invention called the Hippo Water Roller allows a person to haul
23 gallons (87 liters) of water in just one trip. The Hippo is
basically a big barrel with a long handle attached. The clever,
low-tech design makes the Hippo easy to roll long distances over
rough ground.

In other places, people only have access to contaminated water
and they need a way to clean it. The following inventions—the
Watercone and the Slingshot—are similar in that both are low-
maintenance, portable ways to purify water. Plus, they work well
in remote places far from the large water-treatment plants that
serve towns and cities. @
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© Support Reading
e Have students read paragraphs 5-8.
e CHECKIN Students recognize the roles of
evaporation and condensation in purifying water.

HELP & GO: Background

e Share a simple diagram of the water cycle to
support understanding. EL

® Review how temperature affects water, changing
L - _ it from a liquid to a gas and back to liquid again.
c:lll?cIt‘ixl::m;h e R e Ask, How does understanding the water cycle
help inventors come up with ideas like the Slingshot
and the Watercone?
e Use the gallon of water again to show that the
2 quarts of water produced each day by the
Watercone is equal to half a gallon.

5 The Watercone is a simple, low-tech device. All it needs to work

is direct sunlight. Dirty or salty water is poured into a round

black pan. A clear plastic cone is placed on top. As the sun o Stop 8. D]. sSCuss

evaporates the water, clean drops form inside the cone and then

trickle down into a collection trough. The Watercone can only * Have students Turn and Talk to complete the

produce 2 quarts (about 2 liters) of clean water per day, so Stop & Discuss.
multiple cones are usually required to meet a group’s needs. Still, e LISTEN FOR Students understand that the
the Watercone is a good option in places without electricity, and Slingshot and Watercone make dirty water

itis inexpensive and easy to transport. drinkable and provide water to remote areas.

6 By contrast, the Slingshot is a complex machine that is smaller
than a dishwasher. It runs on electricity, but it uses less power HELP & GO: Comprehension
than a microwave. It can clean extremely dirty water, removing

e Have students reread paragraph 5 and explain
how the Watercone works in their own words.
Repeat for the Slingshot in paragraphs 6 and 7.

dirt, salt, chemicals, viruses, and bacteria. A hose sucks the output = amount produced

source water into the machine. The water is boiled, evaporated, o

and condensed back into liquid, all at very precise temperatures. RI.5.2 . .
p . : e Point to the phrase runs on electricity in paragraph 6.
7 The Slingshot can produce about 200 gallons (757 liters) of clean Stop & Discuss Guide students to understand that runs on means
water per day. The machine’s high output and low energy use How do the Watercone “is powered by.” Discuss why a machine that is

and the Slingshot help to
solve the clean water
crisis?

make it a good solution for towns and villages. The downside is powered by electricity might produce more water

that, unlike the Watercone, the Slingshot is expensive and can be than a device that uses sunlight for energy. EL

hard to transport to the many remote towns and villages that )
Use text details to support

your response.

need it.

8 The United Nations has warned that the world’s water shortage

will get worse. In the years ahead, clean water inventions will people __ Use Pick a Stick to have a few students revisit the
become as necessary to life as water itself. @. cceseccscscesace .)\ 5 Focus Question. Ask, How can the three inventions
you read about help people get the clean water they

need? Record student responses for later use.

Discuss the Whole Text
Both inventions help ]
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PRACTICE THE FOCUS STANDARD

Reconnect to the Text

Have students Raise a Hand to recall “Tackling the
Clean Water Crisis.” Ask, How do these inventions
help to solve the problem of access to clean water?

RI.5.5 Compare and contrast the overall structure (e.g., ... comparison, . .. problem/solution)
2120 @)@ 2~ of events, ideas, concepts, or information in two or more texts. e

@\5

O Introduce the Standard © Analyze Text Structure

e Review the instruction on the student page.

e Text structure refers to the way the information in a text is organized.

e Say, The text “Tackling the Clean Water Crisis” uses ¢ Understanding how the author has organized information helps you find and
a compare-contrast text structure. What is the remember important details.
author comparing and contrasting? inventions that o A text that uses a compare-contrast structure describes how things are similar to
help people access clean water Signal words and or different from one another.

phrases help show how an author is presenting
information. What signal words and phrases tell
you that the author is comparing and contrasting?
paragraph 4: In other places, similar, both;

o Reread/Think

Reread “Tackling the Clean Water Crisis.” Then complete the chart by adding details
to compare and contrast the three inventions.

paragraph 6: By contrast; paragraph 7: unlike Hippo Watercone Slingshot
¢ Note the Spanish cognates comparar (compare) Main transport clean purify water purify water
and contraste (contrast). Invite students to purpose water
demonstrate understanding by comparing and
contrasting objects in the classroom. EL
Level of low-tech low-tech complex
. technology
© Reread/Think
MODEL THE STANDARD Model thinking aloud to A p ) . .
complete the first row of the chart. w':t:‘:nt of | 23gallons quarts 200 gallons
e Say, We'll focus on key features of each invention provided
to compare and contrast them. First, let’s look at
the main job of each invention. The Hippo Water Energy people sunlight electricity
Roller transports clean water, and the Watercone source
purifies water. I'll go back to paragraph 6 to find the
pqrpose of the Slingshot. Th?re | see that the Cost not stated inexpensive expensive
Slingshot also cleans, or purifies, water.
GUIDE STANDARDS PRACTICE Have students
complete the remaining rows of the chart. Easy to yes yes o
e Once students have completed their charts, move?
ask, What similarities do the inventions have?
How are the inventions different? Use Pick a Stick
to have students share responses. 198 UNIT3 | Earth's Water ©Curriculum Associates, LLC  Copying is not permitted.
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(3 JEIIS

Why did the author organize the information in “Tackling the Clean
Water Crisis” in a compare-contrast text structure? How does the
structure help you understand the topic?

ﬂ The compare-contrast structure ]

structure because ___.

-
[I think he used a compare-contrast helps me understand __.

OWrite

Explain why the author chose a compare-contrast text structure
for “Tackling the Clean Water Crisis.” What do the similarities and
differences in the three inventions help you understand about the
clean water crisis?

Sample response: The author chose a compare-contrast text

structure for “Tackling the Clean Water Crisis” to show that

getting access to clean water is a difficult problem to solve. For

example, all three inventions improve access to clean water for

people who don’t have enough of it. The Hippo does this by

making it easier to move water that’s already clean. In contrast,

the Slingshot and Watercone improve access by making dirty

(666 ¢ XK Y
WRITING CHECKLIST

[ I explained why the
author chose a
compare-contrast
text structure.

[ Tincluded details
from the text to
support my thinking.

[] I used complete
sentences.

[ Iused correct
spelling, punctuation,

LESSON 1

and capitalization.

water clean enough to drink. All three inventions also have unique designs. The

Slingshot uses complex technology, but the Hippo and Watercone are low-tech

designs. By using a compare-contrast structure, the author helps readers understand

why a big problem like the clean water crisis is going to need more than one solution.

©Curriculum Associates, LLC ~ Copying is not permitted.
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© Talk

e Prepare students to complete the Talk activity. Say,
Authors choose a text structure by thinking about
what they want readers to understand. What did the
author want readers to understand in “Tackling the
Clean Water Crisis”? Different clean water inventions
work in different ways to help provide clean water to
people who cannot access it easily.

e Say, As you discuss, think about how comparing
and contrasting different inventions helps you
understand the clean water problem.

¢ Have students use Silent Appointment to find a
partner and complete the Talk activity.

e LISTEN FOR Students understand that the text
structure shows the complexity of the clean water
problem. Use Help & Go scaffolds as needed. ﬂ

HELP & GO: Standards Practice

e Have students review their completed charts.
Ask, What is the goal of all three inventions? to
provide access to clean water Are the inventions
interchangeable? No. Why not? The Hippo carries
water across long distances. The Slingshot and
Watercone clean dirty water.

e Discuss the differences between the inventions,
focusing on the pros and cons of each for
different populations. Ask, What point is the
author making about the clean water problem? It is

complicated and requires many different solutions.

O Write

e Have students complete the Write task and use
the checklist to check their work.

e As needed, give students a sentence frame to
use as their opening or concluding sentence:
Comparing and contrasting different inventions
helps me understand that the water problem . EL

e Use written responses to determine whether
students need additional support.ﬂ
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SCAFFOLD READING

© Support Reading

e Set a purpose for reading. Say, In this text, you
will read to learn how oysters can help to solve one
type of clean water problem.

¢ Have students Raise a Hand to share what they
know about oysters. Ask, Where might you see
oysters? at the beach, in a restaurant

e Have students read paragraphs 1 and 2. Have
them circle unknown words and mark confusing
parts with a question mark.

e Use CHECK INs and related Help & Go scaffolds
as needed.

e CHECKIN Students understand the terms
clusters and pollutants.

HELP & GO: Vocabulary

e To clarify the word clusters in paragraph 1, point
to the oysters on the page and then sketch
oysters growing in a cluster. Ask, How do the
oysters grow? close together in a bunch EL

e Have students look inside and around the word
pollutants in paragraph 2. Ask, What familiar
word do you see in this word? pollute The students
are testing the water for pollutants. What is the
goal of this project? to make the city’s waterways
healthy again What is a pollutant? something that
makes the water polluted, or dirty

© Stop & Discuss

¢ Have students complete Stop & Discuss with
a partner.

e LOOKFOR Students understand that the
scientists want to make the waterways healthy.

HELP & GO: Comprehension

e Encourage students to revisit paragraph 2 and
summarize it in their own words. EL

e Ask, What are the oysters helping with? making the
city’s waterways healthy again What are the
students testing at the same time they measure the
oysters? river pollutants

200 UNIT 3 | Earth’s Water

SES§ON @@

Tiny
Ogsters
Do a
Big Job

by Lela Nargi

o 1 On a gray, windy day, 40 middle-school students stand on a
pier over the Harlem River in New York City. Their teacher
pulls a long, slimy rope out of the river. “Stand back!” he calls.
Attached to the end of the rope is a metal cage. Inside are
clusters of small, shelled animals—oysters.

2 Today, the students are scientists whose job it is to measure

o RLs1 how much the oysters have grown and test the river water for
g pollutants. They will report their findings to researchers at the
Stop & Discuss e .
Billion Oyster Project (BOP). The students hope to help make

What do the student
scientists hope to do with
the oysters’ help?

the city’s waterways, including the Harlem River and New York

Harbor, healthy again, and the oysters are helping! How do
they do that? @

(..................'

Underline the sentence
that supports your
response.
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Nature’s Water Filters

3 Opsters are a critical part of the underwater
community they share with plants, fish, and other
wildlife. One reason is that oysters are filter feeders;
they eat by pumping large amounts of water through
their gills and filtering the water to get food. In fact,

a single oyster can filter up to 50 gallons (189 liters) of
water per day! In addition to tiny living things, oyster

gills trap sand, clay, and some contaminants. This gills

filtering process cleans the water, making it safe and
healthy for aquatic plants and animals to thrive.

4 Furthermore, oysters provide a habitat for many kinds
of underwater life forms. New oysters attach their
shells to older ones to form big reefs, creating many
small spaces where other animals can live. Because so
many life forms depend on them, oysters are called a
keystone species. If a keystone species disappears,
other plants and animals may die off with it.

Trouble for Oysters
5 That’s exactly what happened 100 years ago in New York

Harbor. Before then, lots of oysters lived in the harbor. These r :
.. .. o Stop & Discuss
oysters were delicious—maybe too delicious. By the early

1900s, the oyster population was in danger. People were eating
the oysters faster than they could grow back.

6 But the oysters were in trouble for another reason, too.
Pollution was pouring into the waters of the growing city.
Opysters that filter and absorb too many pollutants become sick
and unable to reproduce, and New York Harbor became so
polluted that few animals could live in it. Since the 1970s, new
laws have helped reduce pollution in the harbor. Some fish had

reappeared, but oysters were still missing—until recently. @. ceed
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CLEAN WATER

contaminants = substances
that make something dirty

reproduce = make offspring

RI.5.2

Which statement best
explains why scientists
who study water
pollution are interested
in oysters?

] Oysters eat by
trapping tiny living
things in their gills.

M Oysters clean water
and create homes for
other species.

] Oysters have been
in danger since the
early 1900s.

LESSON 11 | Water Problems and Solutions 201

:
Filter Feeding

OXYGEN AND
PARTICLES IN WATER

€ Support Reading

e Have students read paragraphs 3-6.

e CHECKIN Students understand how oysters
filter water.

HELP & GO: Comprehension

¢ Consider reading paragraphs 3 and 4 aloud to
provide support with technical details. Ask
students to paraphrase the process in their own
words. EL

¢ Show a time-lapse video of oysters filtering water
to help students see how the water becomes
cleaner after the filter feeding.

O Stop & Discuss

e Have students complete Stop & Discuss with
a partner.

e LOOKFOR Students understand that oysters
can make water cleaner and restore habitats for
other species.

HELP & GO: Comprehension

e Have students revisit paragraph 3. Say, The text
states that oysters filter the water in order to eat. Why
is that a good thing for polluted waterways? Their
gills trap material, so they clean the water as they eat.

e Have students revisit paragraph 4. Say, The text
states that oysters provide habitats, or places to live,
for other life forms by creating reefs. Where else have
you heard of reefs? coral reefs How might an oyster
reef be like a coral reef? New oysters attach to old
ones and form a big cluster of shells. This gives other

species places to live.
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SCAFFOLD READING

© Support Reading
¢ Have students read paragraphs 7-10.
e CHECKIN Students understand the terms
caliper, logs, and oxygen levels.

HELP & GO: Vocabulary

¢ Have students look around the words caliper
and logs in paragraph 8 to determine that a
caliper is a measurement tool and the verb logs
means “records” or “writes down.”

e Have them look inside the phrase oxygen levels in
paragraph 9. Explain that this phrase refers to
the amount of dissolved oxygen in water that is
available for life forms to use.

@O Stop & Discuss

¢ Have students Turn and Talk to complete
Stop & Discuss.

e LISTEN FOR Students understand that humans
and oysters are succeeding in cleaning the water.

HELP & GO: Comprehension

e Explain that people sometimes say “the future
looks bright” to mean that they expect
something good to happen in the future. EL

e Guide students to make connections between
details in the text and the success of the Billion
Oyster Project. Ask, What happened to the size of
the oysters? They got bigger. What does that tell us
about the water? It's becoming a healthier
environment for them. What does that tell us about
the project? The oyster project is working.

e Ask, What other signs show that the project is
working? more animals in the oyster cages and
clearer water

Discuss the Whole Text

Use Pick a Stick to have a few students respond
to the Focus Question. Ask, How does the Billion
Oyster Project help living things get clean water?
Record student responses for later use.

202 UNIT 3

Earth’s Water

RL5.1
‘ Stop & Discuss

Why does the future look
bright for New York
Harbor?

Use at least two details
from the text to support
your response.

202 UNIT3 | Earth’s Water

o 7 The kids on the Harlem River gather around the cage.

10

Scientists at Work

“The oysters definitely look much bigger now,” says a student
named Kelly.

Her classmate Bianca picks out a clump of the animals. Karina,
Bianca’s twin, measures an oyster using a tool called a caliper,
and Bianca logs the measurement. The students measure all the
oysters and compare notes. The biggest oyster is more than two
inches long, a healthy size for its age.

Lastly, the students pull up buckets of water to check how cloudy
it is and measure its oxygen levels. Cloudy water is a problem
because too much sediment (bits of sand, clay, and other things)
can block sunlight and stop plants from growing. As more
oysters are added to the harbor and continue to grow, the water
should become clearer and hold more oxygen. Other animals
should return too, like the mud crabs and barnacles the students
find in the oyster cage. It’s a sign the oysters are busy creating a
healthier environment in the river.

In a few months, a new group of students will check the cage
again. When these oysters are big enough, they will be moved to
a healthy reef in the middle of the harbor. For today, everyone
agrees: the future is looking bright for New York Harbor. @

(c-oo-oc-oo-oc-oo-oc-ooooocooooocooooocoooooc-oo-oc-o 0e®
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PRACTICE THE FOCUS STANDARD m

Reconnect to the Text

Have students Raise a Hand to recall “Tiny
Oysters Do a Big Job.” Ask, What big job are the
RI.5.5 Compare and contrast the overall structure (e.g., ...

PRACTICE & comparison, ... problem/solution) of events, ideas, concepts, or LET RN O)/STEI’S domg7

information in two or more texts.
@ Compare Text Structures @ Practice the Standard

¢ A text that uses a problem-solution structure describes a problem and then * Review text structure. Have students Raise a
explains how the problem is solved. Hand to recall how the compare-contrast text

I M L.
e Comparing texts on the same topic that use different text structures can help you structure of “Tackling the Clean Water Crisis
better understand what each author wants to communicate about the topic. helped them understand different inventions.

@\Q

. e Introduce the problem-solution text structure.
© Reread/Think . pro®
Reread “Tiny Oysters Do a Big Job.” Add the major problem and solution to the * Point out the Spanlsh cognatei for prc?blem
chart. Then list three reasons that explain why this solution is effective. (problema) and solution (solucién). Invite students
to give examples of problems and solutions to
Problem demonstrate understanding. EL
New York City’s Harlem River and other waterways became dangerously polluted
over time. .
© Reread/Think
MODEL THE STANDARD Think aloud to identify
J, the problem and solution in “Tiny Oysters Do a
Solution Big Job.
Oysters were added to the waterways to help clean the water. * Say, There are different types of problem-solution

texts. Often, a text introduces and explains a
problem, and then it introduces and explains a
solution. But this author starts by introducing BOTH
J, the problem and the solution, and then explains why
the solution is effective.

Reasons This Solution Is Effective
« Oysters filter contaminants from the water. * Say, To identify the problem, think about what the
text is about. The title says that oysters “do a big job.”
That big job is cleaning up the polluted river.
Polluted waterways are the problem in this text.

« Oysters make the water healthier and safer for plants and animals to live.

« Oyster reefs provide habitats for underwater life.

e What solution does this text offer to the problem of
the polluted river? Oysters are being used help clean
up theriver.

GUIDE STANDARDS PRACTICE Guide students
to identify reasons why the solution is effective.

Ask, In what ways are the oysters helping to improve
©Curriculum Associates, LLC ~ Copying is not permitted. LESSON 11 | Water Problems and Solutions 203 the Watel’7

e Have students Stand and Share some of the
reasons they listed in the chart.
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PRACTICE THE FOCUS STANDARD

© Talk

¢ Have students use Silent Appointment to find
a partner and complete the Talk activity.
Remind them to use their charts to support
their thinking.

e Consider having students use a Venn diagram to
organize their ideas as they discuss.

e Ask volunteers to Stand and Share their
answers to the Talk questions. Use student
responses to provide additional support as
needed. For instance, ask, What does the author
of [text] want you to learn from reading this text?
What point is this author making about the clean
water crisis?

O Write
e Have students complete the Write task.

e Allow students to Turn and Talk to share ideas
before they begin writing. EL

e LOOKFOR Students recognize how the
text structures support their understanding of
the texts.

HELP & GO: Writing

e Have students refer to the charts completed in
Sessions 2 and 4 to identify specific examples to
include in their writing.

e Use written responses to determine whether
students need additional support.ﬂ

204 UNIT 3 | Earth’s Water

PRACTICE

With your partner, compare and contrast the text structures of
“Tackling the Clean Water Crisis” and “Tiny Oysters Do a Big Job.”

* How are both texts alike?
e What text structure did each author use to organize the information?

e How do the text structures help you understand each text better?

Y N

Oysters Do a Big Job" both explain ___.

[“Tockling the Clean Water Crisis” and "TinYJ [I::f;uf:;;:s:‘?: ; ure EZ ;::IPS me J

O write
Identify the text structures of “Tackling the Clean Water Crisis” and
“Tiny Oysters Do a Big Job.” Explain why each author used that
structure. Then explain how both of these texts help you understand
more about the problem of clean water.

Sample response: In “Tackling the Clean Water Crisis,” the

author used a compare-contrast text structure to describe three

different inventions that help people get clean water. This

structure helped him explain how each invention can help to

solve part of, but not all of, the problem of access to clean water.

In “Tiny Oysters Do a Big Job,” the author used a problem-

6O b¢
WRITING CHECKLIST

[ Iidentified the text
structures.

[J I explained why each
text structure was a
good fit for its topic.

[ I used complete
sentences.

[ Tused correct
spelling, punctuation,
and capitalization.

> O &4

I~

solution text structure to explain how the problem of cleaning up the water in New

York Harbor is being solved using oysters. This structure let her explain the problem of

dirty water in New York Harbor and describe one solution that can help fix it. Both texts

helped me understand that problems with clean water can exist anywhere. Fixing this

problem requires different solutions depending on where and why dirty water exists,

how much needs cleaning, and who will use it once it’s clean.
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INDEPENDENT READING

e Ty

‘\Winning|

by Kathryn Hullck

1 When high-school student Fionn
Ferreira visited the beaches near his
home in West Cork, Ireland, he was
upset by the huge amounts of plastic trash
he saw. Then he learned about an even
bigger problem—microplastics in wastewater.

2 Microplastics are tiny pieces of plastic. Some result from

the breakdown of larger plastic trash, while others come from
products like soap and shampoo. These tiny particles flow into
sink and shower drains and eventually end up in the ocean.
Wastewater treatment plants, where dirty water is cleaned, can
remove germs but not microplastics. And that’s a problem
because most plastics contain chemicals that are bad for people
and wildlife.

3 Ferreira had an idea. He noticed that plastic and oil stick
together, so he wondered if oil could be used to pull

microplastics out of water. He tested his idea using vegetable oil.

It worked, but then he had another problem—he needed a way
to get the oil out of the water! Ferreira mixed rust powder,

which is magnetic, into the oil. Then he used a magnet to draw
the mixture out of the water, bringing the microplastics with it.

d/ldea

Microplastics

breakdown = separation into
smaller parts
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Reconnect to the Texts

Display responses to the Focus Question for
“Tackling the Clean Water Crisis” and “Tiny Oysters
Do a Big Job.” Invite students to make connections
between the two texts.

Independent Reading

e Set a purpose for learning. Say, Today you
will read two more texts to learn about methods of
cleaning water. As you read, think about the text
structure each author has used to organize the
information.

e If students need more support, work with them in
small groups to guide reading.

e Use CHECK INs and related Help & Go scaffolds
as needed.

e CHECKIN Students understand the term
microplastics.

HELP & GO: Vocabulary

e Guide students to look inside microplastics and
identify the base word plastic and prefix micro-.
Ask, What other words use this prefix? microscope,
microchip Based on those examples, what do you
think microplastics are? small pieces of plastic EL

e Use the image of microplastics in the text to
initiate a class discussion about them. Consider
sharing a short video about how microplastics
end up in water.

e CHECKIN Students understand why Ferreira
used rust powder to deal with the microplastics.

HELP & GO: Comprehension

e Reread paragraph 3. Point out that rust powder is
made from tiny flakes of rusted metal, which is
why it is magnetic. Ask, Why did Fionn have to find
a way to get the vegetable oil out of the water?
because oil is another contaminant

¢ Clarify understanding of the process described in
paragraph 3 by having students retell it or draw a
simple diagram of how it works.
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INDEPENDENT READING

© Independent Reading

e CHECKIN Students understand the success of
Ferreira’s idea.

HELP & GO: Comprehension

o Ask, Why did Ferreira need to know how much
microplastic he was removing? Knowing this would
show how useful his idea was. If he had only
removed a small amount of microplastics, what
would that have shown? That his idea wasn't that
helpful and maybe needed more work.

e Ask, What can you infer about the success of
Ferreira’s idea from learning that it extracted 87%
of the microplastics from the water he tested? His
idea was very successful but not perfect.

’. 206 UNIT 3 | Earth's Water,.- : A i . e 0 5 i" 1 urnculum Assomates LLC

o 4 Ferreira’s next challenge was to test how much microplastic
he was removing. He didn’t have a microscope or other tools he
needed, so he built his own equipment! After running many
extracted = removed tests, he found that the mixture extracted about 87% of the
microplastics in the water he tested.

5 Ferreira’s model won the grand prize of $50,000 at the 2019
Google Science Fair, a worldwide contest for teens. Now he’s
working on a way to apply his idea at wastewater treatment plants.

Fionn Ferreira (right) with his high-school principal

opylng |s not
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© Independent Reading

e CHECKIN Students recognize that “Water
Heroes” will compare the work of two inventors.

LESSON 11 HELP & GO: Comprehension

e Refer students to the title “Water Heroes.” Ask,
Who is one of the water heroes in this text? Fionn

Ferreira
¢ Invite students to make a prediction about how a
second water hero will be similar to or different

from Ferreira.

by Helen Walz

1 Dirty water is one of the world’s biggest problems. Two young - - . . e CHECKIN Students understand the relationship
inventors each found an innovative way to address that ;’:"r:::;gfs: using new ideas between the place where microplastics are
problem, but their inventions work very differently. cleaned up and the size of the cleanup.

2 While in high school, Fionn Ferreira invented a way to remove
microplastics, tiny plastics that end up in our water system and HELP & GO: Background
oceans. His solution was to add a mixture of oil and magnetic e Review paragraph 2. Discuss how Ferreira’s
powder to wastewater. Microplastics stick to the mixture, and method for removing microplastics could be
then a magnet can pull the mixture out of the water. Ferreira applied in wastewater treatment plants to clean
won a major science competition for his big idea. Soon his the large amount of water that moves through the
method may be used in wastewater treatment plants and plant. Guide students to infer how this might work
even on ships. on a ship.

e Point out that wastewater from treatment plants
and ships ends up in the ocean, so collecting
microplastics while they are still contained in a
treatment plant or ship would be easier than
trying to collect the microplastics after they're
released into the ocean.

e Clarify the meaning of the phrase end up in as
another way of saying something came to be in a
place that was not planned or expected. EL

Fionn Ferreira is dedicated to "
removing plastics from Earth’s
water sources.

) o
[ &]
[ 4]

o
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INDEPENDENT READING

O Independent Reading

208

e CHECKIN Students can compare and contrast
the ideas of Ferreira and Dankovich.

HELP & GO: Comprehension

e Ask, How was Dankovich’s invention like Ferreira’s?
Both offered solutions to the problem of
contaminated water. How were the two inventions
different? Dankovich’s invention removed germs
from water, while Ferreira’s invention removed
microplastics from water.

e Prompt students to look for words and phrases
that signal compare-contrast. Have them listen
for the signal words in the following sample
sentences, identify the things being compared,
and say whether those two things are being
compared because they are alike or different:
—Mly dog likes to play in water, but my cat does

not. (but, dog/cat, different)

— While I enjoy getting up early, my neighbor
prefers to stay up late at night. (while, |/my
neighbor, different)

— Both my bike and my car have flat tires. (both,
bike/car, alike)

e Have students identify the signal words, what's
being compared, and whether things are alike or
different for the two sentences in paragraph 4.

UNIT 3 | Earth’s Water

The paper filters

are testedina
laboratory.

208 uniT3

Earth’s Water

o 3 Like Ferreira, Theresa Dankovich came up with a way to

make water cleaner. But she tackled a different problem:
germs in drinking water. While in college, Dankovich
used ideas she learned about to create special filters—
pieces of paper that anyone can pour water through to
make it drinkable. The secret is that each filter contains
tiny flecks of silver, one of several metals that are deadly
to germs. At first, Dankovich even made the filters into
books so that people could easily tear out one “page”
(filter) at a time. Each page was printed with information
about water sanitation and hygiene. Today, the filters are
no longer packaged in book form.

While Ferreira’s idea is still being developed, Dankovich’s
invention is already being used in homes in several
countries. But both Ferreira and Dankovich have come
up with innovative solutions to one of the biggest
problems facing many people in the world today.

Theresa Dankovich (right)
and Jonathan Levine (left)
co-founded a company to
produce the paper filters.
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INDEPENDENT PRACTICE m

© Reread/Think

e Have students complete the Reread/Think items
independently.

RI.5.5 Compare and contrast the overall structure (e.g., ...

PRACTICE ¥ comparison, . .. problem/solution) of events, ideas, concepts, or 5" | ESSON 11 e Consider reading aloud questions and answer

information in two or more texts. .
choices. EL

@\Q

Respond to Text
©OReread/Think

Reread “A Winning Idea” and “Water Heroes.” Choose the best response to each question.

Answer Analysis

Use the answer analysis below to review the
practice items with students. Have students Stand

1. Determine whether each statement describes “A Winning Idea,” “Water Heroes,” or both. . .
9 and Share the answer to each question. Review the

explains how Ferreira used magnets to Both correct answers. 6

remove microplastics 1. See correct responses on the student book

explains how Dankovich removed germs Water Heroes page. DOK 2|RI.5.1

from water 2. The correct choice is A. Both Ferreira and

tells where Ferreira got his inspiration A Winning Idea Dankovich approached different problems with
water and would likely agree that major problems

. . . . need to be solved. Choice B is incorrect because

describes a solution that is used in homes Water Heroes . . .

today although Ferreira won a competition, it was not a
reason to clean water. Choice C is incorrect

because Dankovich’s research focused on germs in
water. Choice D is incorrect because Ferreira used
household items in his research. DOK 2 | R1.5.5

2. Which statement would both Ferreira and Dankovich most likely agree with?
There are major problems with water that need to be solved.

B. The main reason to clean water is to win science competitions.

C. Microplastics are the largest threat to the drinking water supply. 3. The correct choice is D. The information about
D. Cleaning water requires expensive technology that is hard to find. silver affecting germs can only be found in
“Water Heroes.” Choices A and C are found in
3. Which detail is found only in “Water Heroes"? “A Winning Idea,” and choice B is found in both
A. Oil helped remove 87% of microplastics from water. texts. DOK 1| RI.5.5

B. Microplastics commonly end up in oceans.
C. Plastics contain chemicals that are harmful to wildlife.
Silver is a metal that is deadly to germs.
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INDEPENDENT PRACTICE

O Answer Analysis

4. The correct choice is A. The phrase tiny pieces of
plastic gives a clue to the meaning of micro-.
Choices B, C, and D are not supported by
context. DOK 2| RI.5.4

5. The correct choice is C. The text shares
information about each scientist. Choice A is
incorrect because the text does not focus on the
causes and effects of pollution. Choice B is
incorrect because the text does not follow
changes in the water supply. Choice D is incorrect
because the passage does not present their
complete research. DOK 2| RL.5.5

© Write
¢ Have students respond independently to the
Write prompt. DOK 3| RI.5.5

e If students need more support, work with them
in small groups to guide them through writing.
Use Help & Go scaffolds as needed.

e |f needed, provide students with a word bank,
such as the following: compare, contrast,
problem, solution, microplastics, filter. EL

e LOOKFOR Students recognize how each
structure supports their understanding.

HELP & GO: Writing

e Help students break the writing task into smaller
chunks. Say, Think about Ferreira’s invention in “A
Winning Idea.” How might you explain it in one
sentence? Repeat with “Water Heroes.”

o Ask, What is a key similarity between these two
texts? What are the main differences? What do
these differences help to show about dirty water?

Lesson Wrap-Up

Have students revisit the Focus Question using
examples from the text. Record responses. Invite
students to make connections between the four
texts they have read.

210 UNIT 3 | Earth’s Water

PRACTICE

@\5

o Reread/Think

4. What is the meaning of the prefix micro- in microplastics?
small
B. beyond
C. hard
D. without

5. How is the information in “Water Heroes” organized?
A. It describes the causes and effects of water pollution.
B. It explains the changes in the water supply over many years.
@ It compares and contrasts the work of Ferreira and Dankovich.

D. It presents Ferreira and Dankovich’s complete research.

@ Wwrite

Compare and contrast the text structures of “A Winning Idea”
and “Water Heroes.” How does the structure of each text help
you understand more about clean water solutions? Use at least
three examples in your response.

666 ¢ XX )
WRITING CHECKLIST

[ I compared the
structures of two

. A ” . texts.
Sample response: “A Winning Idea” uses a problem-solution

[ I explained how each
text structure helped
me better understand
the topic.

structure to describe how Fionn Ferreira is working to solve the

problem of microplastics in water by combining oil and rust

powder to collect the plastic. In contrast, “Water Heroes” uses a [ Iused complete

sentences.

compare-contrast structure to describe two young adults’

[ Tused correct
spelling, punctuation,
and capitalization.

approaches to cleaning dirty water. Instead of inventing a

I~

process for removing plastic like Ferreira did, Dankovich

developed a filter containing flecks of silver that remove germs

from polluted water. The different structures of the texts help me understand that

water can be dirty in many ways and that the different types of pollution require

different sorts of solutions.

210 UNIT3 | Earth’s Water
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BUILD KNOWLEDGE

E$ PUT IT TOGETHER

Respond to the Focus Question

How can we make sure living things get the clean water they need?

@ Reread/Think

Reread your charts and written responses from this lesson. Think about what you've

learned about access to clean water. Then complete the chart.

Sample responses shown.

LESSON 11

2 Most Useful Clean
Water Inventions

3 Important Details
About Clean Water

1 Question | Have About
Clean Water

1. Unclean water makes
people sick, especially
children.

1. Hippo Water Roller

2, Oysters can clean 2. Dankovich’s water filters

water naturally.

3. Harmful microplastics
are in our water
system and the ocean.

What other animals can
be used to help make
water cleaner?

o Talk

Discuss the following question with your group:

What is the most useful solution to the clean water problem and why?

A1

[I think the most useful

choice because __.

solutionis __ because . } {I agree/disagree with that

9 Write

Choose one invention or process you learned about in this lesson. Explain why it is a
more creative solution than the others. Write a persuasive paragraph or create a visual
presentation to convince others that your choice shows the most creative problem-solving.

©Curriculum Associates, LLC  Copying is not permitted.
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Respond to the Focus

Question

Read the Focus Question. Tell students that today
they will answer the question using information
from all four texts.

Reread/Think

e Have students work independently to complete
the 3-2-1 chart.

e Consider having students complete the chart with
a partner as needed. EL

e Use Pick a Stick to have students share details
from their chart.

e As students share the questions they still have,
encourage classmates to share any information
they might have for answers, or discuss action
plans for researching the answers later on.

Talk

Have students work in small groups to complete the
Talk activity. Remind students to use evidence from
the texts in this lesson to support their thinking.

Write
e Have students complete the Write task.

e As needed, provide time for students to verbally
rehearse their responses in pairs before writing. EL

e LOOKFOR Students use what they have learned
about problems and solutions for Earth’s water
problems in their response.

HELP & GO: Writing

e Remind students that persuasive writing includes
the writer's opinion and facts to support it.
Prompt students to use facts from the texts to
support their choices.

e Invite volunteers to Stand and Share their work.
Encourage classmates to tell why each argument
was convincing.
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Unit Assessments

Unit 1 Assessment
Unit 2 Assessment
Unit 3 Assessment
Unit 4 Assessment
Unit 5 Assessment

Unit 6 Assessment
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UNIT ASSESSMENT

() ASSESSMENT J

Read this poem. Then answer the questions that follow.

The Spider and the Fly

by Mary Howitt

o 1 “Will you walk into my parlor?” said the spider to the fly;
“’Tis the prettiest little parlor that ever you did spy.
The way into my parlor is up a winding stair.
And I have many pretty things to show when you are there.”
5 “O no, no,” said the little fly, “To ask me is in vain,
For who goes up your winding stair can ne’er come down again.”

“I'm sure you must be weary, dear, with soaring up so high;

Will you rest upon my little bed?” said the spider to the fly.

“There are pretty curtains drawn around, the sheets are fine and thin,
10 And if you like to rest awhile, I'll snugly tuck you in.”

“O no, no,” said the little fly, “for I've often heard it said,

They never, never wake again, who sleep upon your bed.”

Said the cunning spider to the fly, “Dear friend, what shall T do,
To prove the warm affection I've always felt for you?

15 I have within my pantry good store of all that’s nice;
T'm sure youre very welcome; will you please to take a slice?”
“O no, no,” said the little fly, “kind sir, that cannot be;
T've heard what’s in your pantry, and I do not wish to see.”

“Sweet creature!” said the spider, “you’re witty and you're wise,

20 How handsome are your gauzy wings, how brilliant are your eyes!
I have a little looking-glass upon my parlor shelf,
If you'll step in one moment dear, you shall behold yourself.”
“I thank you, gentle sir,” she said, “for what you're pleased to say,
And bidding you good-morning now, I'll call another day.”

parlor = living room; room for hosting guests
in vain = pointless; not producing the result that is hoped for

pantry = a closet or small room where food and other kitchen items are kept
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Get Started

e Set a purpose for the lesson. Say, Today you will read a poem and
two science articles independently. You will use the skills you have
learned in this unit to think and write about what you have read.

¢ Use Raise a Hand to have students recall the skills they have
practiced in the unit, such as determining the meaning of words
and phrases (including figurative language), quoting accurately
from a text when supporting inferences, and comparing and
contrasting the text structures of two texts on the same topic.

e Have students read the passages and complete the assessment.
Encourage them to read carefully and to use Academic Talk words
and phrases from the unit lessons in their written responses.

— Create a word bank of Academic Talk words and phrases that
students might use while planning and writing their responses:
text evidence, direct quotation, text structure, problem-solution,
and compare-contrast. EL

©Curriculum Associates, LLC  Copying is not permitted.

25 The spider turned him round about, and went into his den,
For well he knew the silly fly would soon be back again:
So he wove a subtle web, in a little corner sly,
And set his table ready to dine upon the fly.
Then he came out to his door again, and merrily did sing,

30 “Come hither, hither, pretty fly, with the pearl and silver wing:
Your robes are green and purple; there’s a crest upon your head;
Your eyes are like the diamond bright, but mine are dull as lead.”

Alas, alas! how very soon this silly little fly,
Hearing his wily flattering words, came slowly flitting by.

35 With buzzing wings she hung aloft, then near and nearer drew,
Thinking only of her brilliant eyes, and green and purple hue-
Thinking only of her crested head—poor foolish thing! At last,
Up jumped the cunning spider, and fiercely held her fast.

He dragged her up his winding stair, into his dismal den,

40 Within his little parlor; but she ne’er came out again!

And now, dear little children, who may this story read,
To idle, silly, flattering words, I pray you ne’er give heed;
Unto an evil counselor close heart, and ear, and eye,

And take a lesson from this tale of the Spider and the Fly.

give heed = pay attention
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UNIT ASSESSMENT

UNIT 3
Respond to Text 3. Inline 36, why does the speaker call the fly a “poor foolish thing"?
) A. because the fly flies by the web slowly
Reread/Think B. because the fly buzzes her wings loudly
1. Readline 3 of the poem. C. because the fly races up the spider’s winding stairs
The way into my parlor is up a winding stair. because the fly believes the spider’s flattering words
. . ) T
Which senter’fce belowlbest desc}nbes the meaning of the Tne?aphor.ln this line? 1. Throughout “The Spider and the Fly," the poet compares the spider’s web to a
A. The poet is comparing the spider’s legs to steps on a winding stair. human house. Reread each stanza listed in the chart. Fill in an example of how
B. The spider is comparing the way the fly moves to a winding staircase. the poet builds the metaphor.
C. The poet is describing the spider as a friendly next-door neighbor to the fly.
N PN . Stanza Example
The spider is describing his web to the fly as if it were a human'’s house.
Stanza 2 The spider describes his bed/curtains.
2. PARTA (lines 7-12)
Read lines 30-32 of the poem. Underline the two similes. Then circle the word in each Stanza 3
one that tells you it is a simile. (lines 13-18) The spider offers a snack from his pantry.
“Come hither, hither, pretty fly, with the pearl and silver wing:
Your robes are green and purple; there’s a crest upon your head;
Your eyes arethe diamond bright, but mine are dulllead.”
PART B S'tanza 5 The spider goes into his den/sets his table.
What is the spider describing when he says “Your robes are green and purple”? (lines 25-32)
He is describing the outside of the fly’s body.
430 UNITASSESSMENT | Unit 3: Earth's Water ©Curriculum Associates, LLC  Copying is not permitted. ©Curriculum Associates, LLC Copying is not permitted. UNIT ASSESSMENT | Unit 3: Earth's Water 431

© Answer Analysis
When students have completed the Unit Assessment, discuss correct and
incorrect responses.
1. The correct choice is D. The spider is trying to lure the fly by
describing his web as a beautiful house.
e Aisincorrect because the poet is not talking about the spider’s legs.
e Bisincorrect because the spider is not talking about the way
the fly moves.
e Cisincorrect because the spider is a predator, not a
friendly neighbor. DOK 2 | RL.5.4

2. PART A Students should underline the two similes in the last line.
The first simile uses the word like to compare the fly’s bright eyes to
diamonds; the second simile uses as to compare the spider’s dull
eyes to lead. Students should circle like and as.

430-431 UNITASSESSMENT | Unit 3: Earth’s Water

PART B Responses will vary somewhat, but students should
indicate that the robes represent the outer covering of the fly’s body.
DOK 2 |RL.5.4

The correct choice is D. The fly is foolish because she listens to the

spider’s flattery, which leads to her getting caught by the spider.

e Aisincorrect. While the fly does fly by slowly, this is not why she
gets caught.

e Bisincorrect. While the text refers to the fly’s buzzing wings, the
sound is not what causes the fly to be caught.

e Cisincorrect. The fly does not go up the stairs voluntarily.
DOK 2| RL.5.4

Responses will vary, but students should fill in each box with a detail
from the relevant stanza that describes a room or feature of a human
house. See the sample responses on the student page. DOK 2 | RL.5.4
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Read these science articles. Then answer the questions that follow.

4 The second method restores the coral on a damaged reef. Scientists grow

pieces of healthy coral in an underwater “nursery” and attach them to
the reef. This process is called coral gardening. Unlike the artificial reef

o
method, coral gardening involves few human-made materials. As a
result, there’s less chance of pollution. Also, compared with many

by Meredith Maxwell

artificial reefs, natural reefs are very sturdy. They can withstand
powerful ocean turbulence. On the other hand, coral gardening is often
more difficult and expensive than creating an artificial reef.
1 Their strange shapes and bright colors look like something
out of a dream. But coral reefs are very real. And they’re
full of life. These underwater structures can be found in

v

Restoring natural coral reefs and building artificial ones take time and
money. But experts believe the effort is worth it if we want to keep the

’s underwater d 1ds alive.
many parts of the world. They are formed by coral polyps, oceans underwater dreamworids ative

tiny animals living close together. They grow along the
ocean floor, connected by a single skeleton that gets bigger
as they reproduce. Holes and tunnels within these

restores = repair or heals something

turbulence = sudden rough or shaky movements in water or air

structures provide food and hiding places for many fish

and other sea creatures. In fact, a quarter of the world’s A scuba diver works
fish depend on coral reefs for survival. in a coral garden.

2 Human activities and a changing climate have damaged
many coral reefs. But scientists are developing ways to
build them back up. One method involves using artificial,
or human-made, materials to create a new reef. A second
method involves regrowing corals on damaged natural
reefs. Both methods achieve similar results, but upon
comparison, they each have good points and bad points.

w

Artificial reefs are created by placing a human-made
structure, such as an old ship, on the ocean floor. Coral
polyps then attach themselves to the sunken object. One
benefit of this method is that an artificial reef can be
placed wherever it is needed. An artificial reef can also be
larger than many natural reefs. However, an artificial reef

may tip over or break apart in ocean waves and currents.

Scientists used a piece of an It can also pollute. Over time, some of its materials can

old ship to form this artificial break down and release chemicals into the water.

coral reef.
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UNIT 3

The Race to Save
Florida's Coral Reefs

by Alice Cary

1 The Great Florida Reef is a national treasure. It is the only living coral
reef system in the United States. At about 350 miles (560 kilometers) long,
it is the third largest of its kind in the world. It contains more than 6,000
different reefs and over 80 species of coral, which provide shelter for
millions of plants and animals. However, Florida’s reefs are in serious
trouble. Rising temperatures, disease, pollution, and human activity are
threatening the corals. In recent decades, Florida has lost about 90 percent
of the live corals that form the reefs. Now, the race is on to save the rest.

nN

Scientists are using several solutions to address the problem of Florida’s
dying reefs. One solution is to collect broken fragments of coral and
grow them into much bigger pieces. This is being done in underwater
coral “nurseries” off the coast of the Florida Keys. Once the newly
grown pieces are large enough, divers use special glue to attach them to
reefs. Since 2007, the Coral Restoration Foundation has added more than
120,000 corals.

species = a class of animals or plants that have certain traits in common

Florida Keys = a long chain of islands that begins off the southern tip
of Florida
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3 Another solution involves antibiotics—medicines used to treat infections
in humans. Antibiotics are helping to treat stony coral, a type of coral
that is being attacked by disease. Divers apply the medicine to the coral.
So far, these treatments have saved more than 2,000 corals in the
Florida Reef.

»

One of the biggest efforts to save Florida’s reefs is a project called
“Mission: Iconic Reefs.” Scientists are restoring the corals at seven major
reef sites. One part of the work involves removing algae and other
invasive life forms. The other part involves planting new corals.
Scientists are using species that grow quickly or are resistant to disease.
Over the next 20 years, the project hopes to restore nearly three million
square feet of the reefs. That’s about the size of 52 football fields!

w

A combination of these solutions can help save the Great Florida Reef.
But there are still the ongoing problems of pollution and other harmful
human activities. However, experts are hopeful that if we work together,
this underwater treasure can be preserved.

invasive = spreading very quickly and doing harm
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_ASSESSMENT
m UNIT 3

Respond to Text 2, SHOBT _RESPOI‘_JSE According to the author of “Rescuing the Reefs,” a_ben(?ﬁt
of artificial reefs is that they can be larger than many natural reefs. Why is being
Reread/Think larger considered a benefit? Use details and quotations from the text to support
1. PARTA your response.
In “Rescuing the Reefs,” the author states that scientists are developing ways to Sample response: | think larger reefs are probably good because they provide

build up the world’s reefs again. Based on paragraph 1, why are scientists most

likely doing this work? shelter for more fish. That is important because fish depend on coral reefs for

A. because the reefs have sunk below the ocean floor food and hiding places. As the author says in paragraph 1, “a quarter of the
because animals need the reefs to survive
C. because tiny creatures have damaged the reefs

world’s fish depend on coral reefs for survival.”

D. because the reefs are filled with mysterious holes

PART B
Which sentence from the text best supports the answer to Part A?

A. “Their strange shapes and bright colors look like something out of a dream.”

B. “These underwater structures can be found in many parts of the world.”
C. “They grow along the ocean floor, connected by a single skeleton that gets
bigger as they reproduce.”
“Holes and tunnels within these structures provide food and hiding places 3. Read this sentence from paragraph 1 of “The Race to Save Florida’s Coral Reefs.”
for many fish and other sea creatures.”

In recent decades, Florida has lost about 90 percent of the live corals that
form the reefs.

Why have so many live corals disappeared? Use words or phrases from paragraph 1
of the text to complete the sentence.

The live corals have disappeared because they have been destroyed by

rising temperatures, disease, pollution, and human activity.
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o Answer Analysis 2. Responses will vary, but students should infer that larger reefs provide
more habitat for fish. See the sample response on the student

page. DOK 3| RI.5.1

3. Students should complete the sentence with the list of threats to the
reefs given in the sixth sentence of paragraph 1 of “The Race to Save
Florida's Coral Reefs.” DOK 1| RI.5.1

1. PART A The correct choice is B. Without reefs, many animals would not
be able to live, so scientists are trying to save these important habitats.

e Aisincorrect. Reefs grow naturally on the ocean floor, and there is
no evidence they have sunk below it.

e Cisincorrect. The text says that the reefs are formed of tiny
creatures, not that the reefs have been damaged by them.

e Disincorrect. The reefs are filled with holes, but these holes are
neither mysterious nor a problem.

PART B The correct choice is D. The quotation provides evidence
that the reefs are important to the survival of animals.

e A, B, and Care incorrect because they describe the reefs but do not
explain why the reefs need to be saved. DOK 2 | RI.5.1

©Curriculum Associates, LLC  Copying is not permitted. UNIT ASSESSMENT | Unit 3:Earth’s Water  436-437



UNIT ASSESSMENT

(/) ASSESSMENT )

4. What is the meaning of the word resistant as it is used in paragraph 4 of “The Race to

Save Florida’s Coral Reefs"?
not affected by

B. likely to become

C. likely to damage

D. not produced by

5. Read each description in the chart below. Does the description tell about “Rescuing
the Reefs,” “The Race to Save Florida’s Coral Reefs,” or both? Complete the chart by
writing the name of the correct text or the word Both next to each description.

(/) ASSESSMENT )

Description

Text

an article that compares two methods
of rebuilding coral reefs

“Rescuing the Reefs”

UNIT 3

Write

EXTENDED RESPONSE Compare and contrast the text structures
used in “Rescuing the Reefs” and “The Race to Save Florida’s Coral
Reefs.” How does the way information is organized in each text help
you understand important ideas about coral reefs and how they are
being saved? Use details from both texts to support your response.

Sample response: Both “Rescuing the Reefs” and “The Race to

Save Florida’s Coral Reefs” are about coral reefs and how

scientists are trying to save these important ocean structures.

“Rescuing the Reefs” compares two methods being used to

build and restore reefs, while “The Race to Save Florida’s Coral

WRITING CHECKLIST

[ Idescribed the
structures of both
texts.

[ I explained how each
structure helped me
understand the topic.

[ 1used details from
both texts to support
my response.

[ Iused complete
sentences.

Reefs” tells about several solutions scientists are using to save

[ 1used correct
spelling, punctuation,
and capitalization.

the Great Florida Reef.

an article that tells how pieces of
healthy corals are grown and attached
to damaged reefs

Both The author of “Rescuing the Reefs” uses a compare-

contrast structure to explain the similarities and differences between two methods of

saving the reefs. This organization helps me understand the pros and cons of each way

an article that explains the challenges
facing some reefs and three solutions
scientists are trying

“The Race to Save Florida’s to rescue reefs. For example, artificial reefs can be bigger than natural reefs, but they

Coral Reefs”

can also break down and cause pollution.

The author of “The Race to Save Florida’s Coral Reefs” uses a problem-solution

structure to focus on what is happening to the reefs off the Florida coast. This

organization helps me understand the problems that these reefs face and three ways

scientists are fixing the reefs: by attaching regrown coral pieces to them, by treating

sick coral with medicine, and by planting special kinds of corals that grow fast.
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4. The correct choice is A. Students should be able to figure out the
meaning of resistant based on context: it makes sense that scientists
would plant coral that fights off disease.

O Write

REVIEW RESPONSES

After students have completed the Unit Assessment, evaluate
their responses to the Extended Response using the 4-Point
Unit Assessment Writing Rubric on page A52. See the sample
response on the student page. DOK 3 | RI.5.5

e Bisincorrect because it would not make sense for scientists to plant
coral that changes into disease.

e Cisincorrect because coral is damaged by disease, not the other
way around.

e Disincorrect because it would not make sense for scientists to plant
coral that produces disease. DOK 1| RI.5.4

5. Both articles give information about growing healthy corals in coral
nurseries, but only “Rescuing the Reefs” compares restoring damaged
reefs to building artificial ones, and only “The Race to Save Florida’s Coral
Reefs” describes different solutions to the problems of Florida’s
disappearing reefs. DOK 2 | RI.5.5

Wrap-Up
Use Stand and Share to have students share which text they liked the
best and one thing they learned from that text.
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Glossary of Terms

Academic Talk Words and Phrases

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

A

account a written or spoken retelling of an event or topic

act a main section, or part, of a play

actions things that a person or character does

alliteration repetition of initial consonant sounds to create a special effect
allusion an indirect mention or reference to something

analyze to closely and carefully examine a text or part of a text

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

bar graph a graph that uses two or more bars to show amounts or numbers that are
being compared

base word a complete word that has no prefixes or suffixes added to it

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

C

caption a phrase or sentence next to a picture in a text that explains something about
the picture

cast of characters a list of all the characters in a play, usually in order of appearance
or importance

cause a reason, event, or action that makes something else happen

cause and effect a relationship between events in which one event—the cause—brings
about, or causes, another event—the effect

cause-effect text structure a text organization that describes events, what made them
happen, and how they affect other people and events

central message an important lesson about people or life that the author of a story wants
to share

challenge a problem or difficulty that needs to be solved
chapter a section, or part, of a story or book

character a person, animal, or made-up creature in a story or play
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character trait a quality or characteristic that a character in a story has, such as
courage, pride, or honesty

chart an image that shows or organizes information so that it is easier to understand

chronological text structure a text organization in which events are described in the
order in which they happen

chronology the order in which events happen

climax the most exciting or important part of a story, which usually comes near
the end

compare to describe how two or more things are similar

compare-contrast text structure a text organization that describes the similarities
and differences between two or more things

conflict a challenge that a character faces; a disagreement that people, characters, or
organizations have with one another

context clues words, phrases, or sentences near an unknown word or phrase in a text
that help you determine the meaning of the unknown word or phrase

contrast to describe how two or more things are different

©000000000000000000000000000000000000000000000000000000000000000000000000000000000 e0ccccccccccccoe

D

describe to tell what something is like; to explain something

details facts, examples, or other pieces of information in a text

determine to find out or figure out something

diagram a drawing or picture that explains what something looks like or how it works
dialogue the words the characters say in a story or play

direct quotation the exact words that an author wrote or a speaker said; these words
go inside quotation marks

drama a story that is performed on a stage by actors
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Glossary of Terms (continued)

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

effect something that happens as a result of something else
event something that happens in a story or in the natural world

evidence facts, details, quotes, or other pieces of information used to support a point,
idea, or reason

example something that shows what other things in a particular group are like

explain to describe or give details about something so it can be understood

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

F

figurative language a word or phrase that means something different from its
regular or literal meaning and is used to make a comparison or create a certain
feeling or mental image

first-person point of view when the narrator of a story is a character in the story who
describes events using the pronouns /, me, or we; a first-person narrator can
describe their own thoughts and feelings but not what other characters think or feel

firsthand account an informational text about an event written by a person who
witnessed the event or took part in it

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

G

glossary a list at the back of a book of important words from the text and
their meaning

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

H

heading a word or phrase at the beginning of a section of a text that tells what the
section is about

historical fiction a story that takes place in the past

historical text an informational piece of writing that describes people, events, and
ideas from the past
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idea athought, opinion, or belief that someone has about something

identify to be able to say who or what a person or thing is
illustration a picture in a text that gives more information about the text

image a drawing, photograph, map, or chart that shows information about
something in a text

infer to reach a conclusion about a text based on text clues and
background knowledge

inference a conclusion, or an idea you have about a text, based on details in the text
and your own background knowledge

information facts and details about someone or something
integrate to put together or combine information on a topic from more than one text

interaction the way people or things act with or affect one another

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

K

key detail animportant fact, example, or other piece of information in a text that
helps explain the main idea

key word a word in bold print that calls attention to an important idea or piece of
information in a text

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

L

label a word or phrase that gives more information about an image
lesson something learned in a text or story or through experience

literal having the usual or most basic meaning of a word’s dictionary definition

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

M

main idea something important that an author wants readers to know about a topic

map a picture or drawing of an area that shows its cities, roads, rivers, mountains, and
other features

metaphor a type of figurative language that compares two things without using the
word like or as
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Glossary of Terms (continued)

mood the feeling a story creates in the reader; setting, word choice, and tone all
contribute to mood

motivations the reasons why characters act, think, or feel the way they do

myth an ancient story told by a people or culture that explains their origin and history

narrator the person or character who tells a story

nonliteral describing an unusual or unexpected meaning of a word or phrase

paragraph a group of sentences about a particular idea or topic

personification a type of figurative language that gives human qualities or
characteristics to animals or objects

perspective (informational texts) what an author thinks or feels about a topic

perspective (literary texts) what a narrator or character thinks or feels about the
events in a story

persuade to cause someone to do something or think a certain way about something
by giving them good reasons for it

photo or photograph a picture made using a camera
phrase a short group of words that has meaning
play a story that is performed on stage by actors

plot the sequence of events in a story

poem a piece of writing in which the words are chosen for their beauty and sound;
the words are often arranged in short lines

point an idea that an author wants readers to remember or believe is true
point of view (informational texts) what an author thinks or feels about a topic

point of view (literary texts) what a narrator or character thinks or feels about the
events in a story

predict to say what you think will happen in the future

prefix a word part that comes at the beginning of a word and changes the
word’s meaning
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problem a challenge that the main character or characters face

problem-solution text structure a text organization that describes one or more
problems and solutions

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

Q

quote the exact words that an author wrote or a speaker said; these words go inside
quotation marks

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

reason an explanation why an idea or point is correct or true

recount to retell events and details of a story or text in the order in which they
happen using your own words

relationship the way in which two or more people, events, or things are connected

repetition the use of repeated words or sounds to show that something is important
or to create a certain effect

research serious study of a topic, or the facts learned during that study

resolution the part of a story when the main conflict or problem is solved or when
the main goal is reached; the resolution happens at the end of a story

respond to make a reply; to answer

result something that happens or exists because of something else that
happened before

rhyme the repeated use of words that end in the same or similar sounds
rhythm the regular pattern of sounds in a poem or beats in a piece of music

rising action the part of a story when the main conflict or problem builds, creating
excitement or suspense

©00000000000000000000000000000000000000000000000000000000000000000000000000 ®0cc00c00c0000000000 000

S

scan to look quickly through a text to find a particular word or piece of information

scene a part of a play in which all the action takes place in the same setting; one or
more scenes make up each act of a play

©Curriculum Associates, LLC  Copying is not permitted. Magnetic Reading | Glossary of Terms 481



Glossary of Terms (continued)

scientific text a piece of writing that gives information about a science topic or about
how or why something happens in the natural world

secondhand account an informational text about a topic or event written by
someone who did not experience it but instead found information and facts about it

section a particular part of something, such as a paragraph or a chapter of a book

sensory details details that describe the way something looks, sounds, feels, smells,
or tastes

sequence the order in which events or steps in a process happen
setting where and when a story or play takes place

sidebar a short text, often boxed, placed near the main text that gives more
information about the topic

signal words words or phrases that show the connection between ideas or events
simile a type of figurative language that compares two things using the word like or as
skim to read through something quickly to find the main facts or ideas

solution the answer to a problem; the way the main characters resolve the conflict at
the center of a story

source a text orimage that gives information about a specific subject area or topic; a
source may be printed or digital

stage directions instructions in a play that tell what actors should do, how actors
should speak, and what should appear or happen on stage

stanza several lines of a poem that are grouped together to form one part of
the poem

steps in a process a set of actions or directions to take in order to make or
do something

story elements the major parts of a story, including the setting, characters, problem,
solution, and theme

structure the particular way an author organizes a text, such as acts for a drama or
stanzas for a poem

summarize to briefly retell in your own words the most important ideas, events, and
details of a text

summary a short retelling of a text that includes the main idea and key details of a
text, or the important events and details of a story

support to help explain or provide evidence for a main idea in a text
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table of contents a list at the front of a book of the sections or chapters of the book
in the order in which they appear

technical text a piece of writing that explains how to make or do something

text evidence a detail, fact, or example in a piece of writing that can be used to
support an idea

text features special parts of a text that help you find certain information or learn
more about a topig; titles, headings, sidebars, pictures, timelines, and glossaries are
examples of text features

text structure the way an author organizes the ideas and information in a piece of
writing; text structures include comparison, cause-effect, chronology, and
problem-solution

theme an important message or lesson that an author wants to share about people
or life

third-person point of view when the narrator of a story is not a character in the story
and describes events using pronouns such as he, she, and they; a third-person
narrator can describe what different characters think and feel

timeline a chart orimage that shows the dates of important events in the order they
happened, sometimes with additional details about the events

title the name of a text
tone the general feeling or attitude of a text or story
topic the general subject of a text

trait a quality or characteristic that a person or character in a story has, such as
courage, pride, or honesty

visual animage or picture that appears with a text; visuals can include illustrations,
photos, charts, diagrams, and timelines

visual elements features of an image that an artist can use to show meaning or
feeling; shape and color are examples of visual elements

©Curriculum Associates, LLC  Copying is not permitted. Magnetic Reading | Glossary of Terms 483



Unit Assessment Writing Rubrics

2-Point Writing Rubric

Use this rubric to evaluate Short Response items. All three criteria must be satisfied in

order for a response to gain full points.

Points : Focus Evidence Organization
2 The response demonstrates comprehension The response supports the analysis with Ideas are clear and follow a logical order.
i and provides accurate analysis. adequate textual evidence.
1 i The response demonstrates some The response supports the analysis with Some ideas are unclear and out of order.
i comprehension and provides minimally limited textual evidence.
accurate analysis.
0 i The response demonstrates no The response provides little or no textual Ideas are unclear and not in any order.
i comprehension and provides inaccurate or evidence.
no analysis.

4-Point Writing Rubric

Use this rubric to evaluate Extended Response items. All three criteria must be satisfied

in order for a response to gain full points.

Points Focus Evidence Organization
4 i The response demonstrates a full The response supports the analysis with Ideas are consistently presented in a
i understanding of the prompt and provides generous textual evidence. purposeful and logical order.
accurate analysis.
3 i The response demonstrates a good The response supports the analysis with Ideas are generally presented in a purposeful
i understanding of the prompt and provides adequate textual evidence. and logical order, although some ideas may
mostly accurate analysis. be unclear or out of order.
2 The response demonstrates a general The response supports the analysis with Some ideas are presented in a purposeful
i understanding of the prompt and provides limited textual evidence but does not and logical order, but others are unclear or
some accurate analysis but includes reference the text explicitly. out of order.
inaccurate descriptions or explanations.
1 i The response demonstrates a limited The response may use textual evidence, but Most ideas are not presented in a purposeful
i understanding of the prompt and provides it does not support the analysis and does not and logical order.
i limited analysis with significant inaccuracies. reference the text explicitly.
0 The response does not demonstrate Ideas are not supported with reference to The response does not present ideas in a
¢ understanding of the prompt. textual evidence. purposeful or logical order.
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